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If you are thinking a year ahead, sow seed
If you are thinking 10 years ahead, plant a tree.
If you are thinking 100 years ahead, educate the people.
Kuan Tzu (circa 500 B.C.)
At Pear Tree we do all three.
(David Bartlett 2003)

Toy Top Farm, Houghton Bank, Heighington, Co Durham. DL2 2UQ 01388 7767
6(2)(a)

Proprietor:

Pear Tree Projects Ltd Registered Office Address: Pear Tree House, Bolam. DL2 2U
01388 835 596 6(2)(b)

Head Teachemir David Bartlett MBE1st Year Cert. In Education, HSE Emergency First
Aid, Team TeactBasic Training Programme in Positive Handling Strategies within a
Holistic Framework, Designated Safeguarding Lead Training

The school office is open during holiday times, excluding bank holidays.

Since Pear Tree School had its first Ofsted inspection in January 2005, it went on to gair
Whdzialdl yRAY3IQ AY WFydzZad NBE wannTtI {SLIGSYoS
2019.

In December 2021 Pear Tree School joined ISA and therefore came under the ISI
inspection umbrella. We had our compliance inspection in June 2023 and were fully
compliant in all areas with no areas for improvement.

Copies of all inspections can be found on the Ofsted website.

https://reports.ofsted.qov.uk/provider/27/135113

Paper copies can be requested from the school office.

Revll
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Overarching Policy on the Managemeahd Development of Policies.

As founder and managing director of Pear Tree Projects since its formation in 1990 (school 2005) | hav
always believed in the importance of valuing mistakes and learning from experience. The value of this
was beautifully articulated by Matthew SyedinBig 21 W. I O] . 2E ¢KAY1Ay3QO
purchased and released throughout the organisation. This also discussed the importance of marginal
gains. The ability to consider the value of many small changes and the compound impact of these over
time.

Pear Tree (school) has within its culture the promotion offlection and selreporting of mistakes

and acting on the evidence produced to achieve a positive outcome. All accidents are considered from
a risk assessment perspective and appropriatéoactaken to reduce or remove risk whenever

possible.

Asavalueo SR 2NHIFIYAAl GA2Yy 6S @ fdzS GKS AYLERNIIYyO
the above must not be mistaken for being risk averse. Staff and children are encouraged to take risks
YR (42 0SS WoNI @SQ odzi | f a2Stinénts afé efido@aedNdbod dadof A y
the risk assessment process whenever possible. Not just reading but considering and designing.

The environment we live and work in is risk assessed. Homes, farms, classrooms and offices.

Activities areconsideredand risk assessed in a specific risk assessment format and collected as and
when new activities are undertaken.

Behaviour is also risk assessed in the form of risk assessm8htdf (Be child in terms of risks to the
child and risks from the child.

We are open to consultation and advice. Actively seek to keep ourselves updated where we can and
seek to improve the service through policy development which underpin practice.

Policies are reviewed on an annual basis.



Introduction

In 1986, David Bartlett, like many other young people, through circumstances, was forced to make his
own way in the world, and as such, with the help from the Princes Trust, and Enterprise Allowance
Scheme, became sedimployed as a professional paintercasculptor. Although only 20 years of age,

this occupation brought him to the attention of a number of establishments and David began teaching
as a lecturer within Darlington Arts Centre, Bishop Auckland Technical College, and then later, for
Further Eduction in Cleveland, which also included St Luke's Psychiatric Hospital in Middlesbrough,
and the regional secure Unit. Although unqualified, David becafa#-ime lecturer in Art 3D Design

at Bishop Auckland Technical College in 1987, and later as a result of successful workshops operated |
b2NIKSNY ! NIas>x ¢Fa NBONMZAGSR o0& ! @0tAFTFS | 2dzy:
the secure unit. In990 he completed his first year Certificate of Education.

Although teaching began to provide a regular income, David also continued to run a successful busine:s
and in 1989 he purchased a number of properties that were later to be used by the organisation which
is now known as Pear Tree. During histime at A&y&if | 2dzy 3 t S2 L) SQa / Sy (i NB:
there were many young people for whom it was felt institutional settings were neither positive nor
productive. The staff room was full of ideas from teachers who had been involved for years, wishing
that they could start their own organisation. It was a direct result of these experiences and working

with a number of children in particular, at Aycliffe Young People's Centre, that the idea of developing a
school on a farm where therapeutic activities cagbwith a sensitive caring environment could be

most productive. This idea was floated by David and taken up by a number of people with contacts
within the local Social Services Department.

Initially he facilitated requests from senior staff to use Pear Tree House (hence the name) as a way of
testing receptiveness to open surroundings and somewhere children accommodated within a secure
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setting could visit as part of a rehabilitation programme. It was during these times that the impact of
such a contrasting environment became apparent and inspired further ideas.

Subsequently, the first Summer schemes were started in the summer of 1990 as described within the
introduction, and in the spring of 1992, at the age of 26, David Bartlett left Aycliffe Young People's
Centre to work full time on developing the organisatievhich is now known as Pear Tree.

Since that time, Pear Tree has grown to run six residential homes, operating consistently between
good and outstanding, looking after children otoagterm basis, three farms as part of the

therapeutic approach and education curriculum and it emplagproximately 10@eople. Since the

school opened in 2005 it has, at the time of writing, only ever been assessed as outstanding. Pear Tree
was an Investors in People Gold Award winner and an Investors in People Champion until financial cut:
meant a choice between thisatdKS 2 NBAF yA &l A2y Qa [/ KNAadyYla ol f

In 2016 David Bartlett was awarded an MBE for founding Pear Tree Projects.

In the early spring of 1990, | was working as an Art and Pottery teacher in-en@elh local authority
secure unit. During one of my many lessons a young girl broke down and started to cry. As you would
expect, | took her outside, organised for someboalgupervise my class and then began to talk to her.

Her story was later to become the subject of a BBC documentary and opened up my eyes to a number
of issues that were clearly evident at the time. This girl had been subject to sexual abuse within her
own home by her father. Subsequently she had gone ®\iith her grandfather where the same thing
began to occur again. Quite understandably she became a runaway and as avessplacedn foster

care. Again, she became subject to further sexual abuse. She carried on running and eventually found
herself in a secure unit for her own protection.

On this day her distress was caused by the fact that she was living in a house with known sex offender
and had once again been abused that morning. Anyone who has ever dealt with disclosures knows ho\
difficult it is to take in information like this, and2 G NE (2 dzy RSNEGF YR K2 g L.
they are, can so easily result in such mayhem.



This girl was to remain in that establishment for a further couple of years and did exceedingly well. We
were able to plot her progress with a great deal of satisfaction. This situation was natrtbatmon,

and a number of similar circumstances resulted in a discussion with my then superiors, around the
difficult environment in which we were working. | can recall exclaiming to somebody that if they had
had the benefits of the kind of childhood that | had haeing brought up in the countryside and having
access to life on a farm, then things could have been greatly different for this girl.

L NBYSYOSNI aleAyas WAaayQid GKIFIG | 322R LX I OS 4=z
where they can learn to care for other animals and be involved in many learning experiences purely as
a result of being in that environment. Thus, wasrbthe idea of getting children like the girl discussed,
into the countryside onto a farm and the benefits that could be obtained. Recently published, similar
a0KSYSax NBFSNI G2 GKA& Fad aOFNB FENXYAYyIED

During the following months, | was able to facilitate requests from my colleagues and senior staff to
take a small number of young people, under careful supervision, with my colleagues to the smallholdin
where | lived to see the benefifssthand

Later that year, | was approached by one of my colleagues whose wife was a social worker. He
SELX FAYSR | fGK2dza3K (KS& KIFEIR F 06dzR3ISG F2NJ &dzY Y
units, they did not have any resources to spend their moneylaey had discussed the kind of projects
that | would have liked to be able to establish and decided to approach me. Within a week Pear Tree a
we know it was born, and a comprehensive programme of summertime activities based on a
smallholding for childred y Wt 2 0l t | dziK2NA(G& OKAf RNBYyQa dzyAl

LG 6la FNBY GKSys> GKFG GKS OKAfRNBYyQa K2YSa ¢
gla Ayod2t SR Ay LINPOARAY3I | OGABAGASE FT2NJ GKS (
along with the other children from local authdh 1 &8 OKAf RNBYy Qa K2YSao

As time progressed, Pear Tree House was to have less involvement, but would be a place where
occasional visits would take place and various activities could be organised, more on an ad hoc basis.

We looked at continuing to develop links with the countryside in other ways; Durham Wildlife Trust
being one of them. There, our young people would help manage the local nature reserves in the area.

During the year 2000, discussions with the local Registration Inspection Unit, in preparation for the
National Care Standards Commission and National Minimum Standards, led us to believe that we
needed to rethink our office situation. It was on the topditaf one of our homes. A search for suitable
office facilities took us to a wide variety of proposed premises, all of which were very expensive and dic
not give us a lot of space. One day, one of our secretaries came up with the idea of using an empty
house that we had owned for some time and that prompted an idea. | was aware of a local farm that
had been up for sale. So, the idea came about for Toy Top Farm, where we could convert the
farmhouse into an administration block and have the remainder of tloperty to play with.

Thus, coming full circle and bringing the farm and everything that a farm has to offer, right back to the
focal point of the Organisation.

Between 2001 and 2003 Toy Top Farm was established. This was to be our administration base, our
[ 2YLI y& KSIF RIjdzl NI SNE F2yTRF Qi K-SO (FA2000dgaA SFa2dNJ | Y2+ dyyed YLz
involved in, or even, on some occasions, simply watch whilst ccioreand other members of the
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workforce slowly helped to adapt the farm to our requirements. The young people being encouraged to
participate at every opportunity, whenever possible.

Over this period of time, we developed our workshop, mountain bike store and maintenance facilities,
planted orchards and established the apiary (beehives), and planted hundreds of trees, thickening out
hedgerows and plantations. We also created a wilgidad and a duck pond, extended the outdoor

riding school, built a round pen and horsalker, repaired fencing, painted stables, rendered walls,
improved farm buildings, built a hayloft (this was completed January 2006). This is being utilised as
both a sorage and gamesiewing area over the outdoor riding arena. Our garden and piiceloped,

and we erected a sizable greenhouse.

Whilst all this work was being undertaken at the Farm, children and young people were also given the
opportunity to help with the running of the farm as it slowly began to evolve. First on the scene in
2001 were the horses which gave many young peoplefiyortunity to learn to ride for the first time

and in some cases brought excellent results. The poultry and bees were to follow. This gives children
the opportunity to be involved in the dap-day treatment of the poultry as well as the collection of

eggs etc. At the same time being involved in quite unique work, which is rarely seen today, involving
the beekeeping project.

In June 2002, our flock of sheep arrived and has since then given young people the opportunity to be
involved in all the tasks that go with looking after sheep, during the course of the year. Such as,
lambing time, sheep shearing, regular worming etcd #re importance of the sheep on the land in

terms of balancing the grazing and fertilizing the ground explained to all. The horses of course were in
some casedqyroodmares which have produced foals, and have given the young people the opportunity
to see the process they go through from foal to-iylbwn and the different stages of work that is

involved.

Later we were to purchase a number of calves that were reared by a young man whose ambition was t:
attend the local agricultural college at Houghall in Durham.

wSaSIHENOK gl a G2 SadlrofAakK GKFG NBFNARYy3a OFGatS
and therefore, by rearing the calves this helped him to be fully equipped to start his college course latet
that year. Production of lamb and beef for aawn freezers, together with eggs and honey created the
opportunity to develop a farm shop, purely to supply our own homes and Pear Tree population at large.

Toy Top Farm became an important education and training base, whilst at the same time maintaining
AGAaQ SiKz2a 2F | Wg2NJAy3 FIENYQOD CKSNE gl a 2vy¢
Gl F NNEB ¢ GKS -belkedpig/atrived Rescueipfidm Of 23 Ay 3 R26y WNBao
Yy WAYGSNBaAalAYy3IQ FTRRAGAZY (G2 GKS FNNIe& 2F | yA)
personality. Like others with these difficulties, having the opportunity to recover from previously
traumatic expetrences, he began to warm to all of us and becamauah-loved personality, until his

demise in Summer 2006.

In addition, in 2002 with the work undertaken by our outdoor team, we also became a licensed outdoor
activity centre. The licence was not renewed when the farm became a registered school and the
activities became part of the curriculum.

') dzy GAf wnno GKS dzaS 2F GKS FINXY 41 a @SNE YdL
0SO2YAY3a AYONBlFraAydte 200A2dza (Kl G 2 dzNOdZiRINDK S |
capacity, visiting children in different homes, had dtgh in different locations that would have
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benefited from groupwork and by doing so, would have allowed them also more time and an improved
timetable, with our home tutors joining forces to teat@ach, etc.. So, in summer of 2003, we took the
steps of purchasing a portacabin that was sited inflrenyard and developed as our classroom at Toy
Top Farm. In September 2003 for the first time, children in different homes came together for
education at the farm. Unbeknown to us, this was at the same time legislation had been passed,
requiring small ad specialised facilities like ourselves to become registered with the Department for
Further Education and Skills. This application was submitted in July 2004 and in January 2005 we had
our first Ofsted Inspection.

The feedback from this was entirely positive and helpful with the Inspector recognising the importance
of the work both inside and outside the classroom, and described the farm setting as being our main
strength. Since then we have gone on to take on dadlthe recommendations from the inspection

and have developed Art and Pottery classes in a barn, converted into a classroom, ideal for use as a w
area.

In September 2005, along with the recommendations of the Inspector we began to operate as a formal
school setting with much of the work undertaken outside of the classroom being based on AQA Unit
Awards and ASDAN Awards and in the Summer of 2006 two students were the first at Pear Tree

to complete their Bronze Award for ASDAN. Also, many students both in our school setting and within
the homes generally, were able to achieve a great many AQA Unit Awards. Many of these included
subjects within the @ssroom setting as well.

The ASDAN Awards became popular and resulted in us utilising more space within the farmhouse,
coupled with the purchase of laptop computers to mean both IT and other classroom subjects can be
undertaken around the dining room table in a most relaxed ydit\stry appropriate fashion. This also
converts to cookery and other practical working spaces as and when needed.

In 2001, when Toy Top Farm was first purchased, | remember a conversation with a then prominent
member of staff, who commented that the purchase of the farm was a marvellous achievement. | can
distinctly remember commenting at the time that the purchasele farm was not a goal in itsedfit

was merely a tool to future goals and these would be helping the development of young people to be
better prepared to enter the working world and to experience an enjoyable, rural lifestyle.

As the years go by, | can now look back on a number of young people who very much epitomise my
aspirations at the time. Who came to Toy Top Farm as part of their education; who have been
successful within this environment to whatever level they couldeay in other words, they have

reached their full potential. Within a classroom setting, also going on to develop their skills, practically,
Ay GKS INBlFa Ay 6KAOK (KSe& KI @S SEOSttSR | yR ¢

In our Offices, there are photographs of these young people at various stages of their development.
They demonstrate some great achievements, which may be uncertified but are very real.

The young man who came to us at 11 years of age, frightened of his own skhadwowas to watch

foals being born and grow in the fields, and as he grew, learned to ride; learned how to deal with young
horses; how to muck out; groom; look after; take cafgleadout; bring in from the fields; put on the
horsewalker; see to their injuries; help the Vet. His thirst for work led him to a local Racing Stables anc
from there he then went to Northern Racing College and became a Stable Hand in his own right.
BEventually returning to the Racing Stables and becoming a taxpayer; all whilst residing in one of our
homes. One of those photographs in the office displays the young man leading one of those very foals
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Enclosure at Newcastle Racecourse. Since leavil
our school we have helped to relocate him to
different residential jobs on several occasions.

,,

§ We also have the other young man who when he

. arrived at 13 years of age, was emotionally all over

i the place. He ran away on his first day, only to be
picked up several miles away and returned to the

Of FaaNR2Y®d | S OdazbwRiyaQi RNJI
straight line, yet years later, | was to see him handling our big tractors with the skill and precision of a
well-trained workman. He ultimately took on board most of our tractor work and this eventually led
him to working on other farms. He was to be diamyed from our service into a flat of his own which

had been decorated and prepared by our team and in contrast to his initial absconding, is a frequent
visitor, as an independent young man. He is now a qualified forklift truck driver working for an
engireering firm full time and still visits regularly to drive tractors and help out where he can.

RES———

Another young man was to arrive at 13 years old, from an w@igr
area; very angry and oppositional to any educational input
whatsoever. His first day in the cabin classroom resulted in it rock#
from side to side. He was to quickly overcome theseatiffies and
soak up the environment and everything it had to offer. He learne
to ride horses and pretty well at that, too. He enjoyed looking afte
our dogs and was particularly keen on rural life in its raw form.
However, he had always harboured mifitzaambitions, seeming to
enjoy the structure and regime that military service would bring.
stop-gap we were to find him employment at a local Hunt Kennels
where he was employed to look after the hounds and assist the
Groom with the horses. This fatjlholds an annual Puppy Show, w
YEye AY@AGSR 3IdzSada IyR RAIYAN
shirt and tie and long coat as his newfound profession would dictgg. =
and | was blown away by his manners, courtesy and enthusiasm ¥4 \
his work.

During the speeches he was introduced as a member of staff and at that time, eloquently removed his
cap and bowed to the audience in a most appropriate and yet surprising manner. This job is tough and
not for the feinthearted and is only survivable withé hardest working ethos. He joined the Scots
Guards in May 2011 and we had the honour of attending his passing out parade in November 2011.
During June 2012 he was on parade during the Queens Diamond Jubilee celebrations and front row
during the Troopinghe Colour. He also worked on security duty during the Olympics in 2012. How they
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got him to stand still for so long I'll never know! In March of 2013, a group of people from Pear Tree
were very proud to attend his wedding. He regularly visits with his wife and two children.

Another young person has gone to racing college achieving full employment on graduation and
maintained that employment. Others have been abletmtributein a voluntary capacity at equestrian
centres. Indeed, most young people who leave our service achieve employment.

Many other young people have gone through a similar process and whether they have ended up in
McDonalds or Pizza Hut, they have done so on the back of the working ethos that they have learned
and developed whilst enjoying their time at our farms.

Whilst practical achievements have been evident within the classroom, we have young people who
have been able to achieve thdtunctional Skills in Maths, English and®CTD/ { 9 Q{ X . ¢ 9/
whole list of AQA Unit Awards.

In January 2007 an Ofsted Inspection acknowledged the work undertaken at our unique School as
Whdziadll yRAYIQd Ly a LISustardhy, Inspattiof JarikinS2@da@ Gtdtdnding. m n
Inspection February 201-utstanding. Inspection June 204 @utstanding.

FirstCompliancdnspection with 1Sl June 2023-ully Compliant

All staff have either completed or are working towards the following mandatory qualifications:
HSE Emergency First Aid

Food Hygiene (If applicable)

Safeguarding Children

Health and Safety in the Workplace/Fire Preventiohwareness (If applicable)

Recovery and Intervention

Team TeachBasic training programme in positive handling strategies within a holistic framework (If
applicable)

Safeguarding

Who Cares

The Value of Activities

The Importance of Values

Workshop to raise awareness of PREVENT

Managing Sexually Harmful Behaviour

Join Up as a Methodology for Managing Challenging Behaviour
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School Leader/Head of Pastoral Care/Teacher/ BTEC Assessor and Internal Verifier:
Fiona Corner

BTEC HND Business and Finance (Dist)
Maths in the Classroom / Edexcel 2015
FGM Awareness 2015
E-safety Awareness
Workshop to raise awareness of PREVENT
Keeping Children and Young People Safe in Education
Safe Handling of Medicines Level 3
Epilepsy Awareness in Schools
Safer Recruitment in Education
Fire Safety Awareness
Food Hygiene and Safety
HSE Emergency First Aid and Defibrillation
Safer Recruitment
Health and Safety in Care Environments Level 2
Food Hygiene and Safety for Catering Level 2
Fire Safety for Schools
Basic Health and Safety
Workplace First Aid
LSCB Designated Safeguarding Leads
Safeguarding Children from Abuse by Sexual Exploitation
Managing Anger and Challenging Behaviour
Keeping Children Safe Online
Secondary Mathematics TSST, 2016
Achieving Greater Depth in Maths, TT Training, May 2019
Preventing Radicalisation and Extremism
Health and Safety Essentials
Covid training LFD & PPE
Safe Administration of Medicines
Prevent COVH29
Autism Awareness
Control and Administration of Medicines
Medicines Awareness Foundation Course
Child Sexual Exploitation Awareness
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LGBTQ+ Inclusive For Schools: Practical Advice An8w8tpp Guidance
Safeguarding Children: Internet Safety

Team Teach

Safeguarding for working in residential care and education
Safeguarding Children Level 2

Safeguarding Level 1

Data Protection in Schools

Online Safety and Harms

Child Sexual and Child Criminal Exploitation Awareness
Understanding the Join Up and Follow Up Process as a Methodology to Working with People with
Challenging Behaviour

Designated Safeguarding Leads Level 3

Safe Administration of Medicines

How to be an Outstanding Pastoral Leader

Allergy and Anaphylaxis Training

Understanding thélisks of Vaping and Educating Pupils
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School Leader/Head of Special Educational Needs, Teacher/ BTEC Assessor and Lea
Internal Verifier:
Philip Tebbs

BEng Honours Engineering 2002
Post Graduate Certificate of Education
Design and Technology 2006
Pear Tree Training Course 2011
BTEC OSCA 2 Accreditation 2012
Engineering Health & Safety
NVQ2:EMTA Award
Postgraduate Certificate National
Award in Special Educational Needs@dination (2016)
Health and Safety Training in Design and Technology
Safe handling of Medicines Level 3
Keeping Children and Young people Safe in Education
Workshop to raise awareness of PREVENT
Deliver high quality accredited teacher training through effective focused mentoring
The importance of early experiences in developing a strong foundation for social and emotional
wellbeing and mental health in the early years
Introduction to foetal alcohol spectrum disorder in the early years
| RRNB&aaAy3a GNIFdzYtr Ay OKAfRK22R YR dzy RSNR UG yRA
Post Graduate Certificatdlentoring and Coaching in Education
Preventing Radicalisation and Extremism
LSCB Designated Safeguarding Leads
The Essentials of GDPR
Safer Recruitment
Safer Recruitment in Education
Workplace First Aid
Food Hygiene and Safety Level 2
Fire Safety in the Workplace
The Role of a Fire Warden and Instruction in the use of Fire Extinguishers
Basic Health and Safety
In House: Basic Health and Safety
Child Exploitation Awareness
Safeguarding Children: Internet Safety
15



LGBTQ+ Inclusive For Schools: Practical Advice An8w8tpp Guidance
Team Teach

Covid training LFD & PPE

Safeguarding for working in residential care and education
Safeguarding Children Level 2

The Essentials of GDPR

Safeguarding Children from Abuse by Sexual Exploitation

Keeping Children Safe Online

Safeguarding Level 1

Safe Administration of Medicines

Understanding the Join Up and Follow Up Process as a Methodology to Working with People with
Challenging Behaviour

Designated Safeguarding Leads Level 3

Online Safety and Harms
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School Leader/Teacher/Outside Learning:
Helen Berry

Qualified Teacher Status

BA (Honours) in Primary Education

Child Exploitation Awareness

Qualified Teacher Status

BA Honours in Primary Education

Pony Club A Test

Safe Administration of Medicines

Fire Safety Awareness

Basic Health and Safety

Emergency First Aid at Work

Food Hygiene and Safety for Catering (Level 2)

HSE Emergency First Aid and Defibrillation

Health and Safety in the Workplace (Level 2)

The Role of a Fire Warden and Instruction in the use of Fire Extinguishers
Health and Safety Training in Workshop Practices and Correct Use of Tools for Wood and Metal
Resistant Materials

In House: Basic Health and Safety

Covid training LFD & PPE

Team Teach

Safeguarding for working in residential care and education
Child Sexual Exploitation Awareness

Advanced Safeguarding Children (Level 2)

Epilepsy Awareness and Buccolam

Internet Safety for Schools

Preventing Radicalisation and Extremism

Introduction to Safe Handling of Medicines

Data Protection in Schools

Child Sexual and Child Criminal Exploitation Awareness
Understanding the Join Up and Follow Up Process as a Methodology to Working with People with
Challenging Behaviour

Safeguarding Children in Education

The PREVENT Duty

Designated Safeguarding Leads
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Teacher:
Abigail Blackburn

Postgraduate Certificate in Education

Advanced Leisure and Recreation

BSc Rural Leisure Management

Data Protection in Schools

Internet Safety in Schools

Child Sexual Exploitation

Fire Safety in Schools

Administering Medication

Health and Safety Level 2

Food Safety and Hygiene for Catering Level 2
Teaching Vocabulary in the Primary Years

Peer on Peer Abuse: Sexual Violence and Harassment
Level 1 Safeguarding Children and Young People

First Aid at Work

Workshop to raise awareness of PREVENT
Safeguarding for working in residential care and education
In House: Basic Health and Safety

Allergy and Anaphylaxis Training

Drug and Alcohol Training

Preventing Bullying
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Teacher:
RachelSmith

Team Teach

Keeping Children Safe Online

wStliA2yakKALESE {SE FyR 1 SHtdK 9RdzOF GA2YyY { dzLJLJ
Post Graduate Certificate in Education with Qualified Teacher Status
Safeguarding Children in Education

Online Safety and Harms

Level 2 Food Hygiene and Safety for Catering

Fire Safety for Schools

Health and Safety Training for Employees

Child Sexual and Child Criminal Exploitation Awareness

Preventing Radicalisation and Extremism

Data Protection for Schools

Filtering and Monitoring
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Teacher:
Victoria Smith

Postgraduate Certificate in Education

Paediatric Infant and Child First Aid Level 3 (VTQ)
Emergency First Aid at Work Level 3 (VTQ)
Health and Safety Training for Employees

Fire Safety for Schools

Level 2 Food Hygiene and Safety for Catering

In House: Basic Health and Safety

Safeguarding Children in Education

Preventing Radicalisation and Extremism

Data Protection for Schools

Child Sexual and Child Criminal Exploitation Awareness
Online Safety and Harms

Managing Sexually Harmful Behaviour

Digital Wellbeing for Young People

Preventing Bullying
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Higher Level Teaching Assistant
AdamSwan

Domestic Abuse Awareness Level 3

Female Genital Mutilation

Introduction to LGBT Inclusion

Moving and Handling

Working at Heights

Making Sense of Autism

Developing Good Autism Practice

Child and Adolescent Mental Health and Wellbeing
Sensory Processing

Child Neglect

Managing Sexualised Behaviour in Primary Schools
Level 2 Award in Community Sports Leadership
CACHE Level 3 Certificate in Supporfiegching and Learning in Schools (QCF)
Team Teach Positive Behaviour Support Level 2
Psychological First Aid

Prevent Duty

Level 2 Food Hygiene

Fire Safety Awareness

Health and Safety in Education

Emergency First Aid at Work

A Guide to UK Data Protection: Education
Safeguarding Young People

Child Exploitation

Administration of Medication in Schools

The Prevent Duty

Online Safety

BTEC Level 3 Diploma for Residential Childcare (England)
Adolescent Sexual Development

PACE Model

Pear Tree Risk Assessment Training
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Pear Tree Personal Holistic Competency Assessments

Understanding the Join Up and Follow Up Process as a Methodology to Working with People with
Challenging Behaviour

Pear Tree Who Care's Training

Pear Tree Managing Sexually Harniethaviour

Pear Tree Safeguarding

Pear Tree Recovery and Intervention Training
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Nicole Bradwell:
Teaching Assistant

Team Teach Positive Behaviour Training Level One

Supporting Teaching Assistants New to EYFS

Sensory Integration and Dysfunction

Understanding and Supporting Pupils on the Autism Spectrum

CACHE Level 3 Certificate in Supporting Teaching and Learning in Schools
CACHE Level 2 Certificate in Supporting Teaching and Learning in Schools
Level 2 Certificate in English for Business Communications

EDI Level 2 NVQ in Business and Administration

File Management and-document Production
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Instructor:
Nick Pearson

Certificated Training in H&S Theory Covering Circular Saws, Narrow Band Saws, Planer Thicknesser,
Woodturning Lathes.

Certificated Training in H&S Covering High Risk Wood and Metal Machines & Processes
Keeping Children and Young People Safe in Education

Health and Safety Essentials

HSE Emergency First Aid and Defibrillation

Level 2 Food Hygiene and Safety for Catering

Level 2 Health and Safety in the Workplace

The Role of a Fire Warden and Instruction in the use of Fire Extinguishers

Fire Safety Training

Basic Health and Safety

In House: Basic Health and Safety

Safeguarding Young Peopléevel 2

Safeguarding for working in residential care and education

Workshop to raise awareness of PREVENT

Safeguarding (Level 1)

Preventing Radicalisation and Extremism

Child Sexual Exploitation Awareness

Team Teach

Online Safety and Harms

Data Protection in Schools

Understanding the Join Up and Follow Up Process as a Methodology to Working with People with
Challenging Behaviour
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Farm Manager/Rural Studies Instructor:
Andrew Forrest

Pear Tree School at Toy Top Far@urriculum: Info & Advice

Pear Tree Recovery & Intervention

Workshop to raise awareness of PREVENT

Safeguarding for working in residential care and education
Safeguarding (level 1)

Fire Safety

Health and Safety Training in Design an Technology

The Role of a Fire Warden and Instruction in the use of Fire Extinguishers
Workplace First Aid

In House: Basic Health and Safety

Recovery & Intervention Training

Risk Assessment Training

Looked After Review Training

Chainsaw Basic Maintenance and Crosscut Operation Training
Safeguarding Young Peopléevel 2

Team Teach

Data Protection for Schools

Lantra Awards Level 2 Award in Animal Transport by R&itrt Journey
Basic Health and Safety

Administration of Medication to Animals
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Rural Studies Instructor:
{GSOSY hQ[ SI NB

City & Guilds NPTC Level 2 Award in Felling & Processing Trees (up to 380mm)
City & Guilds NPTC Level 2 Award in Chainsaw Maintenance &cOitoss
Bushcutters/Trimmerg Maintenance & Operation Certificate

Handheld Hedge Trimmer Certificate

Safe Operation of Pedestrian Moweay&otary & Flail certificate

Woodchippers Certificate

Manual Handling

Health & Safety Induction

Health and Safety Essentials

Workplace First Aid

Health and Safety Training in Workshop Practices and Correct Use of Tools for Wood and Metal
Resistant Materials

Level 2 Food Hygiene and Safety for Catering

Level 2 Health and Safety in the Workplace

The Role of a Fire Warden and Instruction in the use of Fire Extinguishers

Level 2 Food Safety Catering

Basic Health and Safety

In House: Basic Health and Safety

Asbestos Awareness

BTEC Engineering

Chainsaw Basic Maintenance & Crosscut Operation

Safeguarding for working in residential care and education

Preventing Radicalisation and Extremism

Child Sexual Exploitation Awareness

Team Teach

Data Protection in Schools

Understanding the Join Up and Follow Up Process as a Methodology to Working with People with
Challenging Behaviour
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Rural Studies Instructor:
{KINRBY hQ[ SI NE
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NPTC Certificate of Competence in Chainsaw and Related Operations

NPTC Certificate of Competence in the Safe Use of Pesticides

The National Certificate in Horticulture

Health and Safety Essentials

Health and Safety Training in Workshop Practices and Correct Use of Tools for Wood and Metal
Resistant Materials

Level 2 Food Hygiene and Safety for Catering

The Role of a Fire Warden and Instruction in the use of Fire Extinguishers

Basic Health and Safety

HSE Emergency First Aid and Defibrillation

In House: Basic Health and Safety

Safeguarding Young Peopléevel 2

Child Sexual Exploitation Awareness

Safeguarding for working in residential care and education

Team Teach

Safeguarding Young Peopléevel 2

Chainsaw Basic Maintenance & Crosscut OperaddisE Emergency First Aid and Defibrillation
Epilepsy Awareness and Buccolam

Data Protection in Schools

Understanding the Join Up and Follow Up Process as a Methodology to Working with People with
Challenging Behaviour
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Equine Manageétnstructor:
Sarah Bartlett

Safeguarding for working in residential care and education

HSE Emergency First Aid and Defibrillation

Workplace First Aid

Basic Health and Safety

Safeguarding Children in Education

Pony Club AH TestHorse Care TesgtEquivalent to BHS Stage 3
Team Teach

British Horse SocietyLevel 2 Foundation Coaching Rideftage 2

Beta¢ Rider Safety EquipmentHat and Body Protector Fitting

Yearly CPD course to keep up to date with correct teaching
Competed at British Eventing to Intermediate and International 2*
Represented Team GB Youth Squad at 2* level in Irejdhitistreet 2017
Produced multiple homebred young horses to competing at British Eventing
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Instructor:
Kerry Edwards

Advanced Safeguarding Children (Level 2)
Workplace First Aid

Food AllergerAwareness

Level 2 Food Hygiene and Safety for Catering
Fire Safety for Schools

Basic Health and Safety

In House: Basic Health and Safety
Safeguarding for working in residential care and education
Team Teach

Child Sexual Exploitation Awareness

Data Protection for Schools
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Instructor:
Lauren Walton

HSE Emergency First Aid and Defibrillation

Equestrian Emergency First Aid

Workplace First Aid

Fire Safety

Fire Safety

The Role of a Fire Warden and Instruction in the use of Fire Extinguishers
Basic Health and Safety

In House: Basic Health and Safety

Safeguarding

Team Teach

Safeguarding for working in residential care and education
Level 2 Horse Care

Level 3 Advanced Apprenticeship Horse Management
Class 2 HGV license

CPC
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School Assistant:
Rebecca Farnaby

Food Allergen Awareness

Workplace First Aid

Fire Safety Awareness

Level 2 Food Hygiene and Safety for Catering

Level 2 Health and Safety in the Workplace

The Role of a Fire Warden and Instruction in the use of Fire Extinguishers
Basic Health and Safety

Safeguarding for working in residential care and education

PREVENT Covi®

Team Teach

Data Protection for Schools

Control of Substances Hazardous to Health
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Jonathan Hakin
School Assistant

Fire Safety in Education

Health and Safety in Education

Understanding the Join Up and Follow Up Process as a Methodologiorking with People with
Challenging Behaviour

Recovery and Intervention Training

Safeguarding for Working in Residential Care and Education
Exposure Who Care's

Managing Sexually Harmful Behaviour

Emergency First Aid at Work

Food Allergen Awareness

Safeguarding Young People
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Outdoor Education Instructor:
Noel Snowden

Health, Social Diagnostic and Therapeutic Support

NVQ Level 3 Caring for Children and Young People

NVQ Level 4 Caring for Children and Young People

NVQ Level 4 in Health and Social Care (Children and Young People)
EduCare Certificate: Preventing Bullying Behaviour
Restorative Approaches Training

Keeping Children and Young People Safe in Education
Prevent Covid 9

An Introduction to Infection and Control

Child Exploitation Awareness

Safeguarding for working in residential care and education
HSE Emergency First Aid and Defibrillation

Food Hygiene and Safety for Catering (Level 2)

Health and Safety in Care Environments (Level 2)

Fire Safety for Schools

Level 2 Food Safety Catering

Basic Health and Safety

In House: Basic Health and Safety

Team Teach

Workshop to Raise Awareness of PREVENT
Safeguarding (Level 1)

Data Protection for Schools

Child Sexual and Child Criminal Exploitation Awareness
Understanding the Join Up and Follow Up Process as a Methodology to Working with People with
Challenging Behaviour
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PE/Dance Instructor:
Fallon Bartlett

BA(Hons) Contemporary Acting

FDA in Musical Theatre

Postgraduate Certificate in Education in Young People and Adult Learning Specialists
Level 4 in Preparing to Teach in the Lifelong Learning Sector (QCF)

Level 2 Health and Safety in the Workplace

Workplace First Aid

Food Allergen Awareness

Level 2 Food Hygiene and Safety for Catering

Fire Safety Awareness

Basic Fire Safety Awareness for Care Homes

Basic Health and Safety

Advanced Safeguarding Children Level 2

Child Sexual Exploitation Awareness

Team Teach

Safeguarding for working in residential care and education

Data Protection in Schools

Child Online Safety Awareness

Understanding the Join Up and Follow Up Process as a Methodology to Working with People with
Challenging Behaviour

34



Groom:
Kay Duffin

Fire Safety for Schools

Workplace First Aid

Safeguarding for working in residential care and education
Safeguarding for working in residential care

Equestrian Emergency First Aid

Safeguarding Children
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Groom:
EmilyBowman

Safeguarding Young People
Keeping Children Safe in Education
Emergency First Aid at Work
Health and Safety in Education

Fire Safety in Education

Pear Tree Training

Managing Sexually Harmful Behaviour

Safeguarding

2 K2 /I NBQa

Recovery and Intervention

Join Up as a Methodology for Managing Anger and Challenging Behaviour
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Jessica Hockborn
Groom

Health and Safety in Education
Fire Safety in Education

UK Data Protection: Education
Safeguarding Young People
Emergency First Aid at Work
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Katie James
Groom

Emergency First Aid at Work
Health and Safety for Employees
Fire Safety in Education
Safeguarding Young People
Level 2 Equine Groom
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Groom:
Ava Simpson

Safeguarding Young People

Fire Safety in Education

Health and Safety in Education

Royal College of Veterinary SurgeeiNgterinaryNurse
Level 3 Diploma in Veterinary Nursing

Level 2 Diploma in Veterinary Care

Emergency First Aid at Work
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RSCW/Groom:
Lorna Boyes

Level 2 Food Hygiene and Safety for Catering

Child Sexual Exploitation and Child Criminal Exploitation Awareness
Emergency First Aid at Work

Health and Safety Training for Employees

Prevent Duty Training

Online Safety and Harms

Team Teach Level 2 Positive Behaviour Training

Medication Training for Care

Children, Young People and Families Practitioner in Residential Childcare Level 4
Fire Safety Awareness

Child Mental Health Training

ADHD Awareness

Adverse Childhood Experiences

Exploring Health Anxiety

Exploring Social Anxiety

Bullying Awareness

Exploring OCD

Information Governance

Advanced Safeguarding Children Level 2
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General Farm Worker:
Sam Reed

Safeguarding Young People

Keeping Children Safe in Education
Emergency First Aid at Work

Health and Safety in Education

Fire Safety in Education

Team Teach

Data Protection

Pear Tree Training

Managing Sexually Harmful Behaviour
Safeguarding

Recovery and Intervention

Join Up as a Methodology for Managing Anger and Challenging Behaviour
Tractor Driving Certificate

Knapsack TrainingSafe Use of Pesticides
Chainsaw Crosscut and Maintenance
Administration of Medication to Animals
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Aims and Objectives
[6(2)(d)]
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(Monty Roberts)

Aims of the school.

To help studentaccommodated within Pear Tree residential homes, recover from adverse
childhood experiences.

¢2 AdzLILIR2 NI GKS 2NBFYyAalGA2ya WIKSNI LISdziAO |
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To overcome the barriers to education.

Encourage motivation and receptiveness to learning.

To break down avoidance strategies and find alternative ways of helping students to make
educational achievements.

To deliver a broad and inspiring curriculum as set out in the Pear Tree School curriculum. This
Oy 0SS Y2yAlG2NBR 6AGK (GKS WIORdAzZOFGA2Yy [/ 2YLISI
To help students reach their full potential emotionally, practically and academically.

To achieve accreditation whenever possible.

To prepare students for the next stage of their educational journey.

To equip students with both soft and practical skills to help them to be able to function in the
workplace.

To increase their employability, recognising that employment is the single most important

factor in preventing a continuation of the cycle of abuse, post discharge from our service.

The overarching priority is to stop the cycle of abuse and {edwcate our students to be the

best they can be, to above all else to be good people.

The above to be demonstrated through their Personal Holistic Competence (PHC) assessments
and through their values assessments.
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This is achieved using the below methodology.

Objectives.

Environment.

Values.

Education.

Training.

Activities. (therapeutic)

Protect.
Engage.
Occupy.
Relate.
Influence.

Inspire.
Motivate.
Educate.
Train.
Employ.
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Provisionfor the education and welfare for pupils who have an EHCP.

Everything about our school is designed to benefit children with an EHCP. This is in place regardless o
whether an EHCP is in place or not.

t SINJ ¢NBS t2217a FFGISNI a2YS 2F (KS NBIA2yQa Y2
their negative life experiences and move forward with their lives. It is our Therapeutic Approach, which
is the foundation to everything we do, which is fundamal to the wraparound service we provide.

The aims and objectives of our Therapeutic Approach are:

Aims

'Provide the highest quality care, to enable children to overcome the difficulties and traumas of the
past. Thereby providing a firm foundation from which they can grow through adolescence into
adulthood as successful human beings, able to function inGaidy G NA 6 dzG S G2 a2 OAS
Ref: D. Bartlett 1991

During their time with us
Stay with us for a minimum of 1 year
Engage in our service and education
Making achievements in education
Make progress in their Personal Holistic Competency Assessment
A reduced assessment of risk to the child
A reduced assessment of risk from the child
Engage in education/training/employeddependently.
Discharged in a planned way
Be able to continue education/training/employment aftéischarge.

Following discharge
To stop the cycle of abuse continuing
Avoid all kinds of offending behaviour
Look after themselveskeeping safe from harm
Maintain positive relationships
To be engaged in meaningful daytime activities, i.e. education, training, voluntary work
Free of services, i.e. not relying on social services
To be employed and become a taxpayer, contributing to society
To become a good parent themselves

David Bartlett
2010

Objectives
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' To provide a safe, sympathetic and stimulating environment, together with a complex care and education
programme appropriate to the needs of each individual child, delivered by suitable professionals committed to
relJ NByGAy3a GKS OKAfRNBY Ay 2dz2NJ OF NBQ

Ref: D. Bartlett 1991

To stop abuse of any kind

To allow children/young people time to recover

To allow children to be children and enjoy the remainder of their childhood

To create a supportive learning environment

To provide skills and increase general knowledge

To improve life chances through education and improved attitude to life and mental health
David Bartlett
2010
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The basis of our plan starts with
Environment

It has always been my belief that we all feel aspects of our environment whether consciously or not.
Our residential homes are designed to be tasteful, calming places that are homely and domesticated.
For example, in all but two homes the office is on tingt floor more like a bedroom study. The homes
that have ground floor offices are discreet and not found immediately through the front ddsa

result, on arrival at the home there are no obvious signs that it is anything other than a family home.
Thee are no signs on the outside and on the inside, there is no reception area, no leaflet rack giving
advice on social issues. These only act as constant reminders that you are in care or visiting a 'care
home'. Important information can be transferred ither ways more successfully. The home is
decorated with pictures that represent the cultural ethos of the home and demonstrate a sense of
adult ownership. The standard | insist on is that we use the same standard of materials and taste that |
would have irmy own home, and | would be happy to move my family into it without delay. The
standard of the home is a huge statement on the way we as an organisation value the children we
accommodate and the staff we employ to look after them.

Likewise, our school doesn't look like a school which is helpful to those children who have only had
negative experiences of education so far. It does, however, look like a farm, and a real one at that.
Again, on arrival there are no school signs but enfaffice sign as you would find in most commercial

farms.
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look more in keeping with other schools, on the comgrave embrace the fact that it is the very

qualities of an agricultural environment that we appreciate in terms of having a therapeutic value.
There are no large gates and industrial fencing designed to keep some people in and others out. These
qualieswh f f KIF @S 06SSy S@OARSYylG Ay 2dzNJ OKAf RNByQa LJ
unsuccessful and avoiding reminders of the past in even the most subtle way is important. The
environment of the farm is so unlike anything our children are familiar withsmunlike a school it has

an immediate effect on the first impression. It is indeed the first impression which can never be
repeated. We strive hard to ensure it is warm, welcoming, nurturing, (evidence of nurturing can be
found in the care of plants arehimals as well as our children) as well as being out of any familiar
comfort zone.

Details on how we ensure the safeguarding of our students and staff will become apparent within this
document.
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Values

Once with us we expect all who live and work here to demonstrate good values. Our corporate values
that transcend all departments are:

Courage the ability to face challenges and to be brave.

Integrity: the quality of being honest and having strong moral principles, knowing what's right and
wrong.

Responsibility being accountable, dependable and trustworthy.

Respect having due regard for the feelings, wishes, or rights of others.

Kindness being helpful towards others without expecting anything in return.

These are important but by no means the only values, they are a starting point and the foundation for
everything important in life. They are evident in the way we live and can be demonstrated by the way
each person interacts with each other. In October 20 became recognised by the International

Values in Education Trust. Many of the learning experiences organised promote these values which
leads us to the next section. In June 2019 we became recognised for achieving Enhanced Quality Marl
as a Valuevasd School.

Activities (Including education and training)

We aim to provide our children with many educational and social activities to help ascertain strengths,
weaknesses, aptitudes and promote sedteem. There is a cross over as many educational activities

are designed to be fun and a social experience dlk prospectus is full of the educational activities

S LINPOARS® ¢KS NBadzZ & A& WEKSNI LISdziAO 9RdzOI G A

Assessment and reflection.

As this plan is implemented, we are in a process of constant formal and informal assessment. The
details of our assessment procedures are discussed ilathis document.

Within our therapeutic approach we talk a great deal about promoting an environment that

encourages learning and also about encouraging opportunities for young people to promote the
building blocks that help to create an empathic individual. On the farnoale after a variety of

animals where children and young people are encouraged to develop relationships, appropriate to their
circumstances.

They all have their favourite ponies, dogs etc, where they know all their names, what they get fed and
how to look after them. They are also involved in the care of other animals that may be for a specific
purpose, i.e., sheep producing lambs for meat, lpguthat produce eggs, etc. The relationship is within

a different context.

For many of the young people here, this is the first time that they have been involved in looking after
other creatures and taking on a degree of responsibility. The importance of this cannot be
underestimated. It has been amazing to watch some of thesmg@eople develop their skills working
on the farms, initially they could hardly use a sweeping brush properly, as time goes on be able to
function confidently in our environment and grow from strength to strength as a result.
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Within Pear Tree, there are 15 fundamental principles that support and underpin the work we do, they
are:

ENVIRONMENTThe place children work, play and sleep. A safe, sympathetic, yet stimulating
environment is the foundation upon which everything else is built. All our facilities are given intelligent
consideration to ensure the right subliminal message are received.

VALUESHow they interact alongside the people they live with and the community (internal and
external) that they are in contact with.

EDUCATIONTRAINING ACTIVITIES
What we encourage them to do while they are living in our homes and attending our school. How we
hope they learn from the experiences we offer.

These systems are organised by the company at a management level but are required to be maintaine
by all, for the benefit of all.

PROTECTChildren only make progress when they feel really safe. Safe from their past lives, safe from
any threat which can include other children, external community, the broader Pear Tree community, or
other residents within the home in which they live.

6¢KAA Aa 2dzNJ FANRG GFrai1x OFNARYy3I F2NJ 2dz2NJ OKAf R
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ENGAGEThe way in which staff employed interact with the children in our care and offemnoigel
leadership to groups of children, or individuals on a-tm®ne basis, offering support and guidance
within the context of a nurturing parental relationship, @ a teacher/instructor.

OCCUPYThe next stage of a developing process is to provide experiences from which children can
learn. Whether this is by playing a game, taking them out for the day or supporting in education. It is
this process that transforms the relationship from one gbstvisor and young person to that of
mutually shared experience.

RELATEAs a result of all of the above, the opportunity to develop a trusting therapeutic relationship.

INFLUENCEONly when all ofthe above are in place, in the order set out, will staff of any designation
be in a position to influence the child towards making that all important meaningful change.

The above is the responsibility of all staff, at all levels, and must always be a priority, whether this is
working with the children directly or at a management level to organise.

Within the school/education context, remembering that there is a symbiotic relationship between the
residential homes and the school, each one dependent on the other, the following are required to be
promoted by all:

INSPIREThe need to create an environment where children are excited to be involved in their
education and look forward to the next lesson or event. Where they can make the connection between
the task at hand and their future, both immediate (whilst in schadkrms of what they can do next)

and the longer term. (Inspiration leads to aspiration HRH Queen Elizabeth I1).
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MOTIVATE Only if a child is inspired witiey be motivated to want to learn more.

EDUCATEOnNIly when children want to learn do, they actually make worthwhile progress,
remembering the words of Monty Roberts, "There is no such thing as teaching, only learning, and it is
the job of the teacher to create an environment where learning can oct\e.'provide a balanced and
personalised curriculum that allows children to learn at their pace and subjects relevant to them.

TRAIN With the ability to learn and make progress, focus on establishing a work ethic and the ability
to function in the workplace can be developed with an ewvereasing level of responsibility. These
being transferable skills to any employment setting.

EMPLOY As a result of all of the above we hope our children will be able to continue with a
meaningful daytime occupation following discharge, with the aspiration ctifo# employment
whatever accreditation has been achieved.

We believe that our students are able to see how we prepare them for entry into employment and not
simply to pass tests. Also, that work can be rewarding and enjoyable. We have many examples of this
being achieved, often for the first time in many genevas.
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Staff Support

Initially, on arrival at Pear Tree, young people will be given a great deal of staff support from the
Residential Homes. These staff members are involved in transporting young people to school at Toy Tc
and The Manor. Also, in areas such as outdoor edocaphysical education and visits to places of

cultural and educational interest. These are often conducted entirely by members of the Residential
Care Team, in close liaison with the Education Team.

Members of the Residential Care Team will also be involved in supporting our teaching staff within a
classroom setting and whilst working on the farm.

Over a period of time, where progress is being made, levels of supervision can often be reduced
accordingly, in keeping with the overall care plan and risk assessments.

It is important to remember that educational groups are organised with the following priorities.
Risk assessment
Ability
Age

Therefore, the role of staff support may change to take into account the varying levels of supervision
required at certain times such as going to the toilet. During classtbased activities the support may
be reduced to 'only being available if requiréaf emotional and behavioural support.

Mental Health

Emotional Health and Wellbeing

Mental health, emotional health and wellbeingailsvays our priority for all the children and young
people in our care. It is this fact that guides our decision making and supersedes all other factors.

On a big picture planning scale. The following areas are directly designed to have a positive impact on
the children we care for and educate and the staff we deploy to look after them.

1 Environment: From the quality of the homes, their locations, their decorations, and fittings. To the
landscape we created the farms and gardens. The fact our school is uniquely on a farm (as opposed to «
school with access to farm) is a statement of oumaatment to the therapeutic environment we wish
to create.

1 Values: The way our staff interact with the children and support each other. Promoted values are the
foundations to building blocks of life which guide our decision making and our lifestyle.

1 Activities: The way we live, the lifestyle we promote, from time with horses and other animals to
outdoor education and time in the countryside. The school timetable is designed to give balance
between education and therapeutic activities and needs.
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The above reflects the ideas established at the very start of this organisation's history and how it has
progressed ever since. Each aspect is deliberately designed with promoting emotional health and
wellbeing across the organisation and in doing sopromioy 3 S@SNE 2y SQa YSy il f
health of staff and children are not mutually exclusive but are in fact intertwined and symbiotic.

Literature produced in the form of a documented therapeutic approach and education protocols
explain how this works in more depth.

The Assessment procedures established in the form of Personal Holistic Competence assessments
(PHC) are in fact using a marginal gains process to identify and measure 170 indicators of emotional
health and welbeing, pulling it together to form an actigslan to have a positive direct impact on a
OKAf RQa RS@St2LISyio
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specific children and their individual ongoing changing needs.

Three School Cultures

The concept of there being three school cultures within every school | find an interesting factor to
consider and one that challenges my perceptions but rightly so.

The concept is best illustrated by the model of an inverted triangle.

1 The top has the majority of people who are fully behind everything the school says and does.
They buy into the school ethos and enjoy all that this brings. This can include both staff and
children.

1 The middle section in both thinking and volume of numbers is less and takes a less considered
LI2AaAGA2Y S F2Ay3 gAGK (GKS Fi26> FAYRAYI AT
bother and easily sorted. This can include both staff and children

1 The bottom section is small in number. As a result, they often hide their true feelings and
struggle with aspects of school life. This can be a fluid situation with different people at
different times. This can include both staff and children.

In order to be fullyinclusive,t isimportantto recognise this concept and have conscious measures in
place to identify and assist the bottom section population to help resolve their concerns. Inceses
they may not know themselves what the underlying issues are or how to resolve them. In many cases
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exploring their life through discussion is important to begin the process of identifying, then
acknowledging their issues and planning some form of resolution.

In somecasesjt may be at the management planning stage in the form of staff rotas or school
timetablesthat is the most likely way forward. In doing so following changes made may result in
identifying what the issue was, confirming the course of action taken had a positive impact and trying
to factor the lessons learned into future planning.
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looking for that state of being where everyone is working happily together, content in their places
within the machine of the organisation and workingesftively and efficiently towards agreed goals,
targets and ambitions. Sir Thomas More called this place Utopia, His Majesty King Charles lll quite
NAIKGEe OlFftta AdG Gl FNy2yeéo

The quest for harmony is one | have been very conscious of all my career. Identifying skill sets, ensurir
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children throughout my nea40-yearcareer. In thatime, | find the following may be areas that may

cause some form of friction to be identified and helped to be resolved. The following are not exhaustive
and are from direct experience with both staff and students.

1 When family circumstances or home life changes, resulting in pressures to leave but they want
to stay. Staff and students.

1 When personal circumstances change resulting in no longer being able to complete tasks
required or find the motivation to do so as a result of getting older. Staff

1 When personal circumstances change resulting in no longer wanting to engage as a result of ou
growing the service and wanting to be completely independent. Students.

1 When the work required results in challenges that test their abilities to be adaptable and accept
necessary changes. Staff and students.

1 When the behaviour of others negatively impacts their performancewelitbeing Staff and
students.

1 When poor performance inhibits growth and development without a perceived way forward to
make improvements. Staff and students.

1 2KSy LIS2L)XS GNB G2 tA@S dzLJ G2 &adl yRINRA | yF
unreceptive to making meaningful changes. Over time this can materialise and erodes stability
creating insecurity. This can eventually become overwhelming. Staftadénts.

The ability to identify issues, analyse and form educated and experienced views on what has happenec
and the ability to design a suitable way forward is essential. The below case study is an example of wh.
has happened and how it was resolved.

Case study.

K was being deliberately difficult in an art lesson. This negatively impacted J and R and distracted then
from their lesson. This only happened in this particular lesson. The solution was to change the
timetableso J and R were able to spend more time on a subject they particularly enfoed, dzA y' S
SdzRASaQd ¢KAA adzomaeSOoi srFa Ay {(SSLAyYy3a 6A0K LINE
with his lesson at the same time with the sainstructor to ensure he was not rewarded for negative
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behaviour but the subject matter was changed to one he had shown interest in in the pastin&tae:
onebasis. This gave him time on his own with the sans¢ructor to rebuild their relationship. At the

end of this lesson J and R were able to have quality time in the art room. This increased their productiv
time while K was occupied with other activities until home time with his productive time maintained.

Whilst we do all that we can to identify and support this section of the school commiriigs to be

within the context of maintaining standards. In some cases, it may result in finding a suitable exit route
that can be workable for all concerned. However, in circumstances where there is a risk of further
negative impacts on the school (ardader organisation) the priority has to go to the greater

population and the interests of the school. Whilst we can also listen to and value other opinions and
perspectives, there is no room for attitudes that are in conflict with the aobgectives and values of

the school.
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Admissions Policy

[6(2)(e)]

Only children and young people placed within Pear Tree's residential facilities are eligible for admissior
to Pear Tree School.
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The criteria for placement are that the child B LISNA Sy OSR 4! RZS N& SVhisiK A £ R
the specific kind of behaviour experienced is unique to each child and the onset of such behaviours var
in every case ranging from previous generations, early years to recent events.

It is important to recognise that whilst children may have undertaken educational assessments prior to
placement, these may have been before they have experienced abuse and the trauma that goes with
this. Therefore, it is understandable if the educatiopadgress is interrupted and it may be necessary

to revisit previous work and re assess to ascertain current levels of functioning and achievement.
Future work then needs to be based on assessments made following admission and professionals
should avoid foasing on past aspirations and accept where we are in the here and now.
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of time in a calm and positive functioning manner.

English as an Additional Language

At Pear Tree we have a robust admission policy that ensures we have all the elements in place to
ensure that any young person gets the best care and education possible. If the only barrier to admissio
was that the young person was learning EAL but metualbther criteria to be eligible for a place at

Pear Tree, then we would do everything possible to promote rapid language acquisition and include
them (the child learning EAL) in our education provision as quickly as possible. Our classroom teacher:
would have responsibility for ensuring that students can participate in lessons but where appropriate,
we would also set up small group withdrawal classes to provide more focused support with specialist
staff if needed.
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Safeguarding and ChildrotectionPolicy

Pear Tree is committed to safeguarding and promoting the welfare of Children and young people and
expects all staff to share this commitment.

To ensure continuity of care, this policy applies to Pear Tree School and Residential homes. The policy
available upon request from the office.

Other policies that relate to Safeguarding and Child Protection include staff recruitment, internet use,
staff code of conduct, whistleblowing, bullying and complaints policy. We have no volunteers / agency
staff. It will be reviewed and updated as needmtl at least annually so that it is kept up to date with
safeguarding issues as they emerge and evolve, including lessons learnt.
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promoting the welfare of children is defined in Working Together to Safeguard Children 2023 as:

1 providing help and support to meet the needs of children as soon as problems emerge

1 protecting children from maltreatment, whether that is within or outside the home, including
online

T LINB@SYyiGAy3a AYLIANNSY(d 2F OKAtRNByQa YSyillf

1 ensuring that children grow up in circumstances consistent with the provision of safe and
effective care

1 promoting the upbringing of children with their birth parents, or otherwise their family network
through a kinship care arrangement, whenever possible and where this is in the best interests of
the children

1 taking action to enable all children to have the best outcomes in line with the outcomes set out
Ay GKS / KAftRNByQa {20ALt [/ INBE bladAaz2ylFf CNI )

Children and young people attending Pear Tree should be afforded, along with all children and young
people, the right to live and grow in a caring and sympathetic environment where they are free from
abuse from adults, other children/young people or "systs.

KCSIE 2025 section 172 etc reminds all schools that some groups of children are potentially at greater
risk of harm than others, both online and offline. It identifies those who need a social worker, are
absent from education, home educated, require mdritaalth support, are Looked After or previously
Looked After, care leavers, have special educational needs, disabilities or health issues, are lesbian, g:
bisexual, or gender questioning.

Staff at Pear Tree recognise that our children/young people may have suffered abuse whilst living at
home before admission or they may be subject to further abuse when on home or other leave, whilst
absent, or even whilst at the Home. Such abuse may coome parents, staff, strangers, other adults
the child knows, or from other children.
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Contact Details

Pear Tree School
Designated Safeguarding Lead (DSL)

Gary Ramsbottom, Registered Manager
gary.ramsbottom@peartreeprojects.co.uk
01325 511857

Deputy Designated Safeguarding Leads (DDSLS)

Fiona Corner, Head of Pastoral
fiona.corner@peartreeprojects.co.uk
01388 776799

Philip Tebbs, Head of SENCO
philip.tebbs@peartreeprojects.co.uk
01325 486291

Helen Berry, School Leader
helen.berry@peartreeprojects.co.uk
01325 486291

Pear Tree Residential homes
Designated Safeguarding Lead (DSL)

Gary Ramsbottom, Registered Manager
gary.ramsbottom@peartreeprojects.co.uk
01325 511857

Deputy Designated Safeguarding Leads (DDSLS)

Oakwoodc Diana HewiciCrawford
diana.hewickcrawford@peartreeprojects.co.uk
01325 365984

Heather¢ Sean Cooper
sean.cooper@peartreeprojects.co.uk
01325 480760

Manor ¢ Gary Ramsbottom
gary.ramsbottom@peartreeprojects.co.uk
01325 511857

Sycamoresg Steven Sturman

steven.sturman@peartreeprojects.co.uk
01325 350660
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Holly¢ Steven Bradwell
steven.bradwell@peartreeprojects.co.uk
01388 608220

Penallyc Lesley Holywell
lesley.holywell@peartreeprojects.co.uk
01388 451398

LADO Details:

North Yorkshire
Main office¢ Duty Ladag 01609 798005
lado@northyorks.gov.uk

Durham
Switchboard 03000 268835
CYPSLADOSecure@durham.gov.uk

Darlington
Switchboard 01325 405319
designatedofficer@darlington.gov.uk

Preventc¢ National Prevent Helpline 0800 011 3764

Emergency Contacts for children:
Pear Tree School has 2 emergency contacts for every child in the school in case of emergencies.

Definition of a child

A child is anyone who has not yet reached their 18th birthd@¥orking Together to Safeguard

Children 2023). Working Together to Safeguard Childlem emphasised that if a child has reached 16
years of age, is living independently or is in further education, is a member of the armed forces, is in
hospital or in custody in the secure estate, this does not change their status or entitlements teservic
or protection.

This document is written in accordance with Darlington Borough Council guidance. It has been
developed in accordance with the principles established by the following:

1 Keeping Children Safe in Education (September 2025) (KCSIE)

1 KCSIE incorporates the additional statutory guidance, Disqualification under the Childcare Act
2006 (amended 2018)

1 KCSIE incorporates the DfE guidance Sexual violence and sexual harassment between children
schools and colleges.

1 Working Together to Safeguard Children 2023

1 Information Sharing, Advice for practitioners providing safeguarding services for children, young
people, parents and carers (May 2024)

1 Relationships Education, Relationships and Sex Education (RSE) and Health Education (July 2(
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1 Prevent Duty Guidance: for England and Wales (March 2024) (Prevent).
1 The Prevent duty: an introduction for those with safeguarding responsibilities (Updated 7
September 2023)

Staff should always be alert to signs of abuse.

When abuse is alleged or suspected, our child protection procedures will be invoked, and the Local
Authority Child Protection Team will investigate such allegations or suspicions of abuse. It is not the
responsibility of Pear Tree to investigate such at@ms or suspicions.

The welfare of the child is paramount during any investigation, and should the abuse occur/be alleged
at the home or school, it may be necessary to remove a member of staff or child from direct contact
with children during that period. Appropriate supparill be given.

Staff should seek appropriate guidance from Senior Staff regarding any aspect of child protection and
be committed to developing their own practice through individual learning, supervision, and staff
training. In addition, all staff should familiarise theetves with Pear Tree's guidance and procedures

on "Care and Control" and be committed to providing an environment and quality of care within the
home and school that minimises the risk invoking child protection procedures.

Main categories and specific types of abuse

To ensure that our children and young people are protected from harm, we need to understand what
types of behaviour constitute abuse and neglect. Somebody may abuse or neglect a child by inflicting
harm, or by failing to act to prevent harm. They may bassa by an adult or adults or another child or
children.

KCSIE 2025, paras-28, identifies four main categories of abuse:

1. Physical abuse

Physical abuse may involve hitting, shaking, throwing, poisoning, burning or scalding, drowning,
suffocating, or any other physical harm to a child. Physical harm may also be caused when a parent or
carer fabricates the symptoms of or deliberately induitieess in a child.

Indicators of Physical Abuse:
1. Bite marks

Ligature (cord, string, rope etc.) marks
Burns and scalds

Cigarette Burns

Poisoning

Fractures

Internal injuries

Shaking injuries

Bruising

© 0N Ok WD
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Emotional abuse

Is the persistent emotional maltreatment of a child such as to cause severe and persistent

I ROSNES STFSO0Ga 2y GKS OKAfRQA SY20GA2ylf RS
It may involve conveying to a child that they are worthless or unloved, inadequate, or valued
only in so far as they meet the needs of another person. It may include not giving the child
opportunities to express their views, deliberately silencingtherof | { Ay 3 Fdzy Q 2 F
say or how they communicate.

It may feature age or developmentally inappropriate expectations being imposed on children.
¢tKSaS YIe AyOftdzZRS AYUSNYOlGA2ya GKFG | NB 0S¢
overprotection and limitation of exploration and learning, or preventing the child participating

in normal social interaction.

It may involve seeing or hearing thetikatment of another. It may involve serious bullying
(including cyberbullying), causing children frequently to feel frightened or in danger, or the
exploitation or corruption of children. Some level of emotionalisdis involved in all types of
maltreatment of a child, although it may occur alone.

Indicators of Emotional Abuse:

3.

T

1. Degradation
Terrorising
Isolation
Corruption
Exploiting
Denying
Rejection
Bullying

. Mocking
10.Name Calling
11.Teasing
12.Using sarcasm
13.Humiliation
14. Criticising

© XN Ok WD

Sexual abuse

Involves forcing or enticing a child or young person to take part in sexual activities, not
necessarily involving a high level of violence, whether or not the child is aware of what is
happening.

The activities may involve physical contact, including assault by penetration (eg rape, or oral
sex) or norpenetrative activities such as masturbation, kissing, rubbing and touching outside of
clothing. They may include narontact activities, such as iolving children in looking at, or in

the production of, sexual images, watching sexual activities, encouraging children to behave in
sexually inappropriate ways, or grooming a child in preparation for abuse (including via the
internet).
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1 Sexual abuse is not solely perpetrated by adult males. Women can also commit acts of sexual
abuse, as can other children.

1 The sexual abuse of children by other children is a specific safeguarding issue in education and
all staff should be aware of it and of our policy and procedures for dealing with it.

Indicators of sexual abuse:
1. Physical Signgringertip bruising on inside of thigh, itching, soreness, repeated urinary

tract infections, bleeding or injury in genital area.

2. Behavioural and Emotional Sign&/ithdrawn, wetting or soiling, sexual knowledge
inappropriate to age, excessive masturbation, seductive behaviour, kissing inappropriately,
hints at sexual behaviour in words/drawing, safestructive behaviour, runningway.

4. Neglect and failure to thrive
bS3f SO0 A& GKS LISNEA&GSYU FHAfdNB G2 YSSG +  OF
NBadzZ & Ay (GKS &SNAR2dza AYLI ANNSYy(d 2F GKS OKAf R
pregnancy as a result of maternal substance abuse. @rtgld is born, neglect may involve a parent
or carer failing to:

1 Provide adequate food, clothing and shelter (including exclusion from home or abandonment)

1 Protect a child from physical and emotional harm or danger

1 Ensure adequate supervision (including the use of inadequate caregivers)

1 Ensure access to appropriate medical care or treatment
LG YIe Ffaz2 AyOfdzRS yS3ItSOG 2F= 2N dzyNBaLRyaac

Indicators of Neglect:
1. Impairment of growth

Pot belly, thin buttocks

Mottled hands and feet

Poor clothing, neglected appearance
Abnormally voracious appetite

Dry sparse hair

Lack of supervision

Failure to seek medical advice

. Failure to attend school

10. Lack of stimulation

11.Unhygienic home conditions
12WCNRT Sy ¢l OKTdzf ySaaQ
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Specific Types of Abuse
KCSIE 2025 Annex B contains additional information about specific forms of abuse and safeguarding
issues, which Pear Tree reviews in relation to its students each gearappendix 2

KCSIE 2025 section 158 etc, and the NMS, identify that boarding schools must consider additional
safeguarding factors. Although Pear Tree is not a boarding school, its links with its residential homes
means that it also addresses this responsibility ashgf
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Child on Child abuse:

T

We have a zerolerance approachtochildn-OKA f R | 60dzaSYX $KAOK Aa y
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would risk creating a culture of unacceptable behaviours and aaferenvironment for

children.

It is crucial that all staff challenge all abusive behaviours between peers and report any concern:
to the DSL.

Pear Tree operates procedures to minimise the risk of @mldhild abuse and there are

systems in place for children to report abuse, in which they have confidence, knowing their
concerns will be treated seriously.

Allegations of chilebn-child abuse will be recorded, investigated and dealt with in accordance
with our established safeguarding procedures. This will include support for victims,

perpetrators and any other children affected.
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abuse, such abuse may still be taking place and is simply not being reported. At Pear Tree, we
recognise this and are eternally vigilant. Whilst we recagthat it is more likely that girls will
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seriously

Childon-child abuse is most likely to include, but may not be limited to:

T
T
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Bullying (including cyberbullying, prejudibased and discriminatory bullying)

Physical abuse such as hitting, kicking, shaking, biting, hair pulling or otherwise causing physica
harm (this may include an online element, which facilitates, threatens and/or encourages
physical abuse)

Abuse in intimate relationships between peers

Sexual violence and sexual harassment

Causing someone to engage in sexual activity without consent

PLJATANIAY IS gKAOK GeLAOrtte Ay@2f @dSa GF1Ay:
permission, to obtain sexual gratification or cause the victim humiliation, distress or alarm
Consensual and netonsensual sharing of nude and semide images and/or videos (also

known as sexting or youth produced sexual imagery)

Initiation/hazing type violence and rituals, which could include activities involving harassment,
abuse or humiliation used as a way of initiating a person into a group, and may also include an
online element.

All staff are aware that children can abuse other children, this can happen both inside and outside of
the school/home. If staff have any concerns regarding etrkehild abuse, they should speak to the
Designated Safeguarding Lead / Deputy.

We continue to ensure that any form of abuse or harmful behaviour is dealt with immediately and
consistently to reduce the extent of harm to the young person, with full consideration to impact on that
AYRA@GARdAzZEf OKAf RQaA-b&é&W2GA2Yy I |yR YSyulf ¢Stf
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Procedure when abuse is suspected, reported or disclosed:
The following procedures must be followed in all cases where a member of staff is concerned that any
child/young person at the home shows signs of suffering abuse, however this has occurred. This
includes suspicions or allegations against members of ataf§ainst other children or young people.

1. Any member of staff suspecting child abuse or notified of child abuse must immediately report

this verbally and in writing to a Designated Safeguarding Lead. This includes situations where
the allegations or suspicions involve colleagues, other membestfif visitors to the Home /
school, or others the young person may have had contact with whilst at or away from the home
in any capacity. Allegations or suspicion against any member of staff, must make the Designatet
Safeguarding Lead aware.

2. Any allegation against the Designated Safeguarding Lead must be notified to the LADO
immediately.

3. The member of staff should take any action necessary to ensure the immediate safety of the
child, which includes ensuring the child, is safe from further abuse. This should be done in
consultation with the Designated Safeguarding Lead, if time permitssaagpropriate, i.e.
when that staff member is not the alleged perpetrator.

4. Whilst staff are advised to discuss concerns with the DSL, it is important to notenyabe
can make a referral, and that referrals to statutory agencies do not require parental consent.

5. The Designated Safeguarding Lead will then immediately refer the case to the Children's Social
Care Local Authority Child Protection Team for the area in which the child is resident and
simultaneously to the Team Manager for the Social Worker of the chillditen in question. If
relevant the police will be notified. Telephone calls must be confirmed in writing within 24
hours and sent to Local Authority Child Protection Team. All homes have the relevant EDT / Dut
Social Worker contact details for the aighildren in question.

6. A written record on an Important Information Form must be made at the earliest opportunity,
of all observations, suspicions, and discussions, which gave rise to the concern. Furthermore,
the written record should include the following:

1 Names and relationship of all present.

1 Any injuries or signs of abuse observed or reported.

1 Any history given by the child, parents, staff, or others.
1 The behaviour of all those present.

7. A copy of this record should be forwarded to the Local Authority Child Protection Team for the
area in which the child is resident and the Team Manager of the placing authority.

8. Where a Strategy Discussion is arranged, all relevant and appropriate information needs to be
presented. It may be necessary to prepare a further detailed report for future meetings.

9. Allegations against any member of staff must be notified to the headteacher/head of service, if
they are not available then the LADO should be notified.

10.1n some serious cases it may be necessary to give serious consideration to the suspension of
staff pending the outcome of any preliminary investigation or Strategy Discussion. In these
cases, the member of staff is advised to seek legal representatiomaFsuspension from
duties is a mandatory requirement for any issue referred to outside agencies.

11. Additionally, members of staff and associates must be aware of, and follow, these guidelines
without exception.
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12.1n the event of an allegation against a member of staff, management will endeavour to keep
that member of staff appropriately informed as to the progress of any subsequent investigation
and will be contacted immediately if there is any information to beviarded. Members of staff
should also be aware that Pear Tree acknowledges the stress that can occur during such an
investigation, and it wishes to support members of staff completely during this process. Line
managers will always make themselves availéblerovide support during the length of this
process without compromising any investigation.

Supporting staff, staff training and safer recruitment practices:

We recognise that staff working within the homes and school who have become involved with a child
who has suffered harm or appears to be likely to suffer harm may find the situation stressful and
upsetting.

We will support such staff by providing an opportunity to talk through their anxieties with the
Designated Safeguarding Lead and to seek further support as appropriate and circulate regular
safeguarding and child protection updates.

Pear Tree recognises that safe recruitment practices are an essential part of creating a safe
environment for children and young people. Consequently, we will ensure that staff working in our
homes and at our school are suitable to do so and thereforeatgase any kind of risk to our
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All staff have access to our Employee Assistance Programme where they can receive confidential
personal support for any practical or emotional challenge they may be facing.

Training

Safeguarding is the responsibility of all members of staff, and all staff should know what to do to raise &
concern. It is therefore important that all staff have training to enable them to recognise the possible
signs of abuse and neglect and to know wtwado if they have a concern. Guidance is provided to staff
to help them recognise the additional vulnerability of some children because of their race, gender, age,
religion, disability, sexual orientation, social background or culture.

KCSIE 2025 para 125 reminds schools that staff build expertise by managing safeguarding concerns, &
that they should therefore contribute to and shape safeguarding arrangements and the child protection
policy. At Pear Tree we have a dayday familiariy with operating safeguarding procedures and
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All staff are provided extra Safeguarding Training specific to Residential Care and Education covering
the following:
1 The start of the process, referral and assessment

Group Dynamics, impact risk assessment for the home, school and community
Managing groups in contact with other groups

Supervising against the risk

Support systems

Dealing with disclosures

Managing the process

= =4 4 4 4 4
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As part of their induction programme all newly appointed staff, including-pan¢ staff receive
training in safeguarding issues. This includes reading, understanding and following:

T
T

E R

this policy

Keeping Children Safe in Education (September 2025) Part 1 or AqrasdAdnnex B for
school leaders and those who work directly with children.

Code of Conduct for Staff

Low level concerns

2 KFG 02 R2 AT 82d2ONB ¢g2NNASR | OKAfR A& 0S
Whistleblowing Policy

Behaviour management policy

Safeguarding response to children who go missing from education/home.

The role of the DSL and DDSLs and their identities

Online safety and acceptable use of technology

Staff are expected to sign to note they have read, understand and will follow the relevant sections of
KCSIE; this policy; the Code of Conduct for Staff; the Behaviour Management policy; and the
Whistleblowing policy. The training for all staff will coaemumber of aspects, including but not limited

to:
T
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Part 1 or Annex A of KCSIE (and Annex B for adults working directly with children), this policy
and the Code of Conduct for Staff

contact details if they have a concern about the safety or welfare of a child, or a concern about
the behaviour of an adult

the signs that a child may be in need of early help or additional support, at risk of harm or
suffering from harm

indicators of abuse and neglect and specific safeguarding issues

what to do if a child discloses abuse, including that confidentiality should never be promised
and to avoid asking leading questions

how to escalate concerns about a child and allegations of abuse
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that the staff member may be asked to contribute to a child pobion strategy meeting

early help

child-on-child abuse and how to manage a report of clildchild sexual violence and sexual
harassment

online safety

information sharing

boundaries and appropriate behaviour, to ensure that their behaviour and actions do not place
pupils or themselves at risk of harm or of allegations of harm to a pupil (for example,-to-one
one tuition, sports coaching, engaging in inappropriate eledgtraommunication with a pupil,

and so on)

the existence and whereabouts of this policy, other relevant policies and safeguarding
documentation including local authority procedures.

All staff should reead and understand at least KCSIE Part 1 (and Annex B) for adults working directly
with children) each time it is updated by the DfE and are told of updates by the DSL and Deputy DSL.
Mechanisms to assist colleagues in understandinglE@clude regular updates during education
meetings and staff meetings.
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They are also reminded of the:
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Safeguarding and Child Protection Policy
Staff Code of Conduct,
E-Safety Policy
Whistle Blowing Policy
Acceptable Use of ICT
Behaviour management Policy
Bullying including cyber bullying

E RN

This is on top of mandatory online safeguarding training and training provided by Darlington
Safeguarding Board / Educare / High Speed Training.

DSLs and DDSLs refresh their training every 2 years.

Staff training will also include alerting staff to the risks of radicalisation and extremism as set out in the
Prevent Duty. Training in the Prevent Duty will include channel and knowing how to identify children
and young people at risk. This training Ww#l updated on a regular basis in line with recommendations
from the local authority.
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all appropriate measures are applied in relation to everyone who works in the school who is likely to be
perceived by the children as a safe and trustthy adult. We do this by:

1 Operating safe recruitment practices; including highlighting the importance we place on
safeguarding children in our recruitment adverts and interview questions, appropriate
Disclosure and Barring Service (DBS) and reference checks, verifying iderdigyniacand
vocational qualifications, efine checks, obtaining practitioner references, checking previous
employment history and ensuring that a candidate has the health and physical capacity for the
job. It also includes undertaking interviews, oversdaascks where relevant and checking the
/| KA RNBYQa . I NNBR [Aald FyR NRIKG G2 62N Ay
Department for Education procedures

1 Ensuring that all staff adhere to a published code of conduct and other professional standards at
all times, including after school activities. Staff are aware of social medibh@ronduct see
Staff Handbook and Code of Conduct Policy.

1 Ensuring that all staff and other adults on site are aware of the need for maintaining
appropriate and professional boundaries in their relationship with pupils and parents, following
our Code of Conduct

1 Requiring all staff to disclose any convictions, cautions, court orders, reprimands and warnings
that may affect their suitability to work with children (whether received before or during their
employment at the setting). Disqualification under the ChédeCAct 2006 (amended following
the 2018 Regulations)

1 Requiring all staff to disclose any convictions/concerns regarding immediate family members.

1 Maintaining an accurate, complete, up to date Single Central Register
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Listening to children

Children are given the opportunity to speak up and talk to a member of staff should they have any
worries or concerns.

All children are aware of who the DSL and DDSLs are, teachers, instructors and residential staff reminc
children regularly of this information. Telephone numbers/websites/information regarding helplines

and services specifically for children are displayeall classrooms/utility areas.
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opportunity to request something they enjoy or would like to do and for staff to respond to the child.
This highlights that children are listened to.

Talking to children

Any member of staff within the school or home who notices possible signs of abuse or who is
approached should make it possible for the child to explain an injury, speak of personal experiences,
which concern them or make a disclosure in a4tioreatening ewvironment. They should be reassured
that they are believed and be told that further action may be taken, and the reasons given. Care must
also be taken to reassure the young person that they are right to report the matter and that they are
not to blame.

All staff should be aware that children may not feel ready or know how to tell someone that they are
being abused, exploited, or neglected, and/or they may not recognise their experiences as harmful. Fot
example, children may feel embarrassed, humiliadheing threatened. This could be due to their
vulnerability, disability and/or sexual orientation or language barriers. This should not prevent staff
from having a professional curiosity and speaking to the DSL if they have concerns about a child. It is
also important that staff determine how best to build trusted relationships with children and young
people which facilitate communication.

Within education children are in small groups and are supported by a carer from our residential homes.

Mental health

Where children have suffered abuse and neglect, or other potentially traumatic adverse childhood
experiences, this can have a lasting impact throughout childhood, adolescence and into adulthood. It is
1S GKFG adFFF | NB | ¢ mdseszxan infpacion theit Sidntl héakhi £ R NB
behaviour, and education. Public Health England has produced a range of resources to support
secondary school teachers to promote positive health, wellbeing and resilience among children. See
Every Mind Matters folinks to all materials and lesson plans.

If staff have a mental health concern about a child that is also a safeguarding concern, immediate
action should be taken, following the procedures in this policy and speaking to the DSL.

For further information please see our separate mental health and wellbeing policy NMau&Bance

and Good Practice.

Curriculum

Pear Tree School is committed to ensuring that pupils are aware of behaviour towards them that is not
acceptable, how they can keep themselves safe, how to share a concern and complain. All students ar
informed that we have a Senior Designated Safegugrtaad with responsibility for child protection

and who this is. We inform pupils of whom they might talk to, both in and out of school, their right to

be listened to and heard and what steps can be taken to protect them from harm. Information on how
to aacess this support is clearly shown across the school, as described earlier in the policy.
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The school is committed to ensuring there are opportunities in the school curriculum, for pupils to
develop the knowledge and skills needed to recognise when they are at risk and how to get help.
Learning opportunities can be found in a range of subjextisiding ICT, English, Spiritual, Moral, Social
and Cultural Sessions (SMSC); Geography, Maths, Science and Land Based Studies. Aspects of learn
include:

1 developing healthy relationships and awareness of domestic violence, sexual violence and
harassment, bullying, prejudie® 8 SR odzf f @Ay3 | yR @A2t SyOS o6l
orientation, gender, faith or race, hate crime, relationship abuse, and otheseb

1 recognising and managing risks including online, cyber bullying, online grooming for sexual
exploitation and radicalisation enabling pupils to become safe and responsible users of
technologies and the impact of new technologies on sexual behaviour, for@&asexting and
accessing pornography.

1 enabling students to develop knowledge, skills and attitudes consistent with the promotion of
British values.

1 recognising how pressure from others can affect their behaviour, including the risks of
radicalisation to extremist behaviour.

1 ensuring students have the opportunity to discuss controversial issues and develop tolerance
and respect for others.

1 raising awareness of female genital mutilation, honour killings and forced marriage.

1 Finances including financial abuse.

1 developing healthy relationships and awareness of domestic violence, sexual violence and
harassment, bullying, prejudie®} 8 SR odzf f @Ay3 | yR @A2f SyOS ol
orientation, gender, faith or race, hate crime, relationship abuse, and otheseab

1 recognising and managing risks including online, cyber bullying, online grooming for sexual
exploitation and radicalisation enabling pupils to become safe and responsible users of
technologies and the impact of new technologies on sexual behaviour, for@&asexting and
accessing pornography.

1 enabling students to develop knowledge, skills and attitudes consistent with the promotion of
British values.

1 recognising how pressure from others can affect their behaviour, including the risks of
radicalisation to extremist behaviour.

1 ensuring students have the opportunity to discuss controversial issues and develop tolerance
and respect for others.

1 raising awareness of female genital mutilation, honour killings and forced marriage.

1 Finances including financial abuse.

Additional aspects of safeguarding included in the curriculum are risks associated with:
{1 substance misuse
1 gangs and youth violence
1 mental health
1 water, fire, roads and railways]

Learning opportunities follow the revised Statutory guidance published by the DfE in July 2025 for
implementation in September 2026: Relationships Education, Relationships and Sex Education (RSE)
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displays and class discussions.

Mobile and Smart Technology
Online safety is a paramount throughout the school and homes. A number of steps arddakesure
a balance between children being safeguarded from online dangers and pupils learning the skills and
knowledge to safeguard themselves in the future:
1 Filtering systems are used (Clean Browsing) to ensure pupils are protected from and are unable
to access inappropriate material.
1 A filtering and monitoring log is completed and monitored by school leaders and the DSL.
1 Pupils are supervised whilst using laptops and | pads and computer history is monitored by the
school esafety lead.
1 Safeguarding filtering and monitoring meetings are held regularly.
Pupils are prohibited from having their own devices at school including mobile phones.
Pupils are encouraged to help create and sign a technology agreement to promote their
responsibility (Copy available from the schoaadety lead). Pupils make reference to this
throughout the year, this is also used to ensure pupils understand thatrttegybe unable to
use the devices available if they are not being responsible, safe or respectful whilst on devices.
1 Online safety is taught at the beginning of each term to imbed learning and dispel any
misconceptions.

E N

Further information can be found in the Pear Tree Digital Technology document.

If remote learning should occur, pupils will be guided to follow the same advice and protocols that are
embedded within school, including the technology agreement. Open communication with house
managers and residential social care workers will ensurephpils are accessing websites and
documents provided by the teaching staff and not using the computers for anything else. Where
possible, teaching staff will ensure any remote learning is accessible both online and in hard copy to
guarantee pupils can acsethe learning if they are unable to follow the protocols and technology
agreement set out and have therefore been stopped from accessing technology.

The school has updated the curriculum aspects of related policies to ensure that they are aligned to ou
OKAfR LINRPGSOUAZ2Y LIRtAOCED® ¢KAA AYyOfdzRSa GKS a0k
substance misuse, smokeee, equalities and ardbullying policies.

Early Help Assessment
Any child may benefit from early help, but all school staff should be particularly alert to the potential
need for early help for a child who:
1 is disabled or has certain health conditions and has specific additional needs
1 bhas special educational needs (whether or tiety have a statutory Education, Health and Care
Plan)
1 has a mental health need
is a young carer
is showing signs of being drawn in to asicial or criminal behaviour, including gang
involvement and association with organised crime groups or county lines
1 is frequently missing/goes missing from care or from home
1 is at risk of modern slavery, trafficking, sexual or criminal exploitation

E R |
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parental offending

is in a family circumstance presenting challenges for the child, such as drug and alcohol misuse,
adult mental health issues and domestic abuse

is misusing alcohol and other drugs themselves

has returned home to their family from care

A& 0 N SisedaBuseBiCR as Faindl®Genital Mutilation or Forced Marriage

Is a privately fostered child, and

is persistently absent from education, including persistent absences for part of the school day.

=
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We recognise that pupils who are abused or witness violence may find it difficult to develop a sense of
selfworth. They may feel helplessness, humiliation and some sense of blame. The school may be the
only stable, secure and predictable element in thvedi of pupils at risk. When at school their behaviour
may be challenging and defiant or they may be withdrawn All staff should be able to reassure victims
that they are being taken seriously and that they will be supported and kept safe. A victim sheatd ne
be given the impression that they are creating a problem by reporting any form of abuse and/or
neglect. Nor should a victim ever be made to feel ashamed for making a report.

Vulnerable pupils

Some children will have suffered or are likely to suffer significant harm, and some children will need
support from one or more agencies. In accordance with Darlington local procedures and reporting
GKNBaK2ft Rax GKS T2 N¥YSN »&apaze mmeriStely\NBelated FhSukl ledid2  /
to early help, interagency assessment and intervention using local processes, including use of the

W/ 2YY2y 1 4aaSaavyYSyd CNIYSg2N]IQ o6/! C0O IYyR We¢SIY
appropriak, the designated safeguarding lead (or deputy) will generally lead on liaising with other
agencies and setting up an intagency assessment as appropriate. Staff may be required to support
other agencies and professionals in an early help assessmesutiyia cases acting as the lead

practitioner. Any such cases should be kept under constant review and consideration given to a referra
G2 OKAfRNBYyQa &a20AFf OFNB F2NJ FaasSaayvySyd F2NJ
be improvingor is getting worse.

Children requiring mental health support can face additional safeguarding challenges. In some cases,
mental health problems can be an indicator that a child has suffered, or is at risk of suffering abuse,
neglect or exploitation.

Children with Special Educational Needs and Disabilities

Children with special educational needs (SEN) and disabilities can face additional safeguarding
challenges. Our Pear Tree policy reflects the fact that additional barriers can exist when recognising
abuse and neglect in this group of children. These calude:

1. Assumptions that indicators of possible abuse such as behaviour, mood and injury relate to the
OKAfRQa RAA&AFOAfTAGE gAGK2dzi FdzNIKSNI SELI 2 NI (

2. the fact that these children are more prone to peer group isolation or bullying (including
prejudicebased bullying) than other children

3. the potential for children with SEND or certain medical conditions being disproportionally
impacted by behaviours such as bullying, without outwardly showing and signs; and

4. communication barriers and difficulties in managing or reporting these challenges
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When working with children with disabilities, staff need to be aware that additional possible indicators
of abuse and/or neglect may also include:
1. A bruise in a site that might not be of concern on an ambulant child such as the shin, might be o
concern on a nomobile child;

2. Not getting enough help with feeding leading to malnourishment;

3. Poor toileting arrangements;

4. Lack of stimulation;

5. Unijustified and/or excessive use of restraint;

6. Rough handling, extreme behaviour modification such as deprivation of medication, food or
clothing, disabling wheelchair batteries;

7.V yeAttAy3aySaa G2 GNB G2 fSIENYy | OKAftRQa YSI

8. lll-fitting equipment. for example callipers, sleep boards, inappropriate splinting;

9. aAdal LILINRPLINAFGA2Y 2F | OKAfRQa FTAYylyOSa 2 NJ

10.Inappropriate invasive procedures

There is a concern sometimes that, for children with SEN and disabilities, that their SEN or disability
needs are seen first, and the potential for abuse a second. If children are behaving in particular ways o
they are distressed or their behaviour or deamnour is different from in the past, staff should think

about that as being a sign of the potential for abuse, and not simply see it as part of their disability or
their special educational needs. Children with SEND have a higher risk of being lefthmihg

isolated from their peers, and they are disproportionately affected by bullying. Our pastoral system
makes sure that children with SEN and disabilities have got a greater availability of mentoring and
support.

Children who are lesbian, gay, bi, or transgender, Intersex, Queer/Questioning and Asexual
(LGBTQIA+)

The fact that a child or a young person may be LGBTQIA+ is not in itself an inherent risk factor for harn
However, children who are LGBTQIA+ can be targeted by other children. In some cases, a child who is
perceived by other children to be LGBTQIA+ (whkethey are or not) can be just as vulnerable as

children who identify as LGBTQIA+

Risks can be compounded where children who are LGBTQIA+ lack a trusted adult with whom they can
be open. It is therefore vital that staff endeavour to reduce the additional barriers faced and provide a
safe space for them to speak out or share their consexith members of staff.

LGBTQIA+ inclusion is part of the statutory Relationships Education, Relationship and Sex Education &
Health Education curriculum and we have a range of support available to help our homes and school
counter homophobic, biphobic and transphobic bullyargl abuse.

Allegations against staff:
Levels of thresholdKCSIE identifies two levels of allegation/concern: those that may meet the harms
GKNBakK2fR FyR GK2asS (KIFKG R2 y2i0 owitz2g¢g fSOSt Oz
Allegations that may meet the harms threshold:
These are allegations that might indicate that a person will pose a risk of harm if they continue to work
in their present position, or in any capacity with children in our homes and school. If it has been alleged
that any member of staff including suppBachers, and contractors has:

1 behaved in a way that has harmed a child, or may have harmed a child and/or;

1 possibly committed a criminal offence against or related to a child and/or;
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1 behaved towards a child or children in a way that indicates he or she may pose a risk of harm to
children: and/or

1 behaved or may have behaved in a way that indicates they may not be suitable to work with

children (including because of transferable fis&. behaviour that has happened outside of

school.)

If we identify:

that a child has been harmed,

that there may be an immediate risk of harm to a child, or

if the situation is an emergency,

E N W N

Concerns and allegations that meet the harms test should be addressed as below (see KCSIE 2025 pa
70, and 359 etc):

1 Any allegations against staff, DSL, supply staff or voluntaeast be referred to the Head, who
will do no more than basic enquiries in line with local procedures before referral to the LADO.

1 Pear Tree School has a sole proprietor Head and in line with KCSIE, any allegations against a s
proprietor Head must be referred directly to the LADO (without informing the Head).

1 Similarly, where there is a conflict of interest in reporting the matter to the Head, any such
allegationmust be referred directly to the LADO (without informing the Head).

/] 2y OSNya GKFG R2 y20 YESOSGKO2KDEMYEARNEAK2t R ¢
Along with the staff code of conduct and whistleblowing policy, this policy makes clear the importance
of sharing ANY concerns that staff may have. These may arise from a variety of sources, including
suspicion, complaint, a disclosure (by child or acaituring vetting checks.
KCSIE 2025 describes it as critical that a culture is created in which all concerns about adults are share
responsibly and with the right person, recorded and dealt with appropriately. This should enable an
open and transparent culture, enable the eadgmtification of concerning, problematic or
inappropriate behaviour, minimise the risk of abuse, ensure that adults working in schools are clear
about and act within professional boundaries in accordance with the values and ethos of the
institution, and potect those working in or on behalf of schools from potential false allegations or
misunderstandings.
Alowt S@St 02y OS Nino mdtter Wdw\srdall, @l gverSifvg more than causing a sense of
dzy S aS 2 NJ | c\thytlardad8ult yiakingRig azonib€half of the school may have acted in a
way that:

1 is inconsistent with the staff code of conduct, including inappropriate contact outside of work,

and

1 does not meet the allegations threshold or is otherwise not considered serious enough to
O2yaARSNIJ I NBFSNNIE (2 GKS [! 5h®Q

1 These behaviours can exist on a wide spectrum, from inadvertent to that which is ultimately
intended to enable abuse. They include, for example:

1 being over friendly with children;

1 having favourites;

1 taking photographs of children on their mobile phone;

1 engaging with children on a orte-one basis in a secluded area or behind a closed door

1 using inappropriate sexualised, intimidating or offensive language.
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Lowlevel concerns about a member of staff should be reported to the Head. Staff should feel confident
to selfrefer where, for example, they have found themselves in a situation which could be
misinterpreted, might appear compromising to others, and/orrefiection they believe they have

behaved in such a way that they consider falls below the expected professional standardevélow
concerns about someone employed by a supply agency or contractor should be shared with the head,
the concern recorded, ahtheir employer notified so that potential patterns of inappropriate

behaviour can be identified.

Where a third party has raised the concern, the head should collect as much evidence as possible by
speaking:

1 directly to the person who raised the concern (if known);

1 to the individual involved and any witnesses.

The headteacher should record all ld@vel concerns in writing. This should include:
details of the concern;
1 the context in which it arose;
evidence collected by the DSL where the concern has been raised via a third party;
the decision categorising the type of behaviour;
action taken;
the rationale for decisions and action taken; the name of the individual sharing the concerns
(respecting any wish to remain anonymous as far as possible

E N W

Safeguarding children and whistleblowing:

A member of staff who has concerns about the behaviour of another member of staff towards a child
can be confident that such concerns will be thoroughly investigated. All staff working within our school
and homes must report any potential safeguarding @emms about an individual behaviour towards
children immediately.No member of staff should have any hesitation about making any such report in
good faith.

Record keeping in relation to allegations against staff:

It is important that employers keep a clear and comprehensive summary of any allegations made,
details of how the allegations were followed up and resolved, and any action taken, and decisions
reached.
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individual. Such information should be retained on file, including for people who leave the organisation,
at least until the person reaches the normal retiremv@ge, or for 10 years if that is longer. The
following information must be kept on the file of the person accused:

1 aclear and comprehensive summary of the allegation;

1 details of how the allegation was followed up and resolved;

1 a note of any action taken, and decisions reached and (new) whether the outcome was

substantiated, unsubstantiated or unfounded;

T 1 O2LkR LINRPOJARSR (2 (0KS LISNE2Y O2yOSNYSRI 4¢

1 adeclaration on whether the information will be referred to in any future reference
Substantiated allegations should from September 2021 be included in references, provided that the
information is factual and does not include opinions.
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All Pear Tree Homes and Pear Tree School have a Safeguarding Log for incidents relevant to the hom
school. This includes when a safeguarding concern is suspected in relation to children or staff. Pear Tr
Head Office will maintain a central log ofadiditional or corporate concerns.

The purpose of the record is to enable accurate information to be given in response to any future
request for a reference. It will provide clarification in cases where a future DBS reveals information
from the police that an allegation was made but did nesult in a prosecution or a conviction.

The records must be kept confidential, held securely and comply with the Data Protection Act 2018 anc
the UK GDPR. They should be reviewed so that potential patterns of concerning, problematic or
inappropriate behaviour can be identified. Where such agattis identified, the school/home should
either take action through its disciplinary procedures or, if it meets the harms threshold, refer to the
['5hd Y/ {L9 &aLISOAFTASE (KIFIGX W 2yaAARSNIGA2Y &Kz
issues wthin the school that enabled the behaviour to occur and where appropriate policies could be
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schools retain this information at least until the individileaves their employment.

Detailed guidance is provided in KCSIE as to when-gel@kconcern should be referred to in a

reference.

More detailed guidance and case studies on-lewel concerns are available in Developing and
implementing a lowlevel concerns policy (farrer.co.uk).

For further information please see€5DPR policy No. 7TGuidance and Good Practice for Homes and
Schools.

Further Guidance in respect of Allegations made against Staff:

¢CKAA 3TFdzARIFYyOS Kl & 0SSy RSOSE2LISR a I NBalLRya¢
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responsibility placed on all employers and other organisations provide services to children. It

outlines what steps to take when allegations of abuse or other inappropriate behaviour toward a child
are made against someone in that organisation or contractors/visitors. It also outlines the process that
will then beundertaken both within the organisation and by outside agencies that are involved. It also
outlines the roles and responsibilities of key figures within the process.

The aims of the child protection procedures are to:
1 Prevent unsuitable people from working with children and young people.

1 Promote safe practice and challenge poor and unsafe practice.
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appropriate action to keep them safe.

1 Contribute effective partnership working between all those involved with providing services for
children.

A framework for dealing with allegations made against a person who works with children, Working
Together 2023 and Keeping Children Safe in Education 2025, should be applied when there is an
allegation that a person who works with children has:

1 Behaved in a way that has harmed a child, or may have harmed a child.

1 Possibly committed a criminal offence against or related to a child.

1 Behaved towards a child or children in a way that indicates s/he is unsuitable to work with

children
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Also in connection with his/her employment or voluntary activity, or where:
T /2yOSNya INKAaS o02dzi GKS LISNBE2YQa 0SKI OA 2 dz
1 Concerns arise about the behaviour in the private or community life of a partner, member of the
family or other household member.

Recognising and Responding to an Allegation
There are a number of sources from which a complaint or an allegation might arise, including from:
1 A child or an adult.
1 A parent.
1 A member of the public.
1 A disciplinary investigation.

An allegation may also require consideration arising from.
T / KAftR LINRPGSOGA2Y SYyIljdZANASE o6& / KAftRNByQa {7
A Criminal investigation by the Police.
A Staff disciplinary procedure
A Complaints procedure
Or if an allegation relating to a child is made about a person who undertakes paid or unpaid care
of vulnerable adults, consideration should be given to the possible need to alert those who
manage her/him in that role.
1 Or these procedures can also be applied if a complaint or an allegation is made against a persot
in relation to his/her work with adult service users, which causes concern about the welfare of
'y | Rdzf G &ASNIBAOS dzaSNNa OKAf RNBYy ®
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How to Respond to a Complaint or an Allegation:
The person to whom an allegation or concern is reported should not question the child or investigate
the matter further, however they should:
1 Treat the matter seriously.
1 Avoid asking leading questions and keep an open mind.
T /72YYdzyAOFGS 6A0GK GKS OKAfR OAF (GKS O2YLIX | Ay
understanding and preferred language or communication style.
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1. When the alleged incident took place (time and date).
2. Who was present?
3. What was said to have happened.
4. Sign and date the written record.
1 Report the matter immediately to the Designated Safeguarding Lead (DSL) or in their
absence the Deputy Designated Safeguarding Lead (DDSL).
1 Forward the written record to the office within 24hrs.

Initial Action:
Inform placing authority and Ofsted at the earliest opportunity. (Residential homes)
The Designated Safeguarding Lead should not investigate the matter by interviewing the accused
person, the child or potential withesses. However, they should:
1 Maintain detailed records (chronology) with dates and times.
1 Obtain written details of the allegation, signed and dated by the person receiving the complaint,
or allegation (not the child/person making the allegation).
1 Countersign and date the written details.
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1 Record any other information about times dates and location of incident(s) and names of any
potential witnesses.
1 Record any discussions regarding the incident, any decisions made and reasons for those
decisions.
1 The police must be informed about any case in which a criminal offence involving a child may
have been committed.
1 If the allegation meets any of the criteria below the Designated Safeguarding Lead should report
it to the LADO within 1 working day.
1. The person has behaved in a way that has harmed a child, or may have harmed a child.
2. There is a possibility that the person has committed a criminal offence against or related to
a child.
3. They have behaved towards a child or children in a way that indicates s/he is unsuitable to
work with children
4. Or in connection with his/her employment or voluntary activity, or where:
T/ 2yOSNya FNxRaS Fo2dzi GKS LISNER2Y Q& 0SKI DA :;
1 Concerns arise about the behaviour in the private or community life of a partner, member
of the family or other household member.

Referral should not be delayed in order to gather information.

If a concern or an allegation requiring immediate attention is received outside normal office hours the
58aA3yFGiSR {FF¥S3dzrx NRAYy3 [SIR akKz2dzZ R O2ydl Ol /¢
local police and ensure that the LADO is informedrteet working day.

What happens next?

The LADO (in consultation with appropriate others) should:
1 Establish that the allegation is within the scope of their procedures.
1 Verify whether there is evidence or information that enables an outcome of the allegation.
1 Consider whether further details are needed.

If the allegation is not patently false and there is cause to suspect that a child is suffering or is likely to
adzFFSNJ AaAIYAFAOFIY O KIFENY GKS [!'5h adK2dzZ R AYYSRI
them to initiate a child protection stratggdiscussion straight away.

If the significant harm threshold is not reached, but a police investigation might be needed, the LADO
should tell the police immediately and initiate an initial evaluation discussion with the police, employer
and other agencies involved with the childdealuate the complaint or allegation and decide how it
should be dealt with.

An allegations strategy discussion or initial evaluation should normally take the form of-& e
meeting with a dedicated minute taker wherever practicable. In an emergency it can be conducted by
way of a series of telephone calls. The timescalenfreferral to strategy discussion is 2 working days.

A skilled, experienced Registered Manager / DDSL will normally chair the meeting, and the participants

should be sufficiently senior to contribute all relevant available information about the allegation child
and accused person and make decisions on betialfeir agencies.
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The participants may include:

E N NN

Local Authority Designated Officer (LADO).

Relevant social worker and his/her manager.

Supervising social worker and his/her manager when an allegation is made against foster carer.
Police representatives.

Designated Safeguarding Lead for Pear Tree.

Human Resources representatives as appropriate.

A medical practitioner with an appropriate area of specialist knowledge, I.e., LAC nurse

Where a child is placed by or resident in the area of another local authority, a representative of
that authority.

The strategy discussion or initial evaluation, as appropriate, should also cansider
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Criminal investigation by the Police.

Review any previous concerns or allegations about conduct of the accused person.

Decide whether there should beSi7 (Children Act 1989) enquiry and/or police investigation

and consider the implications.

Consider whether any parallel disciplinary process should take place.

Consider whether a complex abuse investigation is applicable.

Scope and plan enquiries.

Allocate tasks and set tirgcales.

Decide what information can be shared, with whom and when.

Ensure that arrangements are made to protect the child/ren involved and any other child/ren
affected, including taking emergency action where needed.

Consider what support should be provided to all children who may have been affected directly
and indirectly.

Consider what support should be provided to the person against whom the complaint or
allegation has been made and others who might have been affected.

Ensure that investigations are sufficiently independent.

Make arrangements to inform the child's parents and consider how to provide them with
support and information during enquiries.

Make recommendations where appropriate regarding suspension, or alternatives to suspension,
of the subject of the complaint or allegation.

Identify a lead contact manager within each agency.

Agree protocols for reviewing investigations and monitoring progress by the LADO, noting the
target timescales.

Agree dates for future strategy or evaluation discussions or meetings.

/| 2YaARSNI 2001 AyAy3 02yaSyid FTNRBY GKS AYRADAF
care to share the statements and evidence they obtain with the employer and/or regulatory
body for disciplinary purposes. We have a duty of care to share infewmaitith relevant

bodies.

If the allegation is about physical contact, the strategy discussion or initial evaluation should take
account of any entitlement by staff in certain professions to use reasonable force to control or restrain
children in certain circumstances e.g. Sect®A Education Act 1996 in respect of teachers and
authorised school staff.

A final strategy or evaluation discussion should be held at the end of enquiries to ensure that all tasks
have been completed and where appropriate to agree an action plan for learning lessons in.
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POSSIBLE ACTIONS AND OUTCOMES

Resignation

The fact that a person tenders his or her resignation will not prevent an allegation from being followed
up in accordance with Local child protection procedures or criminal investigation and a conclusion
reached.

Wherever possible the person should be given a full opportunity to answer the allegation and make
representations about the allegation. The investigation should continue to a conclusion even if that
person has resigned or the person refuses to cooperate.

Disciplinary Process
The LADO should discuss with named person and agree what action is appropriate in all cases where:
1 Itis clear at the outset or decided by a strategy discussion or initial evaluation that
Ay@SataAadalriaazya oe GKS L2t AOS 2N SyljdzA NASE ¢
1 The employer and LADO is informed by the police or the Crown Prosecution Service (CPS) that
criminal investigation and any subsequent trial is complete or that an investigation is to be
closed without charge or a prosecution discontinued.

The discussion should consider any potential misconduct or gross misconduct on the part of a staff
member and take into account:
T LYF2NN¥IGA2Y LINPOARSR o0& (GKS LIR2fAOS FyRkKk2NI
1 The result of any investigation or trial and the different standard of proof in disciplinary and
criminal proceedings.
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and circumstances of the allegation and the evidence and information available determine which of the
range of possible options is most appropriatelime with disciplinary procedures.

Where the initial evaluation decides that the allegation does not involve a possible criminal offence it
will be dealt with by the employer who should institute appropriate action within 3 working days.

If a disciplinary hearing is required and it can be held without further investigation, the hearing should
be held within 15 working days.

Where further investigation is needed to decide upon disciplinary action, the employer and the LADO
should discuss who should undertake that.

In some circumstances it may be appropriate for the disciplinary investigation to be conducted by a
LISNBR2Y 6K2 Aada AYRSLISYRSYG 2F GKS SYLX 28SNJ 2NJ L

In any case the investigating officer should aim to provide a report within 10 working days.

On receipt of the report, the employer should decide within 2 working days whether a disciplinary
hearing is needed and if so it should be held within 15 working days.
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Action In Respect of Unsubstantiated Allegations
Where there is insufficient evidence to substantiate an allegation, the employer should consider what
further action, if any, should be taken.

Action In Respect of False Allegations

If an allegation is false, the employer, in consultation with the LADO, should refer the matter to

| KA RNBYyQa { SNIBAOSa az20Alf OFNB (G2 RSIUSNNYAYS ¢
abused by someone else.

If an allegation has been deliberately invented or malicious, the police should be asked to consider
whether any action might be appropriate against the person responsible.

Referral to Disclosure and Barring Service

LF GKS +EfS3lrdAz2y Aa adzonaidlydiAlliSR FyR GKS LISH
services, or the person resigns or otherwise ceases to provide his/her services, the LADO should discu
with the employer whether a referral shoul&ebmade for consideration as to the individual being be
barred from, or have conditions imposed in respect of, working with children.

If it is agreed that a referral is required or desirable, the LADO should advise on the form and content o
such a referral and whether it should be made to the DBS.

Referral tothe Teaching Regulation Agency

The LAD@nayalso advise whether it is appropriate to make a referral to a professional body or
regulator e.g. the General Social C&auncil, the Teaching Regulation Agency thiedGeneral Medical
Council.

Where Pear Tree dismisses or ceases to use the services of a teacher because of serious misconduct
might have dismissed them or ceased to use their services had they not left first, the school will
consider whether to refer the case to the Secretangtidte (via the Teaching Regulation Agency).

Sharing Information for Disciplinary Purposes

| 2Y&ARSNY GA2Y aK2dzZ R 6S 3IAGSY i (GKS 0SAAYYAY:
care to gain consent from those involved, to use the statements obtained and information gathered for
any subsequent disciplinary purposes. This shbeldone as the investigation proceeds rather than

after it is concluded to enable the sharing of relevant information without delay.

CKAA gAff SylrofS / KAfRNBYyQa { SNBPAOSa az20Alft OF
conclusion of their investigation or any court case.

If the person is convicted, the police should inform the employer straight away so that appropriate
action can be taken.

If the police or CPS decide not to charge or decide to administer a caution, or the person is acquitted,
the police should pass all relevant information to the employer without delay.
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Appendix 1
Management of safeguarding & oversight

¢tKS RSaA3dIylIrGSR SR 04G0GKS 5{[¢0 A& I YSYOSN 21
Description is outlined in KCSIE Annex C. They are respdosithle implementation of this and all
related policies and procedures, ensuring that the outcomes are monitored. They will:

1 meet regularly withthe DDSLs arkkep minutes of these meetings.

1 ensure thatthe DDSLs hawppropriate time, funding, training, and resources to fulfil all of
0KSAN)I Fdzy OiiA2ya FyR Sy&adzNBE | RSljdz2 6S 02 FSNJ )

1 ensure staff are competent to carry out their responsibilities for safeguarding and promoting
the welfare of children;

1 create an environment where staff feel supported in their safeguarding role and able to raise
concerns;

T Syadz2NE WLINI OGAGA2YySNBRQ 0adzOK Fa GK2aS 6K2 ¢
their own practice so that they have knowledge, skills and experience which improve over time.

1 ensure that everyone connected to the homes and school is aware of this policy including
safeguarding and child protection procedures.

1 ensure that all staff are vigilant to harm and abuse, are ablddatify those students for whom
there are child protection concerns, and can make appropriate referrals, including to early help
services.

T 02YYdzyAOF(iS OftSINIeée (2 GAaArG2NEXE LI NByLGaz |
safeguarding policy and procedures.

1 appointDDSLs consideritige range of responsibilities undertaken, e.g. the need to have the
flexibility to act immediately on a referral that requires an urgent response and time to attend
lengthy meetings or case conferences.

1 ensure that contact and role details of the DSL and DDSLs are clearly displayed in staff areas.

1 ensure safe recruitment practice is followed when recruiting for posts, and ensure appropriate
action is taken when an allegation is made against a member of staff.

1 ensure the homes and school offers a safe environment via a robust health and safety policy
and procedure to meet the statutory responsibilities for the safety of students and staff.

1 ensure the relevant staffing ratios are met, where applicable

DSL and all DDSLs are responsible for:

1 Being available for all staff to discuss any safeguarding issues or concerns.

1 Ensuring all staff are aware of the DSL and DDSLs contact details.

1 Ensuring that all cases of suspected or actual problems associated with child protection or
safeguarding concerns (including cases where the early help process may be appropriate) are
referred to the appropriate agencies in line with procedures set otiigpolicy, keeping the
Head Teacher appraised

T 9yadzNAy3d (GKS a0OKz22f Qa al ¥S3dzZ NRAy3 LRftAOe |
recent statutory guidance outlined in Keeping Children Safe in Education (2025)

1 Being aware of the latest national and local guidance and requirements and keeping the Head
Teacher and staff informed as appropriate.

1 Attending accredited, enhanced training, as required to fulfil the role.
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Ensuring that appropriate training for staff (including periodic updatesaalletins, email, or

as part of staff meetings) is organised according to the agreed programme with the Head
Teacher and renewed through ongoing professional development.

Ensuring families are fully aware of the school policies and procedures and kept informed and
involved.

Ensuring that effective communication and liaison take place between the school and the Local
Authority or partner agencies, and any other relevant agencies, where there is a Safeguarding
concern in relation to a child.

Ensuring that all staff have an understanding of specific safeguarding issues

al AYydrAyAy3a RSOGFATA 2F ye f221SR I FGISNI OK?J
Dealing with allegations of abuse, including assessments for early help, in accordance with local
and statutory procedures.

Supporting the staff member in liaising with other agencies and setting up an interagency
assessment as appropriate if early help is appropriate.

Ensuring that adequate reporting and recording systems are in place.

Oy adzZNAYy3a NBf SOOIyl NBO2NRA O0FYR FdzZNIKSNI Ay ¥+
file) are passed on appropriately when students transfer to other schools or are being educated
at alternative provision or oféite education.

WSTSNNAY3I adzaLISOGSR OFaSasx Fa FLIWNBLNARFGSS
care, Channel programme, Disclosure and Barring Service, and/or police), and support staff whc
make such referrals directly.

Contributing and helping other staff to contribute to early help assessments.

Meeting regularly with the Head Teacher to discuss safeguarding issues including outcomes anc
implementation of actions relating to case conferences and core groups and all current case
work. Other key staff will be invited as appropriate. Safeguardingersaarising will be

discussed routinely at each corporate/staff/education meetings.

Ensuring staff are trained in dime safety and how to deal with a report of chidd child abuse
Preparing an annual review and report to the proprietor.
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Appendix 2
Specific Types of Abusgas listed in KCSIE Annex B

Child abduction and community safety incidents:

Child abduction is the unauthorised removal or retention of a minor from a parent or anyone with legal
responsibility for the child. Child abduction can be committed by parents or other family members; by
people known but not related to the victim (suchmaighbours, friends, and acquaintances); and by
strangers. Other community safety incidents in the vicinity of a school can raise concerns amongst
children and parents, for example, people loitering nearby or unknown adults engaging children in
conversatbn. As children get older and are granted more independence it is important, they are given
practical advice on how to keep themselves safe. Within our homes and school, we focus on building
OKAf RNByQa O2yFARSYOS | yR lemdbbunsirangess. FiNthel K SNJ § K I
information is available at: www.actionagainstabduction.org and www.clevernevergoes.org.

Child Criminal Exploitation (CCE) and Child Sexual Exploitation (CSE):
We know that different forms of harm often overlap, and that perpetrators may subject children and
young people to multiple forms of abuse, such as criminal exploitation (including county lines) and
sexual exploitation. In some cases, the exploitationtmrse will be in exchange for something the
victim needs or wants (for example, money, gifts or affection), and/or will be to the financial benefit or
other advantage, such as increased status, of the perpetrator or facilitator. Children can be exploited by
adult males or females, as individuals or in groups. They may also be exploited by other children, who
themselves may be experiencing exploitatipwhere this is the case, it is important that the child
perpetrator is also recognised as a victim. Wit age of the child may be a contributing factor for an
imbalance of power, there are a range of other factors that could make a child more vulnerable to
exploitation, including, sexual identity, cognitive ability, learning difficulties, communicatidity abi
physical strength, status, and access to economic or other resources. Some of the following can be
indicators of both child criminal and sexual exploitation where children:

1 appear with unexplained gifts, money or new possessions
associate with other children involved in exploitation
suffer from changes in emotional w4deing
misuse alcohol and other drugs
go missing for periods of time or regularly come home late, and
regularly miss school or education or do not take part in education. Children who have been
exploited will need additional support to help keep them in education. Child Sexual Exploitation
(CSE) can be a ondf occurrence or a series of incidents overgimnd range from
opportunistic to complex organised abuse. It can involve force and/or enticetvased
methods of compliance and may, or may not, be accompanied by violence or threats of
violence. Some additional specific indicators that may be prese@&ia are children who:
have older boyfriends or girlfriends; and
suffer from sexually transmitted infections, display sexual behaviours beyond expected sexual
development or become pregnant.
CAdZNIKSNJ AYF2N¥IFGA2Y 2y airadya 2F || OKAfRQa Ay Qd:
guidance: Child sexual exploitation: guide for practitioners
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County lines:
County lines is a term used to describe gangs and organised criminal networks involved in exporting
AffS3Ilt RNHzZAA dzaAy3d RSRAOFGSR Y20AfS LIK2YyS Ay
locally as well as across the Uio specified distince of travel is required. Children and vulnerable
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adults are exploited to move, store, and sell drugs and money. Offenders will often use coercion,
intimidation, violence (including sexual violence) and weapons to ensure compliance of victims.
Children can be targeted and recruited into county lines muaber of locations including any type of
schools (including special schools), further and higher educational institutions, pupil referral units,
OKAf RNBYyQa K2YS&8 YR OFINB K2YSad / KAf RNBY | NB
using so@l media. Children can easily become trapped by this type of exploitation as county lines
gangs can manufacture drug debts which need to be worked off or threaten serious violence and
kidnap towards victims (and their families) if they attempt to leavedbanty lines network.

A number of the indicators for CSE and CCE as detailed above may be applicable to where children ar
involved in county lines. Some additional specific indicators that may be present where a child is
criminally exploited through involvement in county liree® children who:

1 go missing and are subsequently found in areas away from their home

1 have been the victim or perpetrator of serious violence (e.g. knife crime)

1 are involved in receiving requests for drugs via a phone line, moving drugs, handing over and
collecting money for drugs
T I NB SELRASR (2 G(GSOKyAljdzSa adzOK & WLIX dZ33AyY S

detection
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1 have their bank accounts used to facilitate drug dealing.
CdmﬁKéNJAyTzNyluxzy 2y GKS &aa3dya 2F I OKAfRQA
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Children and the court system

Children are sometimes required to give evidence in criminal courts, either for crimes committed
against them or for crimes they have witnessed. There are tweapgeopriate guides to support

children 511-yearolds and 1217-yearolds. The guides exjeeach step of the process, support and
special measures that are available. There are diagrams illustrating the courtroom structure and the us
of video links is explained.

Making child arrangements via the family courts following separation can be stressful and entrench
conflict in families. This can be stressful for children.

In the event a child/young person is required to attend criminal court Pear Tree appropriate adults who
g2dzZ R 1 O02YLIF ye& (GKSY® {SS WwW! 3JFdzARS (G2 OG Fa |

Children absent or missing from education

All staff should be aware that children going missing, particularly repeatedly, can act as a vital warning
sign of a range of safeguarding possibilities. This may include abuse and neglect, which may include
sexual abuse or exploitation and can also be&ya sf child 143 criminal exploitation including

involvement in county lines. It may indicate mental health problems, risk of substance abuse, risk of
G0N} @gSttAy3a G2 O2y ¥t A00G 1 2y S abastabube ofrigk off@ced f S =
marriage. Early intervention is essential to identify the existence of any underlying safeguarding risk
and to help prevent the risks of a child going missing in future. It is important that staff are aware of
GKSANI a0K22f Qa dzyl dzinknissidy fiodh Rdutatios BotddBesl Y R OKA f RN
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Children with family members in prison

Approximately 200,000 children in England and Wales have a parent sent to prison each year. These
children are at risk of poor outcomes including poverty, stigma, isolation and poor mental health. The
National Information Centre on Children of OffenderfC@O provides information designed to support
professionals working with offenders and their children, to help mitigate negative consequences for
those children.

Cybercrime
Cybercrime is criminal activity committed using computers and/or the internet. It is broadly categorised
a SAGKSYNIMORRG NI ONA Y S dine bk ardienabDledyat séale bildISt gpedtibe
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crimes include:
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network to look for test paper answers or change grades awarded
T W5SYyAlf 2F {SNWAOSQ 652a 2N 552{0 Fddl O &
network or website unavailable by overwhelming it with internet traffic from multiple sources,
and,
1 making, supplying or obtaining malware (malicious software) such as viruses, spyware,
ransomware, botnets and Remote Access Trojans with the intent to commit further offence,
including those above.

NSy

Children with particular skills and interest in computing and technology may inadvertently or
deliberately stray into cybedependent crime.

If there are concerns about a child in this area, the designated safeguarding lead (or a deputy), should
consider referring into the Cyber Choices programme. This is a nationwide police programme
supported by the Home Office and led by the National Crigengy, working with regional and local
policing. It aims to intervene where young people are at risk of committing, or being drawn into, low
level cyberdependent offences and divert them to a more positive use of their skills and interests.

Note thatCyb&ld / K2 A OS&a R2Sa y28yODINBRZIORA 08 05 D OR &
illegal drugs odine and child sexual abuse and exploitation, nor other areas of concern sucHiae on
bullying or general ofine safety. Additional advice canbefolR | 0Y / & 6 S NWHekKt@dalOS &
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Domestic abuse

The Domestic Abuse Act 2021 received Royal Assent on 29 April 2021. The Act introduces the first eve
statutory definition of domestic abuse and recognises the impact of domestic abuse on children, as
victims in their own right, if they see, hear or exgerie the effects of abuse. The statutory definition

of domestic abuse, based on the previous crgesernment definition, ensures that different types of
relationships are captured, including-partners and family members. The definition captures a range

of different abusive behaviours, including physical, emotional and economic abuse and coercive and
controlling behaviour. Under the statutory definition, both the person who is carrying out the

behaviour and the person to whom the behaviour is directedaods must be aged 16 or over and they
Ydzald 06S aGaLISNER2ylIffé O2yySOGSRé o6l a RSTAYSR Ay
Types of domestic abuse include intimate partner violence, abuse by family members, teenage
relationship abuse and child to parent abuse. Anyone can be a victim of domestic abuse, regardless of
sexual identity, age, ethnicity, soea@onomic status, sexusl or background and domestic abuse can
take place inside or outside of the home. The government will issue statutory guidance to provide
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further information for those working with domestic abuse victims and perpetrators, including the
impact on children.

All children can witness and be adversely affected by domestic abuse in the context of their home life
where domestic abuse occurs between family members. Experiencing domestic abuse can have a
serious, long lasting emotional and psychological impact ddreim. In some cases, a child may blame
themselves for the abuse or may have had to leave the family home as a result.

Young people can also experience domestic abuse within their own intimate relationships. This form of
childbonrOKAf R 6dzaS Aa a2YSUiAYSa NBFTSNNBR G2 a wi
the young people, this may not be recognised intlyf RSNJ 6§ KS adl dzi2a2Ne RSTA
(if one or both parties are under 16). However, as with any child under 18, where there are concerns
about safety or welfare, child safeguarding procedures should be followed and both young victims and
young perpetrators should be offered support.

Homelessness

. SAy3 K2YSitSaa 2NIoSAy3a d NREA] 2F 06SO02YAyYy3 Kz
designated safeguarding lead (and any deputies) should be aware of contact details and referral routes
into the Local Housing Authority so they can raisefpess concerns at the earliest opportunity.

Indicators that a family may be at risk of homelessness include household debt, rent arrears, domestic
abuse and antsocial behaviour, as well as the family being asked to leave a property. Whilst referrals
andor discussion with the Local Housing Authority should be progressed as appropriate, and in
accordance with local procedures, this does not, and should not, replace a referral into local authority
OKAf RNBYyQa a20Alft OF NB gakriBkdBhaim. OKAf R Kl & 0SSy

The Homelessness Reduction Act 2017 places a new legal duty on English councils so that everyone
who is homeless or at risk of homelessness will have access to meaningful help including an assessme
of their needs and circumstances, the development oéespnalised housing plan, and work to help

them retain their accommodation or find a new place to live. The following factsheets usefully
summarise the new duties: Homeless Reduction Act Factsheets. The new duties shift the focus to early
intervention andencourages those at risk to seek support as soon as possible, before they are facing a
homelessness crisis.

In most cases school and college staff will be considering homelessness in the context of children who
live with their families, and intervention will be on that basis. However, it should also be recognised in
some cases @&and 17#yearolds could be livig independently from their parents or guardians, for
example through their exclusion from the family home, and will require a different level of intervention
YR adzLlll2 NI ® [201f | dziK2NRGE& OKAf RNByQath@a2 OAl f
designated safeguarding lead (or a deputy) should ensure appropriate referrals are made based on the
OKAft RQa OANDdzYaidlyoSad ¢KS 5SLINIYSYld F2NI [ SO
statutory guidance on the provision of accommadatfor 16 and 17yearolds who may be homeless
and/or require accommaodation.

Modern Slavery and the National Referral Mechanism

Modern slavery encompasses human trafficking and slavery, servitude and forced or compulsory
labour. Exploitation can take many forms, including sexual exploitation, forced labour, slavery,
servitude, forced criminality and the removal of organs. Furtharmation on the signs that someone
may be a victim of modern slavery, the support available to victims and how to refer them to the NRM
is available in Statutory Guidance. Modern slavery: how to identify and support vidBQ¥.UK
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Preventing Radicalisation and Extremism

Radicalisation is when someone starts to believe or support extreme views. They could be pressured ftc
do things illegal by someone else. Or they might change their behaviour and beliefs.

Some children are at risk of being radicalised: adopting beliefs and engaging in activities which are
harmful, criminal or dangerous.

People who have certain beliefs about politics or religions which are hateful, dangerous or against the
law are often known as extremists. This harmful behaviour is called extremism.

All staff receive training to help to identify signs of extremism. Opportunities are provided in the Pear
Tree School curriculum to enable children and young people to discuss issues of religion, ethnicity and
culture and the school follows the DfE advik@®moting Fundamental British Values as part of SMSC
(spiritual, moral, social and cultural education) in Schools (2014)

Pear Tree is fully committed to safeguarding and promoting the welfare of all its children.

We recognise that safeguarding against radicalisation is no different from safeguarding against any
other vulnerability. All staff are expected to uphold and promote the fundamental principles of British
values, including democracy, the rule of law, indisl liberty and mutual respect, and tolerance of
those with different faiths and beliefs.

See No 43 Prevent Radicalisation Policy

The Prevent duty

All schools and colleges are subject to a duty under section 26 of the Cotiatesrism and Security

1 OG wnmpZ Ay (GKS SESNOAAS 2F GKSAN FdzyOiAazyas
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The DSL and DDSLs are familiar with the revised Prevent duty guidance: for England and Wales,
especially paragraphs 14110, which are specifically concerned with education and are aware of local
procedures for making a Prevent referral.

Channel

Channel is a voluntary, confidential support programwiech focuses on providing support at an early
stage to people who are identified as being susceptible to being drawn into terrorism. Prevent referrals
are assessed and may be passed to a ragiincy Channel panel, which will discuss the individual
referred to determine whether they are at risk of being drawn into terrorism and consider the
appropriate support required. A representative from the school may be asked to attend the Channel
panel to help with this assessment. An individual will be requirgaté@ide their consent before any
support delivered through the programme is provided.

The DSL will consider if it would be appropriate to share any information with a new school in advance
of a child leaving Pear Tree. For example, information that would allow the new school or college to
continue supporting victims of abuse or those whe aurrently receiving support through the

W/ KFEYyyStQ LINRBANIYYS YR KFEGS GKFG adzZl2 NI Ay |

Sexual violence and sexual harassment between children in schools and colleges

Sexual violence and sexual harassment can occur between two children of any age and sex from
primary to secondary stage and into colleges. It can also occur online. It can also occur through a grou
of children sexually assaulting or sexually harassinggeschild or group of children.

Children who are victims of sexual violence and sexual harassment will likely find the experience
stressful and distressing. This will, in all likelihood, adversely affect their educational attainment and
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will be exacerbated if the alleged perpetrator(s) attends the same school or college. Sexual violence
and sexual harassment exist on a continuum and may overlap, they can occur online and face to face
(both physically and verbally) and are never acceptable

It is essential that all victims are reassured that they are being taken seriously and that they will be
supported and kept safe. A victim should never be given the impression that they are creating a
problem by reporting sexual violence or sexual harassmsor should a victim ever be made to feel
FAKFYSR F2NJ YITAY3 || NBLR2NIO®-o0OEAARSRO HZREIN OBI2 §

KCSIE 2025 para 474 recommends that, if possible, managing report of sexual violence or harassment
with two members of staff present, preferably inc the DSL or a DDSL.

Serious Violence
There are a number of indicators, which may signal children are at risk from, or are involved with,
serious violent crime. These may include:
increased absence from school
1 achange in friendships or relationships with older individuals or groups
{1 a significant decline in performance
1 signs of setharm or a significant change in wellbeing, or signs of assault or unexplained injuries
1 Unexplained gifts or new possessions could also indicate that children have been approached
by, or are involved with, individuals associated with criminal networks or gangs and may be at
risk of criminal exploitation.

The likelihood of involvement in serious violence may be increased by factors such as:
1 being male
1 having been frequently absent or permanently excluded from school
1 having experienced child maltreatment and having been involved in offending, such as theft or
robbery.

I FdA t SNIfAAG 2F NARA] FIFLOG2NER Oly 06S F2dzyR Ay
should also be aware that violence can often peak in the hours just before or just after school, when
pupils are travelling to and from school. Theseds can be particularly risky for young people involved
in serious violence.

|l ROAOS F2N) 40K22ta A& LINBPYARSR Ay GKS 12YS h¥1
adults: county lines guidance. The Youth Endowment Fund (YEF) Toolkit sets out the evidence for wha
works in preventing young people from becoming invdiue violence.

Home Office funded Violence Reduction Units (VRU) operate in the 20 police force areas across Engla
and Wales that have the highest volumes of serious violence, as measured by hospital admissions for
injury with a sharp object. A list of these locatiara be found here. As the strategicaalinators for

local violence prevention, each VRU is mandated to include at least one local education representative
within their Core Membership group, which is responsible for setting the direction for VRU activity
Schools and educational partners within these areas are encouraged to reach out to their local VRU,
either directly or via their education Core Member, to better ingrain partnership working to tackle
serious violence across local areas and ensure adaipeapproach to young people across the risk
spectrum.
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The Police, Crime, Sentencing and Courts Act have introduced early in 2023 a new duty on a range of
specified authorities, such as the police, local government, youth offending teams, health and
probation services, to work collaboratively, share data erfidrmation, and put in place plans to

prevent and reduce serious violence within their local communities. Educational authorities and
prisons/youth custody authorities will be under a separate duty taoperate with core duty holders

when asked, and therwill be a requirement for the partnership to consult with all such institutions in
their area.

The Duty is not intended to replace or duplicate existing safeguarding duties. Local partners may
choose to meet the requirements of the Duty through existing rmggncy structures, such as mullti
agency safeguarding arrangements, providing the corretcbispartners are involved.

SoOl f f SR -baskPapuBalgNdding Female Genital Mutilation and Forced Marriage)

SoOl f f SR -bisEdZaguBediNBIA) encompasses incidents or crimes which have been committed to
protect or defend the honour of the family and/or the community, including female genital mutilation
(FGM), forced marriage, and practices such as breashigoAbuse committed in the context of
LINBASNIDAY I WK2y2dzNDR 2FGSy Ay@2ft @dSa || gARSNI ySi
multiple perpetrators. It is important to be aware of this dynamic and additional risk factors when
deciding what fornof safeguarding action to take. All forms of HBA are abuse (regardless of the
motivation) and should be handled and escalated as such. Professionals in all agencies, and individual
and groups in relevant communities, need to be alert to the possibilityahild being at risk of HBA, or
already having suffered HBA.

If staff have a concern regarding a child who might be at risk of HBA or who has suffered from HBA,
they should speak to the DSL. As appropriate, the DSL will activate local safeguarding procedures, usil
existing national and local protocols for medifjency liaison with the police and local authority

OKAf RNByQa a20Alf OF NBo®

FGM comprises all procedures involving partial or total removal of the external female genitalia or
other injury to the female genital organs. It is illegal in the UK and a form of child abuse with long
lasting harmful consequences.

FGM mandatory reporting duty for teachers

The Female Genital Mutilation Act 2003 places a statutory duty on teachers to report to the police
where they discover (either through disclosure by the victim or visual evidence) that FGM appears to
have been carried out on a girl under 18. Those fatlingport such cases may face disciplinary
sanctions. It will be rare for teachers to see visual evidence, and they should not be examining pupils o
d0dzRSyGas odzi GKS aAFYS RSTAYAGAZ2Y 2F gKFG A&
beenOF NNA SR 2dzié¢ A& dzaSR F2NJ I ff LINRPFSaarzylfa |
Information on when and how to make a report can be found\éndatory reporting of female genital
mutilation procedural information.

Teachers must personally report to the police cases where they discover that an act of FGM appears tc
have been carried out. Unless the teacher has good reason not to, they should still consider and
discuss any such case with the DSL and involve lodalzaNR G & OKAf RNBy Qa az2OAl
duty does not apply in relation to at risk or suspected casesnhere the teacher does not discover

that an act of FGM appears to have been carried out, either through disclosure by the victim or visual
evidence) or in cases where the woman is 18 or over. In these cases, teachers should follow local
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safeguarding procedures. Thalowing is a useful summary of the FGM mandatory reporting duty:
FGM Fact Sheet.

Further information can be found in thdulti-agency statutory guidance on female genital mutilation
and theEGM resource pagsarticularly section 13.

Forced marriage

Forcing a person into a marriage is a crime in England and Wales. A forced marriage is one entered
into without the full and free consent of one or both parties and where violence, threats or any other
form of coercion is used to cause a person to entéw emmarriage. Threats can be physical or

emotional and psychological. A lack of full and free consent can be where a person does not consent
or where they cannot consent (if they have learning disabilities, for example). Nevertheless, some
perpetrators ug perceived cultural practices to coerce a person into marriage.

The Forced Marriage Unit (FMU) has created guidelines on handling cases of forced marriage (chapter
8 relates to schools) and dealing with forced marriage, which can both be fourteaight to choose:
government guidance on forced marriageOV.UKwww.gov.uR . School staff can contact the Forced
Marriage Unit if they need advice or information: 02070080151 or efmait@fcdo.gov.uk

In addition, since February 2023 it has also been a crime to carry out any conduct whose purpose is to
cause a child to marry before their eighteenth birthday, even if violence, threats or another form of
coercion are not used. As with the existing foreadrriage law, this applies to ndrinding, unofficial

WY NNAF3ISaQ a ¢Sttt +ta €S3AFE YFENNAIISa®

The following are other policies that relate to Safeguarding and Child Protection in Guidance and Good
Practice for homes and school:

No 83 Mental health and well being

No 3538 Behaviour management policy

No 43 Prevent radicalisation

No 48 Whistleblowing

No 45 Anti Bullying policy

Pear Tree Digital Technologygafety) document
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Relationships and Seducation(RSE)

As an organisatiothat cares for and educates children who have experienced adverse childhood
experiences (ACE) aR$BHs at the heart of our aims and objectives both educationally and socially.

The Department for Education documentRelationships Education, Relationships and Sex Education
(RSE) and Health Education statutory guidance, sets out what they hope should be taught to children &
specific ages and stages of development. This docuiseatdtailed and comprehensive and its contents
currently unnecessary to build on or alter in any way.

It is our policy to complete work in all areas set out and document the observations made during this
process along with evaluating how much the child has understood and recording such evidence.

What does need to be acknowledged however is that the children in our care have been affected by
inappropriate and perverse versions of relationships and sexual experiences that have negatively
reinforced incorrect messages and behaviours.

These experiences need to be overcome and correct messages delivered. This needs to be document:
GAGKAY (GKS OKAfRQA 20SNIftf NBO2OSNE YR AyidSNI
may well need time away from anything to do with RSEllmw~ time to settle and recover. The other
experiences provided within the school curriculum and therapeutic approach give this opportunity.

They also give the opportunity, especially whilst working with animals, to revisit the subject of sexual
reproduction in a less intense nahreatening way. Relationship building is often easier with animals at
this stage than people. If children can le&ow to build relationships, they are much more likely to
understand and appreciate this subject in many different ways. Traumatised children need time to
recover and become sensitive to the subjects taught in all lessons. The formulae

Knowledge = Experience x Sensitivity (Yuval Noah Harari) ** below is important to consider in this
subject.

We need our students to increase their knowledge in RSE with correct messages. The experiences in
the form of educational experiences will only be transferred to knowledge if the child is sensitive to the
subject.

Children who have experienced sexual trauma are often suffering from undiagnosetiqnosttic
stress disorder. They are as a result desensitised.

At this stage the learning experiences may be delivered but the experience may not always be
transferred to knowledge. The risk is that they will then become closed to the subject.

It is the responsibility of skilled professionals close to them to determine when a child is ready for this
subject to be explored and in what way.

Therefore, there are some important differences in delivery that need to be appreciated.
The delivery of RSE will most likely need to be deliveredaredo onebasis by a key worker

2NJ GNHzZZGSR YSYOSNI 2F adGlr¥FF Ay GKS &l ¥S adz
89



The key worker must not assume that the child has gained appropriate knowledge to their
age and stage. Indeed, children are often skilled at pretending they have knowledge but as
explained above this may well be incorrect or corrupted.

The key worker must start at the beginning of the work set out in guidance regardless of the
OKAftRQ& 3S YR adGFr3Se® ¢KS& Ydzald ©2NJ] GKNE
changes in the order of work within stages, it is important the work dedidés in stage

order.

The document of the same name is to be started and completed during the time the child is
with us. This can then go with them in the future to any other placements or be a record of
their learning into adulthood.

Helping children have meaningful appropriate relationships is the most important part of all the work
we do. Itis a difficult subject to approach and often time sensitive. Those delivering the work must not
be scared off by avoidance strategies displalggdhe child indefinitely. The ground can be tested
perhaps prematurely and left for a while to return to at a later date or opportunity. Although the timing
and judgement of when to begin RSE may be difficult, it is important to cover the topic when key
workers feel the child is receptive. Persistent resistance is an indicator which forms part of an
assessment in itself. Repetition of work and being sure the child has retained knowledge and can
demonstrate understanding is essential.

*https://www.gov.uk/government/publications/relationshipgducationrelationshipsand-sex
educationrse-and-health-education

** Professor Yuval Noah Harari, Homo Deus

90



Part A:

1. Families and
people who
care for me

Pupils should know

1.

4. that stable, caring relationships, which may be of different types,
5 FNB G GKS KSINI 2F KFLLRE Tl YA

that families are important for children growing up because they
can give love, security and stability.

the characteristics of healthy family life, commitment to each
other, including in times of difficulty, protection and care for
children and other family members, the importance of spending
GAYS (23SGKSNI YR aKIFINAYy3 St O
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sometimes look different from their family, but that they should
NBaLISOG GK2aS RAFTFSNByOSa |yR
are also characterised by love and care.

security as they grow up.

that marriagel3 represents a formal and legally recognised
commitment of two people to each other which is intended to be
lifelong.

how to recognise if family relationships are making them feel
unhappy or unsafe, and how to seek help or advice from others if
needed.

2. Caring
friendships

Pupils should know

how important friendships are in making us feel happy and secure,
and how people choose and make friends.

the characteristics of friendships, including mutual respect,
truthfulness, trustworthiness, loyalty, kindness, generosity, trust,
sharing interests and experiences and support with problems and
difficulties.

that healthy friendships are positive and welcoming towards
others, and do not make others feel lonely or excluded.

that most friendships have ups and downs, and that these can ofte
be worked through so that the friendship is repaired or even
strengthened, and that resorting to violence is never right.

how to recognise who to trust and who not to trust, how to judge when a
friendship is making them feel unhappy or uncomfortable, managing cont
how to manage these situations and how to seek help or advice from oth
if needed.
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3. Respectful
relationships

Pupils should know

1.

the importance of respecting others, even when they are very
different from them (for example, physically, in character,
personality or backgrounds), or make different choices or have
different preferences or beliefs.

practical steps they can take in a range of different contexts to
improve or support respectful relationships.

the conventions of courtesy and manners.

4. the importance of selfespect and how this links to their own

happiness.

that in school and in wider society they can expect to be treated
with respect by others, and that in turn they should show due
respect to others, including those in positions of authority.

about different types of bullying (including cyberbullying), the

7. impact of bullying, responsibilities of bystanders (primarily

9.

reporting bullying to an adult) and how to get help.

what a stereotype is, and how stereotypes can be unfair, negative
or destructive.

the importance of permissioseeking and giving in relationships
with friends, peers and adults.

4. Online
relationships

Pupils should know

1.

that people sometimes behave differently online, including by
pretending to be someone they are not.

. that the same principles apply to online relationships as to-tace

face relationships, including the importance of respect for others
online including when we are anonymous.

the rules and principles for keeping safe online, how to recognise
risks, harmful content and contact, and how to report them.

how to critically consider their online friendships and sources of
information including awareness of the risks associated with
people they have never met.

how information and data is shared and used online.
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5. Being safe

Pupils should know

1. what sorts of boundaries are appropriate in friendships with peer

. about the concept of privacy and the implications of it for both

. O0KFG SIFOK LISNER2Y Qa3 02Reé 0Sf2y:s

. how to respond safely and appropriately to adults they may

. how to recognise and report feelings of being unsafe or feeling
. how to ask for advice or help for themselves or others, and to
. how to report concerns or abuse, and the vocabulary and

. where to get advice e.g. family, school and/or other sources.

and others (including in a digital context).

children and adults; including that it is not always right to keep
secrets if they relate to being safe.

between appropriate and inappropriate or unsafe physical, and
other, contact.

encounter (in all contexts, including online) whom they do not
know.

bad about any adult.
keep trying until they are heard.

confidence needed to do so.
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Part B:

Schools should continue to develop knowledge on topics specified for primary as reqained
in addition cover the following content by the end of secondary:

1. Families Pupils should know

1. that there are different types of committed, stable relationships.

2. how these relationships might contribute to human happiness and
their importance for bringing up children.

3. what marriage is, including their legal status e.g. that marriage
carries legal rights and protections not available to couples who are
cohabiting or who have married, for example, in an unregistered
religious ceremony.

4. why marriage is an important relationship choice for many couples
and why it must be freely entered into.

5. the characteristics and legal status of other types of fargn
relationships.

6. the roles and responsibilities of parents with respect to raising of
children, including the characteristics of successful parenting.

7. howto: determine whether other children, adults or sources of
information are trustworthy: judge when a family, friend, intimate or
20KSNI NBtFGA2yaKALl Aa dzyal S o6
relationships); and, how to seek help or advice, including rammp
concerns about others, if needed.

2. Respectful | Pupils should know

relationships,

including 1. the characteristics of positive and healthy friendships (in all

friendships contexts, including online) including: trust, respect, honesty,
kindness, generosity, boundaries, privacy, consent and the
management of conflict, reconciliation and ending relationships.

Thisincludes different (norsexual) types of relationship.

2. practical steps they can take in a range of different contexts to
3. improve or support respectful relationships.

4. how stereotypes, in particular stereotypes based on sex, gender,
race, religion, sexual orientation or disability, can cause damage
(e.g. how they might normalise nasonsensual behaviour or
encourage prejudice).

5. that in school and in wider society they can expect to be treated
with respect by others, and that in turn they should show due
respect to others, including people in positions of authority and
RdzS (2t SNIyO0OS 2F 20KSNJ LIS2 L)X S
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about different types of bullying (including cyberbullying), the
impact of bullying, responsibilities of bystanders to report bullying
and how and where to get help.

that some types of behaviour within relationships are criminal,
including violent behaviour and coercive control.

what constitutes sexual harassment and sexual violence and why
these are always unacceptable.

the legal rights and responsibilities regarding equality (particularly with
reference to the protected characteristics as defined in the Equality Act 2
and that everyone is unique and equal.

3. Online and
media

Pupils should know

1.

5. the impact of viewing harmful content.

6. that specifically sexually explicit material e.g. pornography presents

. about online risks, including that any material someone provides td

. that sharing and viewing indecent images of children (including

their rights, responsibilities and opportunities online, including thq
the same expectations of behaviour apply in all contexts, includ
online.

another has the potential to be shared online and the difficulty of
removing potentially compromising material placed online.

not to provide material to others that they would not want shared
further and not to share personal material which is sent to them.

what to do and where to get support to report material or manage
issues online.

distorted picture of sexual behaviours, can damage the way people
see themselves in relation to others and negatively affect how they
behave towards sexual partners.

those created by children) is a criminal offence which carries
severe penalties including jail.
how information and data is generated, collected, shared and used onling
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4. Being safe

Pupils should know
1. the concepts of, and laws relating to, sexual consent, sexual

. how people can actively communicate and recognise consent from other

exploitation, abuse, grooming, coercion, harassment, rape, domesit
abuse, forced marriage, honodased violence and FGM, and how
these can affect current and future relationships.

including sexual consent, and how and when consent can be withdrawn
contexts, including online).

5. Intimate
and sexual
relationships,
including
sexual health

Pupils should know

1. how to recognisé¢he characteristics and positive aspects of healthy

. that all aspects of health can be affected by choices they make in

. the facts about reproductive health, including fertility, and the

. that there are a range of strategies for identifying and managing

. that they have a choice to delay sex or to enjoy intimacy without
. the facts about the full range of contraceptive choices, efficacy
7. the facts around pregnancy including miscarriage.

8. that there are choices in relation to pregnancy (with medically and

. how the different sexually transmitted infections (STIs), including

one-to-one intimate relationships, which include mutual respect,
consent, loyalty, trust, shared interests and outlook, sex and
friendship.

sex and relationships, positively or negatively, e.g. physical,
emotional, mental, sexual and reproductive health and wellbeing.

potential impact of lifestyle on fertility for men and women and
menopause.

sexual pressure, including understanding peer pressure, resisting
pressure and not pressurising others.

SEexX.

and options available.

legally accurate, impartial information on all options, including

keeping the baby, adoption, abortion and where to get further help

HIV/AIDs, are transmitted, how risk can be reduced through safer
sex (including through condom use) and the importance of and fac
about testing.
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10.about the prevalence of some STIs, the impact they can have on
those who contract them and key facts about treatment.

11.how the use of alcohol and drugs can lead to risky sexual
behaviour.

12.how to get further advice, including how and where to access confidential
sexual and reproductive health advice and treatment.
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Period of recovery andecuperation

The children in our care have experienced Adverse Childhood Experiences (ACE). They have
then been removed from their home surroundings for whatever reason and find themselves
often in multiple placements prior to being placed in residential care. The [ative effect

is that most are suffering from undiagnosed post traumatic stress disorder. The result is

they become desensitised to the world around them and lose their capacity to learn.

After over thirty years of managing these kinds of dynamics, it is our recommendation that
on admission the child is allowed a period of time away from intense subjects delivered
through therapy or counselling unless specifically asked for by the chiler eierbally or
through behaviour.

It is also our recommendation that the time allowed for recovery sg@iperationis around
six months. This is to allow the child time to increase their sensitivity and subsequently
increase their capacity to learn, make progress and develop.

David Bartlett MBE
October 2022
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Security, Supervision and Management of Visitors in an Agricultural
Environment.

As stated earlier it is important to recognigeK Gt S NJ ¢ NBS { OK22f A&
y2i | WaoOK22f gAGK  FFENYQd ¢KS FINY SygJdAiNP
environment which embraces wide open spaces and the beauty of the countryside. As a

result, in contrast to manychools, who seek to protect their students during the time of

their responsibility (the school day) by way of automatic gates and industrial fencing,

keeping some people out while others in, we take a purposely very different approach. This

is not to undemine conventional strategies but to acknowledge there is a different set of
circumstances not just in environment but also that of numbers which allow the following to

be relevantwithout compromising safety and security.

Each farm deals with small numbers of children in small groups. Usually, 3 groups of
3 children at any one site at any one time.

During each lesson, each student is engaged by a teacher/instructor and a member
of the residential team in support to ensure effective supervision and facilitate toilet
arrangements.

The only variation from the above is with older studewtsrking independently,

who may bewith specialistschoolstaff in our working environments such as farms,
gardens or property development and maintenance

All staff are aware of the need to ensure the safety of students and are in a position
to look out for and guide visitors to ensure risks from visitors are managed
responsibly and effectively.

Visitors to the building and classroom areas are only by appointment and are
recorded in and out.

As the farm operates within a rural community the school has taken precautions to
ensure that regular contractors such as vets, farriers and building contractors are
subject to DBS checks and entered onto the Single Central Register.

Deliveries from feed merchants and other commodities are managed by way of
ensuring the children and the deliverer are supervised at all times until they have left
the property.

5dz2S (G2 GKS @SNE yIlI idd2NBE 2F (GKS OKAf RNByYyQa
placed on the need for seffrotection skills and what to do in the event of
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In the rare event that a student absconds from their particular class, all staff are
immediately made aware, the grounds are searched in a way as to not attract undue
concern or inappropriate attention from other students. If their whereabouts is
identified an appropriate plan is designed to either engage the student to encourage
a return to class or monitor from a distance without providing positive

reinforcement to negative attention.

In the event that a student has absconded at the same time as we have visitors to
the farm. The visitor's supervision becomes imperative to ensure there are no
chance encounters. If the student or students are still not located at the time the
visitor is eaving the visitor should be informed of the situation and given advice on
what to do if the students are seen by the visitor once they have left the farm. In
terms of not engaging and who to contact to advise of their whereabouts.
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As soon as it is apparent the student/s are not on the farm or their whereabouts is
continued to be unknown they should be reported as missing to the Police using the
appropriate procedures.

Guide to managing visitor§he following below are not exhaustive but give examples of
regular visitors.
f1Category 4 Deliveries such as post person, Amazon or DPD where parcel is
dropped off and immediately leaves. Observe and monitor.

f1Category 3 Deliveries such as animal feed, paramedics or vets to an emergency,
agricultural contractors who may be on the farmland but are not in the school
buildings and are not near any students, notify presence and location on
WhatsApp group.

f1Category 2 Regular contractors, farriers, routine veterinary practicetified
LINBaSyOS 2y 2KFGa! LI INRdzLIE aA3dIySR Ay
to identify them as a visitor.

f1Category 1 Visitors to the school who need access to the school buildingsst

be guided to reception, notify their presence on the WhatsApp group, have their
identification confirmed, sign in, and be given a Lanyard to identify them as a
category 1 \sitor.

NB all students are supervised/monitored at all times, all visitors must be
supervised/monitored at all times.

The gates at Toy Top Farm.

The ethos of the school is that it caters for children who are school phobic and therefore it is
a huge benefit that the school looks like a farm and not a school.

Therefore, the farm gates represent expected farm yard security and not a means of locking
students in. This would undermine the benefits of working outside in wide open spaces.

The gates at Toy Top have been upgraded to security gates. The locks where initially taken
off during the day. As a result of an incident in August 2022 the gates were locked to keep
people out not lock students in. As a result, and as a way of facigtatsy access by

students being transported in staff cars, the students were encouraged to be part of the
system and know the combination codes. This allows students to open and close gates
leaving the member of staff in control of their vehicle and thaigke not left unattended

with students in the car while they opened the gates.

As a result, the gates are locked to the outside world but considered unlocked to all staff
and students as they know the codes for the gates.
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In the event thatthere is a good reason why the gates should be locked to students a
second lock with codes only known to schstffis permanently attached to the gate to be

used in the event of such an incident.

This situation should only be used for specific circumstances for as short a period of time as
possible.
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Critical Incident Policy (Lockdown / stay away) / Business Continuity Plan

Predicting the unpredictable is never easy, if not impossible. Being prepared for every
eventuality is what we must strive for and that includes all the possible scenarios we cannot
predict or expect.

A critical incident can be defined as a sudden and tragic event or sequence of events which
cause trauma and confusion within a school community, and which overwhelms its normal
coping mechanism.

It may affect pupils and staff, it may relate directly to the safety of the school, or it may
involve an incident beyond the school premises in a way that has an impact on the school
which may be both long and short term.

Critical Incident Management Team:

The aim of the Critical Incident Management Team is to support the staff within our school
in the event of an incident. Our team:

David Bartlett, Head teacher
Fiona Corner, Head of Pastoral
Philip Tebbs, Head of SENCO
Helen Berry, School Leader

Within this policy, | hope to increase awareness of how to respond to the unexpected or
unforeseen circumstances that may range from the difficult to manage, to the life
threatening, lifechanging events.

My desire to avoid detailed prescriptive text on a range of scenarios is foundedl life
concern. In June 2017 as the Grenville Tower tragedy unfolded, it became clear that the
¢t26SNR FTANB LAYy ALISOAFTASR GKIFG aAy GUKS Sg@gSy

What is unclear is how long this pseripted plan remained in place after it became
apparent that was not the safe action to take and did anyone dare go against the plan.
Having a plan on this occasion prevented people from using their own judgment and
undoubtedly cost lives.

What | hope this policy achieves is the ability to assess each unpredictable scenario on its
own merits and take suitable action. The important issue is that in the event of an
unpredictable event, you put the children in our care front and centre of ylonking to

ensure their safety.

Many schools have a lockdown policy. They are fixed in location and the required response

to safeguard against the unpredictable or dangerous individuals is to return to the
Of FaaNRB2Y YR af201 R2gyé¢ (2 SyadiNE SOSNR2YS
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In our environment, we may be spread over a large geographical area, and it would be
wrong to bring children back to a school building when this may mean bringing them closer
to the risk. The issue is,

once a risk is identified to keep children as far from that risk as possible.

The rural environment is by nature not always well known to those from urban

backgrounds. Risks can be perceived differently and, in some cases, misunderstood. A man
on the grounds wielding a large metal object may not pose a risk but be doing the garden o
fixing the fencing. An individual on the horizon with a gun may not be intent on causing
death and destruction but a neighbouring farmer legitimately shooting rabbits safely on his
own land.

When | consider the serious incidents over the last thirty years and recognise that the same
or similar can and most likely will occur again in the next thirty years, they are
predominantly from the section of the population we live with or are connected t

Parents trying to abduct their own child in response to a court order.

A parent trying to frighten off a child to stop them from giving evidence against them

in an abuse case. When there is a possibility of spending a large number of years in

prison, people do desperate things.

1 A viral infection that cannot be allowed to run its course and needs safeguarding

measures in place to prevent the spread of infection.

The death of a known adult.

The death of a child.

I OKAfR AYy 2dzNJ OFNB i KAIK NREA] 2F WKz2y?2
parents in an abuse case.

1
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These incidents due to the resilience of those involved did not overwhelm our coping
mechanisms. The death of an adult or a child is often heart breaking and requires the
community to come together to share in its grief.

Problematic incidents (the last in particular) were managed by using pragmatic bold
responses that were dynamically risk assessed at the time and utilised a large degree of
creative energy to ensure a safe outcome for all involved. Not just the chilchbsét

looking after them also.

Therefore, looking to the future, it is most likely the threat will come from individuals known
to us through the children we look after rather than random acts of violence or terror.

These risks from families are risk assessed at the point of referral to understand if there is a
risk that is beyond the expected norm.

To the random terrorist, geographically we represent a small target, difficult to find in an
unfamiliar environment. Those seeking random acts of terror are able to find much more
material to use closer to home and in a more familiar environment by keepithgn built

up areas.
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In August 2022, we had the unpredictable happen when a young adult with Downs

Syndrome attacked his mother whilst she was transporting him in her own car as she

happened to pass our farm. She pulled into our car park at Toy Top Farm to seek help. He

was torun off and arrested by the police a short while later. The Pear Tree staff at Toy Top

Farm assessed the situation very quickly indeed and took the children away into the
FIENXYK2dzaS FyR f201SR (KS R22NJ dzydAf GKS al ff

This situation is now safeguarded against by simply keeping the gates at Toy Top Farm
locked at all times. Not to keep people in, but to keep the unpredictable out.

If the same situation was to happen at The Manor, they would be unlikely to get up the
drive and due to the potential spread of students across a large geographical area, it would
be wrong to bring all the children back to the classroom which may be diosee

potential risk. Keeping children away from such risks is the important part.

In order to safeguard against such eventualitigtsff at each farm site are kept in contact
using a specific WhatsApp group notifying everyone immediately through the most reliable
system of any observations or issu€his means we have many eyes over a wider area to
give warning should the unpredictable happen.

Observations can be communicated quickly without delagy mobile phones should aldoe
available at all times to call the police should it be necesgary.young person working on
the farm independently must take a twoay radio with them.

The following is advice that should be used but is not exhaustive and may be subject to
circumstantial change.

If outside:
1 Make observations.
1 Report observations.

In the event that an observation is made, and a potential risk identified:

1 Stop what you are doing.

1 Switch off machinery, so you can hear instructions or help to collect further
information that may be important.

9 Listen for instructions.

1 Keep out of the way and move away from risks identified.

1 Stay safe.

1 Help to share information.

1 It maybeyou are the best person to call the police.

1 Help the authorities response by ensuring the main gates are open or remove any
other

1 obstacles identified.
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If inside:
1 Move away from the risk identified.
1 Try to avoid moving into places with only one entry and exit point.
1 Always plan for an immediate evacuation, if required.
1 If possible, leave the building from an exit point away from the identified risk.
1 If hiding inside, remain quiet.
T 2KSNBEOSN) &2dz  NBX {SSLI Fglreé 2NJIljdzASd dzydA

In every scenario, try to keep a mental note of times, to create a timeline of events to
include in your posevent report.

Help the police with their enquiries but if it becomes relevant do not give interviews to the
press!

Keep the normal routines and expectations going as much as possible. If for whatever
reason it is necessary to close the school, reopen as soon as possible.

It may be necessary to move school activities to the site unaffected or to utilise new sites. In
which case a review of group dynamics will be needed to ensure continued safety from
lesser pressing or more routine risks and management duties.

As part of our crisis management plan there are two important points to consider:

1 Data. All data Should either be available at different sites if hard copy, or online by
definition available at all sites.

1 We always have an extra property available to provide accommodation in the
circumstances where an event made students homeless, or they were unable to
return to their home address.

1 Small numbers on multiple sites are part of a safeguarding strategy that is effective
for a multitude of risks and relevant for our business continuity plan.

National Emergency Alert System

In the event that the above system is activated it is important that all staff act accordingly
and take measures described to protect themselves and the children in their care.

For further information please see:

https://www.gov.uk/alerts
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children receive the help they require to explore such matters as death and significant harm

or injury in an environment of trust, care, and safety. We also recoghes@ipact such

incidents can have on the wellbeing of our staff and will do our utmost to support any
recovery needed and work with any agencies required.
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All staff have access to our Health Assured Program which is a confidential employee service
designed to help staff to deal with personal and professional problems that could be
affecting their home life or work life, health, and general wellbeing.

As stated in the examples given above, from time to time our ability to cope and react (using
a military metaphor ) under fire is tested. On these occasions Pear Tree staff have always
managed in a commendable way. PTSD in our community is very reabtlaipossibility

but an everyday reality. Therefore, it is because of these pertinent factors that practice drills
including students are not undertaken as a policy. The impact of such drill would
undoubtedly lead to increased losigrm anxiety as the peeption would be that the adults

in charge need to practice as they may not be able to cope, undermining confidence. That
the drills practiced for are a certainty and not a possibility. That the varying scenarios
concocted are unlikely to be the experienencountered anyway as it always the

unexpected that is encountered.

It would also significantly undermine the effort taken to maintain a calm positive functioning
environment and become a high adrenaline experience.

On a cost benefit analysis, it is too high a price to pay for too little gain.

Critical incident management training is undertaken within the staff team on a regular basis
in group discussions.

Critical incidents and the management of such are about ensuring the school is not
overwhelmed. It is worth pointing out that in the darkest days of a worldwide pandemic,
Pear Tree School was not overwhelmed but increased its capacity to cater for cimldren
other schools that had closed and carried on through not only the term time but the holiday
periods also. A fact that many may prefer to forget which will never be forgotten.

Critical incident training and regular briefings.

1 All staff are to undertake critical incident training on our specific policy at the start of
GKS ao0OK22f &SINXY ¢KAA Aa GRIOIORYRAIRSNI WKISO
the protection of students at the centre of decision making in any particular
scenario.

1 The issue of managing critical incidents is to be added to the agenda of all school
meetings alongside safeguarding.

1 The meeting should consider A) Current affairs that may impact on the school. B)
Specific local issues that may impact on the school. C) Specific issues regarding the
school community, parents and other risks that may impact on the school. D) The
meeting $iould be asked if there are any specific scenarios that anyone would like to
talk through. E) The importance of communication using the different tools available.
F) The National Alert System. What it is and to ensure all staff partake in its use.

106



Pear Tree School Attendance Policy

Pear Tree School is for the exclusive use of children who live within Pear Tree residential
homes. The children and young people looked after by Pear Tree come from difficult
backgrounds and adverse childhood experiences. Their prior experiences of libcaiti
services and education provision have often not been as positive as intended and in some
cases may have contributed to their adverse childhood experiences and trauma. As such,
school attendance rates are frequently very poor and sometimes noteexis

Incentivesto come to school and increased attendance rates

Prior to admission to Pear Tree School, most students attendance rates could be described

Fa OSNE LR2NIAF G Ffftd alye addzRSyida R2yQi
existence within the care system or school exclusion. When in school @esemtregularly
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educational experience. It starts at home!

1 A safe and stable home life in a sympathetic environment with a consistent
therapeutic approach. This approach places a high value on education and the
importance of engaging in their life and meaningful experiences every day. The
definition of home lifen this context is the place where they go to sleep each night,
their residential placement.

1 A sympathetic but stimulating environment that is full of learning opportunities.
Seeing and experiencing new things is a regular part of school life. There is always
something to look forward to. This in its self is often a new concept.

T ¢KS a0OK22ft adFrFTF olft2y3 gAGK adzZLILI2NI FNRY
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Safe from their past lives, safe from abuse and uninhibited in their ability to grow to
their full potential.

1 Activities and experiences are designed to initially inspire students to want to engage
in their education, as a result they are motivated to learn, developing skill sets on the
back of incremental and sequential learning opportunities. These learning
expeiences are known to students to increase their skill sets to be utilised in adult
hood and increase employability.

1 The culture and ethos of the school rewards the values of regular attendance,
engagement and progress. Rewards are in the form of individual verbal positive
praise, increased accreditation and group praise in the form of certificate
acknowledgement for 10% attendance at presentation day.
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1 The progress felt through all of the above results in increased self esteem and self
O2YyFARSYOS® ''a | NBadzZ G a0OKz22f tAFS 6S02Y
continue during weekends and holiday times. As a result attendance rates increase
and are sustimed.

Once admitted to a Pear Tree Home, the culture and ethos of the home is that of full
engagement within education. 100% attendans@&ot uncommon which, considering the
starting point, is remarkable in itself. The entire support team around the child within Pear
Tree endeavour to ensure obstacles that may impact on attendance can be overcome
insofar as is practicable. For exampleedical and social care appointments are arranged
outside of school time whenever possible.

Registration

Pear Tree School maintains a secure, centralised electronic attendance register which is
completed in real time by teaching staff using the Department for Education attendance
codes, with students being formally registered at the start of the school del/again at

the start of the designated afternoon session, in line with statutory requirements. Students
are expected to arrive at school for 09:30 and remain at school until 16:15. Registration
takes place in the morning at 10:00, and in the afternob®300. Students arriving up to

30 minutes after registration will receive a late mark (L), and students arriving after this or
failing to attend without authorisation will receive an unauthorised absence mark (U). The
School Leadership Team oversetsradance monitoring, with the Head of Pastoral Care,
taking the role of Attendance Champion. Attendance statistics are reported to individual
home Local Authorities weekly each Friday by the Attendance Champion. Attendance
records are saved securely fminimum period of 6 years, and all amendments are

tracked and recorded.

Strategic approach to reducing absenteeism.

The main source of absenteeism is as a result of authorised absences to facilitate
appointments with other professionals.

Children in the Looked After System in many cases have-agdticy involvement. This
involvement requires time to fulfil each agencies expectations. Each agency is often
unaware of the impact of their expectations on the education of our students asulthé
impact of other agencies who also believe their expectations are of equal importance. Itis
the role of the Head Teacher and school leaders to determine the value of time away from
school during authorised absences, ascertain aims and objectiygspdsed appointments
and manage expectations.

The strategy to reduce absenteeism is directed towards reduced authorised Absences.

1 Increased awareness of residential staff of the importance of reducing absenteeism
and arranging appointments outside of school time or at times of reduced impact.
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1 Increased analysis of requests for authorised absences.

Planned absences must be communicated to the school in a timely manner using the weekly
activities and appointments sheet sent each Sunday to School Leaders. This enables the
school to consider the request and determine whether the absence meets theiarite
authorisation.

Shortnotice or unforeseen absence requests must be made through direct contact from the
House Manager to School Leaders at the earliest opportunity, giving as much notice as
possible and providing a clear reason for the absence request.

In the event that a child refuses to engage in education this will immediately initiate a
response from those supporting the child both at home and at school. The younger the
child, the more clear the expectations. Young people in Year 12 and onward r&y ha
greater agency and autonomy to explore the decision making process themselves and to
learn the consequences of exploring options and making decisions. In such cases, they will
be given clear advice and guidance as to their decisions and likely conseguand it will

be up tothem to make their decisions.

The range of the process of encouraging a student to reengage ranges from
1 Verbal support to encourage continued attendance. (residential staff)

1 Withdrawal of activities or privileges that may have previously been earned.
(residential staff)

1 Regular telephone contact to encourage attendance and challenge perceived
difficulties or obstacles. (school staff)

1 A letter inviting the student to attend an internal review meeting to discuss obstacles
and plan a return. (school staff)

1 To call a Looked After Review to discuss the overall effectiveness of the placement
and to review the placement and all other options. (Residential and School staff.)

Being engaged in a positive functionmwgy including education is part of the overall
GwSO20SNE YR LYGSNBSyYyGAz2zy tftlyé gAGK tSFEN ¢
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holistic context and all optionsonsidered. Ultimately non compliance may result in the

view that an alternative service may be better suited to meet the developing needs of the

child.

Attendance Champion

CA2Yyl [/ 2NJYySNI Aad GKS a0OKz22fQa ! GGSYRIyOS [/ KLIY
contacted at fiona.corner@peartreeprojects.co.uk or on 01388776799.
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Day to Day Attendance Queries
For day to day attendance queries, houses must contact School Leaders for advice

Helen Berry: helen.berry@peartreeprojects.co.uk 01388 776799 / 01325 486291
Philip Tebbs: philip.tebbs@peartreeprojects.co.uk 01388 776799 / 01325486291

Procedures for taking children off site during school time.
All children leaving school grounds for whatever reason must be signed out using the
correct recording procedure. This is now a digital system which will be facilitated by a school
leader.

A conversation with a school leader is required to complete the process but also to give the
school leader the opportunity to scrutinise the purpose of time away from school grounds.

The school grounds are defined as Pear Tree Property specific to that site i.e., Toy Top
Farm/The Manor.

As The Manor is a large site, in order to ensure we know where everyone is, at any specific
time, each group working outside must have available a\vay radio.

This is to allow effective communication across a varied environment, to keep people
informed and to allow monitoring of groups whereabouts.
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Discipline

Once at Pear Tree School, students find themselves immersed in an ethos of high
expectations regarding discipline and commitment to progress at all levels. In the event of
misdemeanors, poor behaviour or failure to engage and complete work, sanctions may
include:

Expected to stay in class until work completed thereby missing out on other
activities.

Excluded from activities for a limited period of time.
Asked to do extra work to reinforce a specific point requiring further attention.

Restriction of social and leisure activities from the home, (exceptional circumstances
only).

Fixed term exclusions from school.

Details of our holistic approach to behaviour management is available in our docurdént
Therapeutic Approach to Helping Children and Young People Recover from Trauma and
l 6dzaSoQ

Details of disciplinary measures are documented in Guidance and Good Practi&8, 35
Behaviour Management Policy.
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Prevent Radicalisation
Please consider the following in conjunction with:

Guidance and Good Practice, 43. Prevent Radicalisation

Pear Tree recognisds responsibilities to identify and support young people who may be at
risk of radicalisation in all its forms. Pear Tree also recognises that the background of young
people who are vulnerable to be influenced by others who can have a negative and harmfu
impact on them, share many characteristics with the current population at Pear Tree.

The absence of positive role model leadership.

The desire to attach to a group to feel a sense of belonging.

Angry with their life.
The children at Pear Tree have been assessed as being responsive to the influence of our
teaching and input. Likewise, they would be responsive to the negative influence of others if

they were able to have sustained access such as through the use ofrsedial

Pear Tree recognises these issues as Safeguarding issues and will treat them as such. The
Single Point of Contact (SPOC) is The Designated SafeguardinGd&sadamsbottom.

Whilst geographically Pear Tree operates within a low risk area for radicalisation, only one
young person to fall victim to radicalisation is one too many. Also, we must remember that
our children and young people come from a wider region and their homasamay vary in
risk. We already know they are vulnerable.
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Counter Bullying Procedures

Please consider the following in conjunction with:
Guidance and Good Practice, 45. Counter Bullying Procedures

Pear Tree regards all forms of bullying as unacceptable and will actively discourage and
promptly respond to any such behaviour within our school.

It is the right of every young person and member of staff to be treated with respect and
learn or work in a safe environment which promotes positive relationships.

Bullying is a major concern and the letegm effects for young people can involve
emotional stress, trauma and considerable unhappiness.

In order for children and young people to develop and achieve their full potential it is

essential that they are provided with a learning environment which is not just seen to be but
actually is stimulating, safe and a place in which they feel respectédalned.

1 OGa 2F odZfteAy3a INBE Ay RANBOG O2yFEAO0 6A0K
thinking, decisions and actions.
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Pear Tree School Policy on Special Educational Needs

As a school which has young people with special educational needs, we recognise the need
to have robust procedures in place to ensure that young people receive the support they
need to access a balanced education without hindrance or restriction.

Inclusion Statement

We endeavour to achieve maximum inclusion of all children (including vulnerable
learners) whilst meeting their individual needs.

Teachers provide differentiated learning opportunities for all the children within the
a0K22f YR LINPOGARS YIFGSNARFE A& | LILIWBRLINR I G S
ensures that all children have full access to the school curriculum.

Special Educational Need might be an explanation for delayed or slower progress but
is not an excuse, and we make every effort to narrow the gap in attainment between
vulnerable groups of learners and others.

We focus on individual personal holistic progress as the main indicator of success.

Aims and Objectives of this Policy

The aims of our inclusion policy and practice in this school are:
To secure high levels of achievement for all
To meet individual needs through a wide range of provision

To attain high levels of satisfaction and participation from students, parent and
carers

To carefully map provision for all vulnerable learners to ensure that staffing
deployment, resource allocation and choice of intervention is leading to good
learning outcomes.

To ensure a high level of staff expertise to meet student needs, through well
targeted continuing professional development.

To work in cooperative and productive partnership with the Local Authority and
other outside agencies, to ensure there is a mpttfessional approach to meeting
the needs of all vulnerable learners.

¢ 2 AGLINRY2I(S -eSderh &nR dhdotoabwelieiSg afd help them to form
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(National Curriculum, 2000).

To have high aspirations and expectations and to support children in preparation for
adulthood
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In order toachieve these aims and objectives, we operate with due reference and
awareness of the Children and Families Act, 2014 and The Special Educational Needs and
Disability Code of Practice:a®, 2015.

Please see the full Policy for Special Educational Needs for full details on our policy and
procedures for supporting young people with special educational needs.
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School Uniform
Pear Tree operates a School Uniform Policy.

This is designed to provide young people with practical clothes inside the classroom and on

our farms as well as promote a sense of belonging and identity to our school. Our school
R2SayQi 221 tA1S Fyeé 20i§KSN aO0kKeseheshthat KSNB T2 N
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Early students were instrumental in designing this policy which was in practice before the
school was formally established.

Children undertaking home tuition were expected to wear standard grey trousers and
school jumpers, shirts etc. With the development of the facilities at the farm, it was decided
to have a specific school uniform which reflected the colour scheme of thedad

corporate logo which was also-tesigned, as well as provide practical work clothes whilst

on the farm, i.e. work trousers, polo shirts etc.
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The school uniform comprises of the list below:
Green or blue softshell jacket

Green or black work trousers

Black school trousers for classroom
Black school shorts (summer only)
Green or blue polo shirt

Green or blue ¥ zip fleece

Base layer

Waterproof jacket and trousers
Jodhpurs if Equine Studies

=4 =4 8 -4 -8 -9 -5 -9 -2

PE kit
1 Blue jogging bottoms/shorts (Pear Tree)
i Blue T Shirt
1 Blue Pear Tree Hoody

Other
1 Blue cap (Summer only)
1 Blue winter hat
1 Wellingtons
1 Riding Boots/Riding Chaps

Jewellery

We are always conscious of health and safety risks both to the owner and others in the
wearing of jewellery.

Therefore, the only jewellery allowed is:
1 One small set of gold or silver ear studs
Wristwatch
Piercings to the face or body are not allowed.
Fashion bracelets must not be worn at any time.
All items of jewellery should be removed for Equine Studies and on request in certain
other practical lessons in the interests of safety.

il
il
1
1

Makeup

Makeup is not allowed in Years 7, 8 and 9 and students will be asked to remove it. In Years
10 and 11 makeup, should be subtle. No eye shadow, eye liner, false lashes, blusher or
lipstick is allowed.

Hair

1 Hairstyles should be practical, clean and suitable for a working environment. In this
school, hairstyles associated with negative or antisocial stereotypes (e.g. punk or
mohican), or hair shaved in bands, stripes, initials or dyed in unnatural colours are
unacceptable.
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Eyebrows shaved in stripes are also unacceptable.

Young people with long hair may be asked to tie it back for reasons of safety so
please be prepared to do so.

Hair MUST be tied back for all Equine and Farm activities for Health and Safety
Large fashion hair accessories are not permitted, including flowers and large hair
bands that are purely there for fashion.

No false nails or nail gems are allowed at any time.

Black or brown belts are permitted. Large fashion belts are not permitted.

Caps, scarves and hats should be removed when inside the school buildings.

Green or blue uniforms can be worn on both sites.

No dirty jodhpurs should be worn in the classroom. If the group is on the yard during
the afternoon they can wear clean jodhpurs in the classroom during morning
sessions if they are clean. If the group is on the yard in the morning and classroom in
afternoon, they will be expected to change into clean school/farm trousers. If they
are helping to feed round at 3pm, they will still be expected to change into clean
trousers at lunchtime and wear waterproofs over their clean trousers when helping

to finish theyard.

School shoes should be worn in the classroom. Trainers should be worn for PE
lessons only.

Waterproof trousers and jacket should always be available in the young person's
school bag.

A full change of clothing should always be available in the young person's school bag.
PE kit (hoody, round neckshirt, joggers and trainers) should only be worn for PE
sessions.

If a young person is timetabled for an outside lesson, they should be prepared with
layers including base layer, polo shirt, % zip fleece, softshell jacket and waterproofs.

If in any doubt, please check with the school first.
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School Mobile Phone Policy
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Exclusions

In the event thata student's behaviour is so difficult that it also has a detrimental effect on
other students it may result in that student being excluded for a limited period of time to

allow for

a) A cooling off period

b) To reinforce the significance of their behaviour.

This may result in a review of the student's timetable and consideration of all issues.
Permanent exclusions are not considered appropriate, however, behaviour warranting such
O2y&AARSNI A2y Yl & NBadAZ G Ay GKS NBOGASg 27
and in extreme circumstances, an alternative sought.
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following factors are relevant to both refusal of admission and premature discharge:

Physically wounded adults, children or animals.

Persistent absconder, regularly missing overnight (currently).
Regular smoker & does not want to stop.
Alcohol/drug/substance dependent.

ASD as a main issue of concern.

Organic mental health difficulties.

Significant physical disabilities.

Severe special educational needs.

Serious attempt at suicide or serious dedfrm.

Deliberate and calculated malicious allegations.

Uses urine or faeces in a deliberate way to impact on others.
Regularly involved in crime (not sexual).

Regular intentional criminal damage.

Stolen vehicles or allowed to be carried in such.

Not responsive to intervention.
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Curriculum Policy

Introduction

t SFNJ ¢NBES LINPOARSE ASNWAOSa (G2 OKAfRNBYy |
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accommodated in our residential homes. There is therefore a symbiotic relatpnsh

between the two parts of the service each reliant on and supporting the other.

Historically it was indeed the residential service which started first and from which the

service developed and grew. Other organisations established at the same time were often

unable to develop a school setting and focused wholly on residential cargtailished

classrooms in a bedroom or other part of a residential home with varying results. Pear Tree,
however, already had established activity facilities independent of the homes and these
FOUGAGAGASE 6SNBE aAIYATFAOHYMY Y AAKISK RSSK dk(2 SINEB2
initially provided by home tutors. The process of bringing the two elements together was a
worthwhile development which added huge value. Thus, Pear Tree School at Toy Top Farm

was formally opened in 2005.

It is these foundations that were to impact hugely on the ethos of the school which still
resonates today. This is due to the fact that the aims set out earlier can be summarised by
stating that everything we do is about helping children and young pe&glever from their
adverse experiences and improve their skill sets in order to enhance and maintain their
overall mental health and to develop their employability.

It is this element of recovery which features significantly in the design of our school
curriculum and for most children we are at the very beginning of an educational process
where we hope to expose them to a variety of subjects to stimulate an interest@astart
the process of learning in an enjoyable way.

Curriculum Aims

As a result of this process and the balance between recovery and education, we intend our
students to leave our school with the following:
An understanding of the importance of values and being able to demonstrate
positive values and live by them, these being the foundations to everything
worthwhile in life and from which learning can begin and become embedded as a
new norm.
An understanding of Fundamental British Values and be able to live by them as a
new norm.
Be emotionally resilient.
Have an understanding of their past but not ruled by it.
Looking forward to the future positively.
Have good interpersonal skills being able to interact with others in a positive way.
Have skills to use to make a positive contribution at home, in their community and in
the workplace to benefit themselves and others.
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The ability to use English and Mathematics in a functional form.
LG Aad AYRSSR (KS aiddzRSyda 20SNrftft Wt SNaA2Y!I
promote and have developed an advanced system to assess and monitor progress.

This system, which can be seen separately, has also become a curriculum checkilist for
Teachers, Instructors and Carers producing automatically from the assessment an action

LI Iy FNRY GKAOK Fff Ay@d2f SR Ay (K®HhadpkAf RQaA
the child achieve and make progress.

The benefit of this system is backed up with research commissioned by Pear Tree by Dr. Jack
YSYYySRe SydaAidt SR aAnvatgind gaiGskappyoach as a vethbdolSgybf
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PHC system has been made available for any school, college or education system world wide
and can be seen thttps://www.onlinephc.com

It is important to recognise that whilst children may have undertaken educational
assessments prior to placement these may have been before they have experienced abuse
and the trauma that goes with this. Therefore, it is understandable if the educational

progress is interrupted, and it may be necessary to revisit previous work and reassess to
ascertain current levels of functioning and achievement. Future work then needs to be

based on assessments made following admission and professionals should avsidgau

past aspirations and accept where we are in the here and now.

LG A& AYLERZNIIYyG GKFG GKS&aS FaasSaavySyda | NB
stable period of time in a calm and positive functioning manner.

Organisation and Planning

Teaching and learning takes place through a tdygised approach which encompasses the
seven areas of learning (linguistic, mathematical, scientific, technological, human and social,
physical, aesthetic and creative education) using a common theme. tdgpicg as a

common theme provides an overall structure to the learning which enables all students to
work towards a common goal and to make holistic progress whilst allowing for suitable
differentiation to take into account age, ability and any specialoational needs (See also
Policy on Special Educational Needs).

It must be acknowledged that:

Some topics are part of everyday life (the welfare of horses and farm animals is an
example of such)

Some topics are seasonal each year (the growing of crops and vegetables, lambing,
calving and foaling. Remembrance Sunday)

Some topics are covered at different times of the year and may only be covered once
within the time a student is in our school (slavery, apartheid in South Africa, the First
and Second World War and Gay.)
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Our topic plans allow for medium and long term planning whilst retaining the flexibility
needed to meet the very individual needs of our students on atdajay basis in a

sensitive and empathetic manner. The curriculum and learning is adapted fodumalivi
student needs and can be tailored to suit the strengths, needs and interests of students.
We identify the needs of our individual students through a number of means including the
termly Personal Education Plan reviews, the six monthly Looked AfierR¥view and
Personal Holistic Competence Review, and where appropriate, through the Education,
Health and Care Plan Annual Review.

As a valuedased school accredited by IVET, the theme of values flows through all of our
learning activities, with particular reference to our core Pear Tree Values of Courage,
Responsibility, Kindness, Respect and Integrity, as well as Fundamenthl\&ltiss.

We are committed to providing the best learning opportunities through a combination of
classroombased activities and through experiential learning and the development of
transferable and vocational skills. All children learn best throughHaet expeience and
positive modelling and all our students engage in relevant, practical learning experiences in
a wide range of situations and contexts.

Resources to facilitate teaching and learning include suitably equipped classroom areas,
creative and craft areas, a working livestock and arable farm, the horticulture gardens, the
equine yard and outdoor education. Please see the relevant areas ofakpgxtus for
detailed information regarding the facilities and resources available.

In planning the curriculum and putting this policy into practice, we aim to ensure that:
Lessons are challenging and have appropriate pace for each student
A broad range of relevant teaching styles are employed to ensure that the individual
needs of each student are met.
Ongoing assessment through a range of formal and informal strategies inform the
learning and planning for progression
Students make ongoing progress throughout their time in Pear Tree and their
learning prepares them for life beyond school.

LG Aa GKS GSFOKSNIDa NRtS gA0GKAY (GKS a0K22f o
curriculum policy and practices, to ensure that they provide a variety of relevant

experiences for the students that serve to develop abilities, knowledge, skills and
understanding and enable students to value themselves.
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Assessing Prior Learning on Entry.

Pear Tree School recognises that assessment of prior learning and understanding is a crucial
part of students' learning experiences at school and personalising them to help fill important
gaps in learning as well as to set out the route for excellent gsgyrtaking into account

each student's starting points. The process takes up to four weeks for most students,
sometimes longer if necessary.

Assessing students prior learning is a process rather than an event. When students first
arrive at school they have faced significant and often traumatic events in their lives. Staff
recognise that gaining insight into students learning requires time bothuild trust with
students and time for students to find ways to express what they can do aadgage.

Forming a view on students prior learning is not merely an assessment of what has been
covered at some point in the past, supplemented exclusively by testing on arrival but an
assessment of students ability to recall learning, link disparate parts togetitereapply

that learning in new contexts. When possible information from previous schools is taken
into account as part of this process. However the evidence has to be tested to confirm its
validity and retention.

The process.

Before admission the Head Teacher and education staff gather as much information as
possible about the student from as wide a range of sources as possible. These sources
should include where possible:
previous school achievements and attendance information carefully dated
LYF2NXYIFGA2Yy NBIFNRAY3I SEA&GAY3TI t9tQa | yR
Information regarding medical needs / conditions and information regarding how
these have been managed.
any other medical reports eg CAMHS / Ed psychology, clinical psychology.
recent social service reports.
Following admission, an assessment of education is formed using our Education
Competency Assessmerithis is a four week process which allows for a considered review
of available data, school assessment in core subjects, observations of the child in a
number of environments and discussion between staff to develop a detailed assessment of
0KS OKAfRQa 1y2¢fSR3IS YR FToAtAGASAOD

All information and observations are then used to form a baseline Educational Competency
Assessment in line with the school curriculuiithis assessment is reviewed and updated
half-termly to measure progress using a marginal gains approach, which caguidenthe
teaching and learning programme.

The stages of assessment are as follows:
By the end of week 1

o Education Competency Assessment files are set up for the student
o BKSB Maths and English assessment account set up for the student
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o Review initial assessment notes and other available information

By the end of week 2
o Contact Social Worker and previous schbakcessary to confirm information

and discuss issues
o Complete Maths and English assessments using BKSB

By the end of week 3

o Continue observations of student in the classroom and other environments

o Discuss student with relevant House Manager and Key Worker to identify issues
FYR G2 aOSNIIAYy aidzRSyGQa dzyRSNRAGIYRAY
education and of Relationships and Sex Education

By the end of week 4

o Collate all information, discuss within the Teaching Team

o Input information onto the Education Competency Assessment to form the
baseline assessment for education.

At six weeks, education staff consider all the gathered information to put in place a PEP (
personal education plan)which also takes into account current education targets from the
students EHC plan. Staff complete the subject curriculum tracker sheesnfidrmation is
shared with the residential staff team.

Currently the following tests are used as part of the initial assessment process.

BKSB Initial Assessment Literacy
BKSB Initial Assessment Numeracy

Where staff find significant discrepancy with previous reports regarding prior learning and
achievement and especially the EHC plan, education staff should organise an early EHC plan
review with the appropriate authority.
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Approaches to Curriculum Delivery.

Pupils arrive at Pear Tree School with very different backgrounds and learning experiences.
What they all have in common is a high level of adverse childhood experiences ( ACE ) which
affects every part of their lives. In the broadest terms pupils typiaaiter the school with
histories of significant disruption to their education, exemplified by significant gaps in their
knowledge and understanding. In general most students following a period of assessment
are found to be working at primary key stagesygnoften key stage 2.

Due to adverse childhood experiences and disrupted histories in education, pupils have not
benefited from opportunities to connect different aspects of their learning and often have
not mastered basic concepts e.g. letter and number recognition and tirddiare lines.

At times, particularly during the early stages of placement with the school, students can be
reluctant to learn. This reluctance is part of their personal response to conditions and

trauma which have led to placement with the school. School staff taketocassess

students' prior learning in a variety of ways over an extended period of time, typically

between 4 to 6 weeks, so that students learning in each curriculum area can be pitched

I OOdzN> G Sfeé FyR 3lLJA Ay fSINNAZRI ARSYSARYERD

All staff are required to use discussion and observation with students learning and
conceptual understanding to gauge their current levels of knowledge and understanding,
identifying any existing historical, geographical, literacy and numeracy skills.

Current levels of learning should be recorded by education staff and used to shape

individual learning experiences across the curriculum to build on students' prior learning

and promote strong progress, including where students demonstrate they are working

below or above key stage 2. For example outdoor learning such as walking and hiking might
include aspects of both literacy, numeracy, geography and history. This cross curricula

approach should be planned carefully by staff together and captured in&aclzRSy G a Q t 9t
and where relevant their EHC plan.

Subject area overview plans take into account the expectations of a key stage 2 learner but
also crucially, provide scope for planning both above and below that range so each student's
learning can be promoted to achieve excellence taking into accountitigividual starting

points.

h@SNIASG LI Fya NBLINBaSyid || WwWOly R2Q I LILINEI OK
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school leaders to understand how well students make progress and what needs to be

changed to secure consistently good progress as a minimum. Where available the relevant

staff take into account records of students prior learning. Very often records of prior

learning are too distant to give an accurate view of their current level akaement.

Assessment of students' learning and progress towards individual targets is closely aligned
to the schools tracking of students personal development. This enables the student, the
school and residential homes to form a coherent overview, a holistic piciueach

student's development both academically and personally.
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In line with the schools key aims and values, it judges students outcomes by assessing and
evaluating their progress and development together.

128



Assessment and Accreditation

The Education Competency Assessment is used throughout the school to assess and record
student progress against the school curriculum, using a marginal gains appaeCA
combines an overarching view of holistic progress through the ECA Dashboard and
Progression Charts, with a highly detailed +i@le assessment of marginal gains for each
childagainst every area of the curriculurithis is supported with at least termly Personal
Education Plan (PEP) Meetings which can include representation frostuitient, the

school, the care home, the Social Worker and the Virtual School, where individual progress
is scrutinised, and next steps of progression are agrdédus ensures that the progress of

the student and the plans for progression are clearly ustteod and recorded with the

direct involvement of the student.

The school employs several routes to accreditation at a broad range of levels so that all
students have the opportunity to gain certified accreditation at an appropriate IeMeis
approach ensures that progress is accredited and celebrated, buildReSsyati Qa a St F
confidenceandse$a i SSY |a fSFNYSNER>S FyR aSNBSa G2
employability. The routes to accreditation include:

Functional Skills accreditation in Maths and Englishtry Level 1 to 3, Level 1, Level
2
ICT and Digital Skills
GCSE Maths (if applicable)
GCSE English (if applicable)
BTEC Level 1 Introductory
Applied Science
Engineering
Construction
Landbased Studies
Performing Arts

o Sport
AQA Unit Awards

O O O O O

All students in Key Stage 4 also have the opportunityddk alongside staff to obtain
accredited qualifications in fire safety and first aid, giving them valuable vocational and life
skills and improving their employability.

Student progress is reported through the termly reviews of the Personal Education Plan to
the student, carers, social workers and to the Virtual School throughout the year, and all are
involved in the planning of progress for the coming terRrogress iglso reported in detalil

in the sixmonthly Looked After Review through the Personal Holistic Competence
Assessment, which also produces a plan for progression in the coming six mGatiess,

social workers and the Virtual School are also welcomed tudgprogress at any other

time throughout the year.

Legislation andauidance

This policy reflects the requirements for Independent Schools to provide a broad and
balanced curriculum as per sections 1 and 2 of the Education (Independent School
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Standards) Regulations, 2014 also reflects the requirements for inclusion and equality as
set out in the Special Educational Needs and Disability Code of Practice 2015 and the
Equality Act 2010.
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The ECA Dashboard showing live assessment data and previous assessment data indicating progress
for each child in every curriculum area

Curriculum Coverage ECA Progression
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Curriculum Coverage and ECA Progression Charts which give a visual indication of progression across
an academic year for each child and for holistic progress across the school.
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Policy in relation to how to assess the suitability of a student to be entered
onto a GCSE course:

At the forefront of planning and decision making within Pear Tree School is the desire to

KSt L] atdzRSyda G2 0SS adKS o0Said GKS® Oly 0S¢0
however it is fundamentally important to recognise this statement of desirehaligtic

context and not within the single issue of academic achievement.
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apply the knowledge learned in a practical sense, it is of little use in the overall strategy of

life enhancement. If a student has good practical skills but lacksahfddence and

resilience to use their skills, both knowledge and skills learned will not be effectively utilised

in the strategy of life enhancement.

CKS 02@0S Aa LI NIOAOdz I NY¥ @ AYLERNIIFIYyd G2 GKS a
childhood experiences to whatever level of impact are exposed to the harsh realities of life,

a factor often overlooked in the planning process of a mainstream educatistem. On

leaving school, they will have to face the prospect of making their own way in life with

minimum support networks, which are often limited in practical functioning and lack of

vision or aspirations.

The basics of food, clothing and shelter are not just a theoretical chart but a stark reality.
The benefit system is the national safety net; however, it can quickly become the visually
FLILISEEAY T 9YLISNBNRQ Of 2+ 1 OGKI (er@iSnodstapas I O2Y

The window of opportunity to overcome past traumas, discover new skill sets, be inspired to
engage in a positive functioning future and lay down the foundations for a plan based on
success is small, fragile and requires the focus of all those that suppastudent. It also
requires continued success as there is little chance of overcoming setbacks created by
getting it wrong.

It is perhaps this aspect that needs careful consideration beyond that of the mainstream
population. Some students need to be pushed, experience failure and setbacks as part of

0KS LINRPOSaa 2F odaAf RAYy3 NBAAT A Sokdddftehy (GKS y2
children who have experienced adverse childhood experiences are already damaged by such
events proportionate to the level of trauma experienced. They need to be nurtured to

succeed in a way that builds their sbElief and avoids further negae experiences. It is
OKSNBEF2NB KdzasSteé AYLRZNIFYyG GKIFG adzOK | LX |
GaSljdzsSydAalrt t€SFENYyAy3aé IyR O2yliAydzSR &dz00Saadc
approach to decision making and future planning.

<,

Therefore, to be considered for entry into a GCSE programme of learning, the student must
have made the following achievements.
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Demonstrate the ability to remain focused and on task in a classroom setting.

Made achievements equal in value and complexity of the proposed course.

Made term on term progress with work set.

Made progress with all PEP targets.

Receptive to learning and adaptable to the different requirements a GCSE course

requires.

1 Demonstrate the ability to cope with the exam conditions required. (The stress of
SEFY O2yRAGAZ2Yy&a Olyy2i 06S YAYAYA&ASR | &
wellbeing can be significant if this is beyond their scope of resilience.)

1 Demonstrate that any disappointment created by any setbacks can be managed and
overcome. (This requires evidence of other factors in life to obtain a holistic
overview of the likelihood of resilience.)

1 The assessed outcome of the proposed accreditation must be in the region of as a

minimum expectation around a grade of 50% of the scores available. If less than this

there is the risk of falling below 25% which illustrates the lack of ability rather than
promoting their strengths. No student should ever be entered just because they can
pass the minimum requirement to achieve a pass mark.

= =4 -4 4 A

To ascertain the suitability of a student to be entered onto a GCSE course the appropriate
risk assessment form must be completed.

In the event that a student does not meet the risk assessment in full alternative options
should be proposed.
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Risk assessment as to how to assess the suitability of a student to be entered
onto a GCSE course.
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Pear Tree School Curriculum

Introduction

The Pear Tree Curriculum represents a unique opportunity to capture what we really do! For

the curriculum to reflect our practice developed over many years and to demonstrate its
O2yySOUAQBGAGED® ¢2 &ASS AlGQa ol &S RrsandstidghONB Y Sy i
to value what is taught and to motivate to learn and to do more.

t SFNJ ¢NBESQa NR2GA&A tAS Ay LINRPGARAY3A I OGADBAGAS
therapeutic meaning to help to heal. Within an education context, maintaining the right

balance between academic learning and achievement and therapeutic adilgis been

difficult to articulate. This curriculum achieves that balance whilst also highlighting that so

much of learning can be fun and therefore also therapeutic.

This fun factor must never be forgotten in the development of ideas within a curriculum.
The children we look after have suffered so much that opportunities to enjoy their time with
us must be grasped and we must also remember that they are more likedyrtember and
learn when they feel safe and are enjoying their experiences.

All areas to be taught in ways commensurate with age and ability. Independent
accreditation should be achieved whenever possible for underpinning questions.

This document represents learning opportunities we hope to create for all our students

between 8 to 18 years old. The way these opportunities are delivered will vary depending

on the students age and ability.

The amount of work covered will also depend on the age at entry to our service and a

professional judgement needs to be made regarding how to prioritise what to do and when

G2 R2 A0 Ay 2NRSNJ G2 YSSG SIOK aiddRSydiaqQ Ay

David Bartlett MBE Head Teacher Feb 2020
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Attitude to Education

Aesthetic & CreativeAC)

Social Moral Spiritual CultureggMSC)
Relationships and Sex Educat{&®SE)
TechnologyT)

LinguistiqL)

Numerical

Sciences)

Human & SocigdHS)

PE

Speaking, Listening, Literacy and Numeracy

It is part of the cohesive nature of the organisatibiat members of the residential team
gAff 0SS Aadz2LIRNIAY3I aGdzRSyda GKNRdAzZAK2dzid 2 KSN
indicated with an®

Please see the full version of the School Curriculum in an independent document for details
of underpinning knowledge.

Attitude to Education

|1. Is the student inspired to attend education? |

|2. Is the student motivated to engage in education? |

|3. Is the student receptive to teacher/instruction intervention? |

|4. Is the student receptive to instruction in education? |

|5. Can the student listen and learn from teachers and instructors? |

|6. Is the student positive about their education and open to new ideas and opportunities? |
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7. Does the student have a positive impact on others and lead by example?

|8. Has the student visited places of educational interest? |
(All Areas)

|9. Is the student committed to their education and are motivated to learn independently? |

10. Is the student inspired to want to learn and are motivated to do so outside of school
time or following discharge?

Linguistic Curriculum

[1. Can the student make themselves understood? ® |

|2. Can the student verbalise the alphabet? ® |

|3. Does the student know phonic letter sounds, CVC and high frequency words? |

[4. Can the student read a simple text fluently? ® |

|5. Can the student use common punctuation correctly? |

|6. Can the student apply basic grammar and tense? ® |

|7. Can the student talk about simple description of an object or event? ® |

|8. Can the student write a simple description of an object or event? ® |

[9. Can the student read and follow instructions? ® |

[10. Does the student enjoy reading? |

|11. Can the student communicate effectively, verbally? ® |

|12. Can the student communicate effectively in writing? ® |

(M
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(M

[13

Can the student use ICT to correct their work and understand when it is needed?

14.

Has the student used their linguistic skills to ask for and buy items and public
transport tickets? ®

(HS)

(M

15.

Has the student used their linguistic skills to communicate with other agencies to seek
help and advice? ®

. Has the student achieved a certificate in this area commensurate with their ability?

17.

Has the student achieved a certificate of competence for a practical task using their
linguistic skills to pass? ®

18.

Has the student visited places or events of significance to increase their
understanding of linguistic education? ®

19.

Has the student used their linguistic skills to research and explore future training
opportunities independently? ®

20.

Has the student used their linguistics skills to achieve a successful outcome during an
interview process for their next step independent of our school? ®

Does the student have basic number literacy? ®

Does the student have appropriate knowledge of number place value?

Can the student add and subtract?

Can the student multiply and divide?

Does the student know the times tables? ®

Does the student have a knowledge of numerical computation?

Does the student understand Fractions?
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8. Can the student tell the time using analogue and digital clocks? ® |

9. Can the student use money? ® |

10. Does the student have a working knowledge of Geometry?

11. Does the student have a knowledge of the metric (SI) system?

112. Does the student have a knowledge of Algebra? |

|13. Does the student have knowledge of data handling and statistical processing? |

|14. Does the student have a knowledge of percentages? |

115. Does the student have an understanding of ratios? |

16. Can the student they demonstrate how they can use numerical skills in our working
environments? ®

(S)(T)

|17. Have they achieved a certificate of competence commensurate with their ability?

18. They have visited or experienced events or places of interest that have increased
their knowledge of numerical learning? ®

(S) (AC)

|19. They have used their numerical knowledge independently? ®

20. They have been inspired to used their numerical skills outside of school time or after
discharge? ®

Sciere Curriculum

1. Does the student have an understanding of the properties of Earth, Water, Fire and
Air and their importance to life?

(L) (HS)

|2. Does the student understand their place in the universe?
(L) (HS)
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(M

L)

L)

L

L

L

(L)

(L)

(M

L)

L

3. Does the student have an understanding of the particle model of solids, liquids and
gasses?

|4. Does the student understand the properties of Animals, Vegetables and Minerals?

|5. Does the student understand the life  -cycle and habitat of plants?

M

|6. Does the student understand the life  -cycle and habitat of animals?

(ES)

|7. Does the student understand the food chain?

|8. Can the student record and log data?

L

|9. Does the student understand where their food comes from? ®

|10. Does the student understand the basic concepts of animal biology?

|11. Does the student understand the basic concepts of human biology? ®

(SMSCYHS)

|12. Does the student understand about diseases, infections and viruses?

|13. Does the student understand the seasons?

(HS)

|14. Does the student understand the importance of light?

|15. Does the student understand the basics of Volume, Mass and Density?

|16. Has the student been involved in a Scientific experiment?

17. Has the student been present during a veterinary surgical procedure undertaken by a
visiting vet or farm and stable staff?

|18. Have they visited a museum or Exhibition of science? ®

(HS)

(M

19. Can they use their scientific knowledge in a practical manner safely and
independently? ®
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20. They are inspired and motivated to want to learn more about scientific subjects
outside of school time or following discharge. ®

L

Technology Curriculum

|1. Can the student be safe in our designated working environment? |

|2. Can the student do basic tasks in our designated working environment? |

3. Does the student know how to use a computer or internet connected device
(tablet/iPad etc) to a basic level? ®

(S)

|4. Does the student know what the internet is and why we would use it? ® |

(L)

|5. Does the student know how to stay safe online? ® |
(L) (SMSC) (RSE)

|6. Has the student experienced work with textiles? |

|7. Has the student experienced working with different agricultural tools and machinery? |

L ©)

8. Has the student made or been involved in the repair of items of a practical
application in a working environment?
(L) (HS) (S) ' (AC)

|9. Is the student able to use machinery in a working environment safely? |

L ©

|10. Can the student design in a 2 -dimensional way objects to be made in 3 dimensions? |
(L) (AC)

|11. Can the student use basic office/graphical ICT? |
L)

12. Can the student design and make 3 Dimensional objects that are either aesthetic or
functional?
(PE)(S)

|13. Is the student able to function in a kitchen environment?
(L) (AC)
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114,

Does the student an understanding of basic mechanics and electronics?

L) (S)

[15.

Does the student understand the properties of materials and how to best use them?

(L) (AC)

16.

Can the student use their technological knowledge to design and complete a project
independently?

(L) (AC)

117.

Has the student visited a museum or place of technological interest? ®

18.

Can the student use their technological knowledge to work in a working environment
independently?

(L)

|19.

They can use their knowledge of ICT and Technology safely and independently.®

(RSE)

20.

They are inspired and want to learn more about ICT and Technology and are able to
use those skills safely outside of school time or following discharge. ®

L

Human and Social Curriculum

|1. Does the student have an understanding of time? |

(PE)(T) (L)

2.

Does the student have an understanding of history?

(L)

Is the student aware of how we have been invaded over the centuries and the impact
both positive and negative of these invasions?

Does the student know where they are in the world?

Does the student have an awareness of the world around them?

Does the student understand the concept of maps and mapping conventions?

Is the student able to use a map to navigate?

Does the student understand what Geographical Features are and are able to identify
them in the field?
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9. Does the student have an understanding
development through the ages?

(L)

|10. Does the student understand the Seasons?

(S)(L)  (AC)

11. Does the student have an understanding of the significance of common festivals and
why we celebrate them? ®

(AC)(SMSCJL)

|12. Does the Student have an understanding of the Weather and Climate?

(S)

|13. Does the student have and understanding of Climate Change?

(S) (L)

|14. Does the student have an understanding of how living on an island has significance?

(S) (L)

15. Does the student have an understanding of The Law in England and Wales and its
development? How we led the world?

(L)

|16. Does the student have an understanding of democracy and how it works?

(L)

|17. Does the student know what Fundamental British Values are? ®

(L)

18. Has the student visited places or events of significance to increase their
understanding of Human and Social behaviour? ®

(L)

19. Has the student used their knowledge of Human and Social behaviour to undertake
practical tasks independently? ®

(L)

20. Is the student inspired and motivated to want to learn more about human and social
behaviour independently or following discharge? ®

Aesthetic and Creative Curriculum.

|1. Can the student produce simple drawings and artwork? ®

|2. Can the student colour in without going outside of marked areas? ®

|3. Can the student identify colours and use them in a planned piece of work?
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(L)

|4. Can the student identify primary colours and mix them appropriately using paint?

5. Can the student produce 2D paintings and drawings which demonstrate underpinning
knowledge and an expression of ideas?

6. Can the student produce drawings demonstrating technical knowledge of measurement
and symmetry?

(L)

|7. Can the student produce work in a variety of different media? ®

|8. Can the student arrange items in an aesthetically pleasing way?

(S) (SMSC)

|9. Can the student produce a 3D object with form and structure?

|10. Can the student apply colour to a 3D object?

(HS)

(S)

(L)

(L)

(L)

(L)

|11. Can the student demonstrate the ability to apply creativity in a variety of settings?

|12. Can the student identify religion and cultures through art?

(SMSC)

13. Can the student demonstrate an appreciation of and identify Music of different
genres? ®

|14. Can the student play a musical instrument? ®

|15. Has the student been involved in a performance in front of an audience? ®

|16. Has the student experienced live music? ®

|17. Has the student experienced a Theatrical production? ®

|18. Has the student visited an art gallery or exhibition? ®

|19. Can the student use their creative knowledge in a practical manner independently?
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20. Is the student inspired and motivated to want to learn more about being creative
outside of school time or following discharge? ®

L

SMSC Curriculum

B SPIRITUAL

1. Does the student have an awareness and understanding of different faiths and beliefs
and how they are valued around the world? ®

(L) (HS)

2. Does the student have an awareness of their own Faiths or beliefs or of those around
them and how they are relevant to everyday life? ®

(L)

3. Does the student have an awareness of a variety of religions, faiths and beliefs and how
they are worshipped at different times of the year? ®

(L) (HS)

4. Can the student be reflective of others with varying different religious beliefs and
consider relevant issues?

(L)

J MORAL.

5. Does the student have an understanding of  morality and can demonstrate this in their
behaviour? ®

6. Does the student understand the importance of honesty in any relationship and
demonstrates this? ®

7. Does the student consider different situations that reflect an ethical issue and verbalise
their views?

(L)

f sociAL

8. Does the student have self -awareness and understands how their behaviour impacts on
those around them? ®

(L)

Jj CuLTURAL

9. Does the student have an awareness of Fundamental British Values and embrace these in
their everyday life? ®

(L)

10. Is the student aware that we live in a multicultural society with people of varying
beliefs, sexual orientations and gender identities and embraces these in their everyday
life? ®
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11.Does the student respect the schoolds cultufre?

|12. The student has an understanding of our democratic system and how it works? |

(L)

Jj ouTCcOoMES |
13. Has the student been actively involved in doing something for others when there was no
apparent reward for doing so?

(L)

14.Has the student embraced the school s corpojrate va
others? ®

(L)

15. Does the student respond positively to being involved in artistic, musical, sporting and
cultural opportunities?
(L) (T) (AC)

16. Has the student taken part in celebrating their success or the success of others that have
demonstrated good values? ®

(L)

17. Has the student demonstrated a desire to improve their understanding and explore

different faiths and beliefs, cultural diversity, ethnic and socio -economic groups,
locally, nationally and internationally? ®
(L)
|18. Has the student visited places of interest demonstrating the importance of SMSC ?®
(L)

19. Has the student used their knowledge of SMSC to build positive and safe relationships
independently ? ®

20. Has the student an awareness of the world around them and can relate to different
people of different faiths and beliefs or sexual orientation demonstrating respect for
others in their approach to wider society. They know how to value others, make a
contri bution to their community and as a result of what they have learnt in SMSC they
are ready for the next stage of their educational journey? ®

L

Relationships and Sex Education Curriculum

Please read the schools policy relating to this subject

The following is to be worked through with students in verbal or written forms at a level

commensurate with their ability, understanding and emotional resilience. A professional

deci sion based on the knowledge of the bemadedds backagr
regarding when it may be appropriate to consider these issues in part or full.
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1. Does the student have an understanding of appropriate relationships and can explain
the context of these relationships between? ®

(L) (SMSC)

2. Can the student have an understanding of  appropriate relationships and can explain
how these relationships may change overtime between? ®

(L) (SMSC)

3. Does the student have an understanding and can explain what appropriate boundaries
would be around different relationships between? ®

(L) (SMSC)

4. Does the student understand what love and trust is why it is important for emotional
well -being and how it is different between different people and that relationships can
create strong feelings for others? ®

(L)

5. Does the student understand what the difference is between love and respect and
affection between the following? ®

(L)

6. Does the student have an understanding what a sexual relationship is and when it is
and is not appropriate? ®

(L)

7. Can the student can explain what self -protection skills are and how they may be used?
®

(L)

8. Does the student have an understanding of  what puberty is and how it may affect
their body as they get older and how this may be at different times for different
people? ®

(L)

9. Can the student name parts of the reproductive systems of both sexes and explain
their function? ®

(L)

|10. Does the student understand the need for good personal hygiene? ®

(L) (SMSC)

11. Can the student articulate what important elements are necessary for a healthy
sexual relationship? ®

(L) (SMSC)

|12. Can the student explain what contraception is and how to avoid pregnancy using ®

(L) (1)

13. Does the student understand the practical function of sex and reproduction and can
explain the following? ®

(L) ()
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(L)

(L)

(L)

(L)

(L)

(L)

(M

(S)

(L)

14. Can the student demonstrate they have an understanding of what sexuality is and can
articulate the following? ®

(SMSC)

15. Can the student explain what protected characteristics are and what the law is
regarding the following? ®

(SMSC)

16. Does the student understand why it is important to treat everyone equally and has
demonstrated respect for all regardless of? ®

(SMSC)

17. Does the student have good relationships with teachers, instructors, carers and peers?
®

(SMSC)

18. Has the student visited places of educational interest to increase their knowledge of
relationships and sex education? ®

)

19. Has the student been able to reduce any identified risks to or from themselves and has
been able to use their improved skills independently. They have been able to use their
improved relationship building skills and safe lifestyle practices to? ®

20. Has the student developed good relationship building skills and has demonstrated they
are able to use these independently and safely now and following discharge? ®

1. Can the student conductthemselves appropriately on the farm or at an equine
facility?

|2. Does the student know understand the basic horse / animal care? ®

|3. Can the student ride to a basic level?

4. Can the student undertake required tasks of a physical nature to maintain the running
of the farm or equine facility? ®

(L)

|5. Can the student undertake physically demanding tasks independently?

(L) (M)

|6. Can the student can ride to an advanced level?

|7. Can the student undertake a short, planned walk? ®
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|8. Can the student navigate to a basic level? ® |
(HS)

|9. Does the student know what equipment they need for a variety of situations? |

(S)

|10. Can the student navigate to an advanced level? |

(S)(M)

|11. Has the student been on an extended walk or challenge? ® |

|12. Does the student take part in sports and games? |

(S)

113. Can the student ride a bike in a safe area? ® |

|14. Can the student look after their own bike? ® |

(S)

|15. Has the student passed a cycling proficiency test? ® |

|16. Can the student partake in a full day bike ride? ® |

|17. Has the student undertaken an extended bike ride? |

|18. Has the student been involved in organised sports on a regular basis? ® |

119. Has the student been to a sporting event? ® |

20. They have been inspired and motivated to be involved in physical education outside of
school time or following discharge. ®

(L)

Career Planning and Personal Development Curriculum

Pear Tree Schools development over the years has from the onset recognised the need to
prepare students, not to pass tests, but for employment. The ability to work in return means
GKS FoAfAdGe (G2 LINPOARS -TeRahtk ang&@ofany.3 St T | yR 2
LYRSSRY GKS YIFyYyiN} KIFa | ¢ o8S0dBmSy AGFY [G1KS &l K
else fits into place. (Professor Findlay Graham, Forensic Psychologist)

y
S
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Indeed any kind of relapse prevention plan, (relapse meaning a return to any previous
negative behaviours) is significantly enhanced by obtaining meaningful daytime occupation
or employment following discharge.

¢tKA& Ydzald 06S NB3IFINRfSaa 2F +y FtoaSyoOoS 2F DI/ {
always be possible.

Therefore, our earlier documentation identifies the sequence of events to encourage
learning and development as:

INSPIRE
MOTIVATE
EDUCATE
TRAIN
EMPLOY

All roads wherever possible as said, leading to future employment regardless of a lack of any
formal qualifications.

This curriculum captures a wastablished process we have developed over the years with

a successful track record of achieving its aim of a future based on employment and the

aspiration to be employed. We, above everything else must ensure our studawes h

achievable goals; aspirations with ske#lief and the confidence to move forward with their
development and life planning. They must be shown that the world of work is fun, enjoyable

and rewarding. Our culture actively promotes this from the begingirfgy G KS a i dzRSy i Q.
with us following admission regardless of age.

Our population has often come from a culture of many generations of unemployment and
negative outcomes. Therefore, demonstrating an alternative culture needs to start as soon
as the child/young person arrives.

¢CKS Wt SINJI¢NBS 9aidGFiSQ KFra O2yidlOG sAGK Ylye
are used on a semi regular or regular basis. These being:
Farmers

Farriers

Vets

Builders

Plumbers

Electricians

Joiners

Accountants

Horse trainers

Jockeys

Estate owners

Gamekeepers

Metalworkers

Engineers
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Controlled contact with the above over a sustained period of time when specific interests,
skills or aptitudes are identified which are relevant to their development.

This is a strength of the service whereby they can experience people in a certain role and
learn from them in a subtle way over time, as role models are much more effective than one
off talks or presentations. Many of the above have given work experieppertunities

when appropriate.

la ¢Sttt a GKS 16290S ¢S aSit 2dzi G2 SELX 2NB A
Helping students to set achievable targets conducive to their circumstances and most
AYLRZNILFyGfe GKSANI WAYRAGARdIzZFE NR&A] FaasSaavySsSy

This is important as our experience has taught us independent careers advice often puts
advisors in a difficult position on occasions advising students to strive for occupations in
conflict with their relapse prevention plan. An example of this, studeritis sexually

harmful behaviour being encouraged to apply for jobs as lifeguards in a swimming baths.
Recently we had information that a discharged student had gained employment as a nurse
working in a mental health unit for young people, probably as alteswniformed advice.
Therefore, this has to be factored into risk assessments and students support to access
appropriate advice wherever possible.

The school has its own working environments which are unique to most other education
facilities. These being:

The farms

The stables

The workshop

The forge

The commercial kitchen

The gardens

As well as its own maintenance and painting and decorating team who have provided
learning opportunities for identified students since our early beginnings with several
students obtaining employment in this area.

|l. Has the student attended work experience wlithin P

LTM)(S)

2. Has the student demonstrated they have the communication skills required to
progress? ®

(L)

3. Has the student has demonstrated good linguistic skills to be able to undertake formal
process required for the next stage of their career or personal development? ®

(L)

4. Has the student demonstrated reliability and responsibility in a way which can be
taken further?

(M)
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5. Has the student listened to presentations by past students with regard to their career
planning and development. The opportunities available and how they found their
experience?

(L)

6. Has the student visited places of interest to explore careers and development
opportunities? ®

7. Can the student recognise the importance and value of building positive relationships
with career developing networks?

(RSE)

8. Has the student undertaken specific work place training to promote their employment
opportunities?
(RSE)L) (T)

9. Has the student used their knowledge of careers and personal development to
undertake tasks independently?
(RSEXL) (T)

10. Is the student inspired and motivated to develop their knowledge and skills to gain
employment with training or further education following discharge as part of their
personal development? ®

(RSE)(L)

Curriculum Activity Recording System on Pear Tree Connect.

The Pear Tree connect system is a sophisticated internal programme which covers all our
FRYAYAAUNI GABS NBIdANBYSyGad ¢KS W/ dzNNR Odzf dzy
which captures the various activities we undertake in all our different envieomim The

recording form can be viewed separately and has the capacity to add photos and video.

Its value is in the report being filed under the many different areas of the curriculum and the
different children that may be involved in each activity. These reports are now being
completed:

After each educational activity.

After each sporting activity

After visits to places of educational interest when allowed to do so
When out for a walk with carers

After each sporting activity

= =4 4 4 -4

The importance of capturing these events is significant, as it allows me as head teacher to
monitor the learning taking place and being able to comment on these activities, provide

advice and feedback and for this feedback to be filed under the relevaMtan& NJ 2 F adl ¥ F
supervision records.
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Classroom Based Activities

The Pear Tree School was established at Toy Top Farm in September 2003 to cater for the
children who are unable to attend mainstream school. Previously these young people were
educated within their/our homes.

The philosophy behind this development was to create a setting for those students which would give
them identity in their education setting. It did not take long for the young people to recognise the
WOl 6AYy OflaaNrP2YQ & (kBdshblOfF aaNRP2YX YR GKS Tl
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We currently have nine classrooms/workstations:

The Patio PortacabinToy Top Farm

The Bottom PortacabinToy Top Farm

The Outdoor Education Classroeffioy Top Farm
The Woodwork ShopThe Manor

Art Studio- The Manor

The Classroomg The Manor

The Blacksmiths Forg&he Manor

The Rural Science Cabin Classrgorhe Manor
The Grain Shed

Within the education programmee aim to gainfully employ and educate our young people

until they may be ready to join mainstream education. Our programme is wide as well as

G NASR YR Aa YIGOKSR (2 SIOK AYRA@GARdMzZ £ Q& N
curriculum in the épth and detail they would receive in some subject areas, the children

and young people receive individual attention and encouragement to help combat their

personal academic and social difficulties. Over the years this has proved successful to all

who havebeen readmitted to mainstream education.

The vast majority othe young people we educate at Pear Tree come to us with an
assortment of difficulties that impact on their learning. They are riubtibled individuals

with complex needs, and we aim to address these on atormne basis wherever possible.
To date, wehave a good success rate at reintegrating students back to mainstream school
or startinga college course at sixteen years old, independent of Pear Tree staff.

Environmental issues, which tie in with the BTEeCel 1 Introductory.and Based Studies,

have also been covered which have included learning about the natural world and life

cycles. Students learnt about animal classification, as well as embarking upon more detailed

work on farm animals and animals within the rural habiftis included learning about

various breeds of cows and sheep, as well as gaining knowledge on groups of amphibians,

such as frogs. Students are also given a flavour of rural life by looking at the flora and fauna

and how it changes during the seasonsgaSf f a 20 aSNBAYy3 K2g | FI I
during the year, by being actively involved. The students gain abundantly from this type of

relaxed work where they can appreciate the variety of the natural world
and they have enjoyed producing work relating to countryside issues,
such as the Countryside Code.

We have a spacious, wabuipped wood workshop that the students %
attend each week to engage in woodwork activities. Due to the
individual attention, all students are able to produce high quality worl
which they are proud of. Over the years, students hpraduced

various artefacts both for themselves and for use within the Pear Tre .
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. 'ﬁj homes and on the farm. Such articles
have included garden furniture, horse
«  jJumps, large cold frames for the kitchen
gardens, bookcases, chairs and stools,
coffee tables, as well as smaller items
such as, monehoxes, puzzles, name
plates, jigsaws, owl/bd boxes, light
boxes, flower presses, jewellery boxes,
bookends and yahtzee board games.

We have restored the original blacksmiths forge at The Mano
to full working operation. The young people can enjoy using
this fantastic resource to develop and learn new skills in
blacksmithing and create unique hawdafted items in a safe
and controlledenvironment. This valuable resource links man s
areas of the curriculum including science, technology
mathematics, human and social, aesthetic and creative, and e
career planning and personal developmess, well as helping
the young people to develop sadsteem, fine and gross motor
skills, resilience and employability skillehe skills the students
have learned in the Forge have enabled the students to
participate in a number of significant creative projects includi
the design and productioof a bespoke rose arch with
individual details from each student, the productiohtwo

fF NHS FANB o0SFO2ya G2 O2YYSY2N}I 4GS GKS vdzs$SSyQ
handforged tree guards for use on Pear Tree farms, and the design and manufacture of

bespoke steps and handrails.

We have access to a community artist. In 2014 the young people studied mosaic art and felt
art. The felt art was a banner designed by the young people to commemorate 100 years
since World War 1 and Pear Tree School. In 2017 the students studied glass art.

Maths- Functional Skills (Edexcel) Entry Level8,1Level 1 and 2, GCSE
English- Functional Skills (Edexcel) Entry Level8,1 evel 1 and 2
ICT Functional Skills and Digital Skills
BTEC Level 1 Introductory
o Applied Science
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Engineering
Construction
Landbased Studies
Performing Arts
Sport

O O O O O

Vocational Studies

At Pear Tree School we believe in offering a holistic and meaningful education which will
provide our young people with the confidence and skills they need to reintegrate and
contribute positively to society. Vocational Qualifications are an ideal ptatf@hich allows
our young people to develop their abilities in a ribmeatening, supportive manner and
achieve widely recognised accreditation which is valued by colleges and employers.

BTEC

BTECs are work related qualifications which are suitable for a wide range of students and

are developed to accommodate the needs of both students and employers. They provide a
practical realworld approach to learning, and their flexibility means that eea tailor the
RSEADGSNE (2 adzZAd | @&2dzy3 LISNE2YQad ALISOATFTAO
projects and assessment and there are no examinations. This makes them very accessible to
young people who would struggle to cope with the pressofra formal examination or who
struggle to access more formal academic studies.

Through our BTEC Level 1 Introductory programme, we have successfully delivered
gualifications in a number of areas includifsgplied Science, Engineering, Constructiamd

Based StudiesPerforming Arts andSport. These qualifications enable students to gain
recogniseable and valuable gqualifications which reflect their abilities and enhance their
potential for further learning and employment.

We also have the flexibility to provide other programmes of study to meet the specific and
individual needs of the learner.

Philip Tebbs
Head of Special Educational Needs / BTEC Lead IV

Reviewed September. 2013/2015/2018/April 2019/202023

Maths and English

Maths and English are two of the most important subjects for a young person to learn in
order to develop socially, academically and to become a productive member of society. We
aim to deliver an educational package which is tailored to meet the indivitheds of the

young people, and which will provide valued qualifications to enable them to progress on to
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further education, gainful employment and independent living. Pear Tree School is
accredited to deliver a number of qualifications in English and Maths at a range of levels
from Entry Level 1 through to GCSE. The flexibility of this range enablesuiklta yooung
LISNB 2y Qa Ol Litodfilehde Whils grovitling Rccradiidd Gualifications at a level
commensurate with their academic abilities. We maintain high levels of expectation for our
young people and aspire to facilitate our learners wiagktowards Level 2 accreditation in
English and Maths Functional Skills wherever possible. This level of qualification, equivalent
to GCSE grade 4 (grade C), has been highlighted to us as a preferred qualification for
employers and providers of trainira;md apprenticeships, as young people are taught to

apply the maths in a practical manner, giving it significant value in the workplace.

Reviewed September. 2013/2015/2018/April 2019/Sept 2021

PSHE Education

G! ff aOK22fa akKz2dzZ R YIF 1S LINRPGAAAZ2Y F2NJ LISNA 2

(PSHE), drawing on good practice. Schools are also free to include other subjects or topics of

GKSAN) OK2A0S Ay LIXIFYyyYyAy3a YR RS&AAIYAYy3a GKSAN
Department for Education 2013

Personal, Social, Health and Economic Education is integrated into the curriculum in Pear
Tree School and is taught through a variety of subjects and topics. The whole of our
curriculum is tailored to suit the individual and specific needs of our younglpend
satisfiesthe need for a sound PSHE education. Due to the complex nature and challenging
background of our young people, it is not possible to deliver some aspects of PSHE in a
sensitive and appropriate way in the classroom. To ensure thagdgbag people receive a

full and sound education in PSHE matters, specifically sex and relationship education and
drug education, these elements are delivered within the homes on ato+mme and small

group basis in conjunction with the Key Workers andhlite support and guidance of the
Looked After Children Nurse.

Philip Tebbs
Head of Special Educational Needs / BTEC Lead IV
Reviewed September. 2013/2015/2018/202023
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Classrooms

N

Philip Tebbs and Helen Berry outside th&atio Portacabin
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Weather and Climatd°roject

Science and nature are closely linked to many of the things that we do at Pear Tree School
and the weather is a key factor in many of our activities throughout the year. Based in a
rural setting, our school year is frequently defined by the passing afeéasons and their
associated weather patterns.

In September of 2011, we installed a weather recording station at Toy Top Farm to facilitate
a longterm project for the young people to scientifically record and study both seasonal

and climatic change as well as elayday weather change. The weatheatson allowed the
young people to study wind speed, precipitation, temperature, wind chill, humidity and
barometric pressure all terms that they became familiar with, and it can be a popular daily
activity to record the weather on the weekly log sheets.

We quickly outgrew the limitations of the original weather station and in the summer of
2015, a new data logging weather station was installed and commissioned at Toy Top Farm.
This new statioras a high level dtinctionality and capability for measuring and recording
weather conditions and its data logging capability has allowed us to continually record the
weather every half an hour faver8years. This valuable data not only allows us to study

the weather conditions in detail regime and observéiow the different weather metrics

are related to each other, but also to study the letegm data and identify annual trends

and the effects on the local climate.

The weather station and the information it recordan contributeto a range of learning
opportunities in many curriculum areas including ICT, numeracy, science, technology and
the humanities.

Philip Tebbs

Head of Special Educational Needs

Philip Tebbs,

Head of Special Educational Needs/BTEC Lead IV
Reviewed April 2019/2021/2022023
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Creative and Aesthetic Areas

Duringthe school year 200§ 2006, we developed art and pottery rooms in a converted

oFNYy GKIFIG fSydG AdaStF G2 'y ARSFE WgSih I NBIC
to be involved in painting, drawing and pottery, albeit at a very basic lened, weekly

basis. In addition to this, creativity outside on the farm is something that is encouraged in

many different ways. For example, during the course of the term young people have been
involved at various stages in the design and constructia@ragscountry jumps, out of

materials that were immediatelyo hand,i.e.,fallen trees, railway sleepers, fencing posts

etc...

In 2022 we convertethe former Farm Shop into a dedicated Creative Art Studio to enhance
and develop our aesthetic and creative facilities. This space is designed to be nurturing and
engaging andhas a range of resources to promote and develop creative skills including a
bespoke island workbench with individual lighting, projection equipment, lightboxes and
specialist framing equipment.

Creativity is also being encouraged in terms of gardening and the design of patios, planters
and by way of planting trees and hedges thus improving the aesthetic appearance of our
environment and coupled with full explanations on the practical effectbédh wildlife and

the running of the farm.

Painting &plantingup a flowerpot

Introduction to Watercolour painting

Creating a Habitat for Woodland Animals

Mosaic 2D and 3D

Felt collage and mosaic

Aboriginal Art

3D Ceramic painting

Papier Mache model building

Modelling for stop motion animation

Computer aided animation

Still life

Decoupage

Drawing and paintrees in the landscape (developing the idea of perspective)
Landscape in watercolour

¢CAY aSy WaSidlftf a0dzZ LJidzZNBEAQ O6ONBI GABS SyRSI @2
Thumb pots

Building a kiln

Creative projects involving apycling

Deconstructing books

Flying model projects
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Outside Classrooms

From the beginning of our school formation, it was acknowledged that our farms were in
fact outside classrooms. However, the impact of Covid 19 required us to consider how we
could pursue classroom basexttivities in an outside environment to reduce risk of
infection. The answawasin the creation of outside classrooms, this being

The Grain Shed at The Manor.

This space allows for classrodrased activities in an outside environment.

Art Studio

Dy
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Example TimetableNlay 2025
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Equality and Diversity

For several years nowe haspresented work on the Holocaust and all its details each year
to coincide with Holocaust Memorial Day in January. This is explored, in detail, within the
classroom and caat times when suitableresult in a trip to the Holocaust Centre, where

our young people have been able to meet and listen to a survivor of the Holocaust and to
see and hear at first hand, the reality of their situation.

Previouslywehavk y G KS LJ &0 SELX 2NBR (KSfaSchdting2z 3& 2 F
saga of an American family, from the capture of Kunta Kinta in Africa through to Alex

| 8fSéQa | dzi20A23aNI LIK&XE 2F KA&a &aSHNDKn G2 RAA
particular, | tested out on my own children first and at the ages of 6 and 11, they found the
ASNASaAa FLraoOAyldAy3d IyR WdzyYAaaloftSQ yR 2yS

In 2013 a film was released that captured in one production all that could be learned about
slavery from the Roots saga and has since been promoted by our school as a must see and

f SFNYy FNRY FAEYZ WmH , SFENER I {{$N0OSOw2 KAG aJIN
2y UGAYS YFylF3aSYSyid FyR OdzZNNA Odzf dzy O2y GdSydo !
YAYIR2YQd ¢KA& A& | (NHZS t2@0S ad2NR asSd Ay i

love with a black man who turned out to be the king of Botswdras film explores racism
and class prejudice.

This aspect of our curriculum is particularly important because, within a controlled
environment of the classroom, it asks our young people to consider, on a very serious level,
how people must have felt under those conditions and what it must have bkemdihave

lived through that experiencg and ask themselves some very real questions about how

they may have coped under those circumstangesid from that, perhaps to learn the most
important lesson of alf that despite the difficulties and misforturt@at life has thrown at

them ¢ there is always somebody, if not many people, who have experienced worse. Not
just a bit worse; an awful lot worse. This is a very valuable lesson to learn.

In March 2003 | was delighted to be able to take five staff and seven children, who had been
assessed as presenting no risk to others, to the Bahamas. This was to visit a facility that
claimed excellent results with young people swimming with dolphins pldrewas that this
would be both therapeutic and educational. It was, in my view, a great success and one |
would love to repeat again if circumstances allowed. We used our buying power and skills of
negotiation to mean that the trip was cost effective.

It has since 1997 been a target that young people in our care get to travel abroad at least
once in their time with us (circumstances allowing). It is a great way to bring young people
into contact with people from other countries, cultures and faithsp3so far have included

The Bahamas (mentioned above), France and Ireland. Visiting the Normandy landing
beaches was probably the most successful as a major cross curricular experience.

In 2019, Students learnt about the life of Nelson Mandela. As a child myself, | was brought

up in South Africa in the 1970s and indeed had to leave the country as a result of conflict
with the Apartheid system. | was able to speak about this from a firgthrasis and

163



& Aye2dzaiAO0Se ¢KAA gl a F2tt26S
2y

FRI 8 FEB -
SUN 2 JUNE

s ;
w ! AREVOLUTIONARY
E |

IWA[iE{SI\éEE

EXPERIEN

26 LEAKE STREET NG THE
GALLERY FEDRIHE

o L“’@@ LR

Spiritual, Moral, Social and Cultural education (SMSC) covers all aspects of religious-and non
religiousbeliefs includingultural and world views. Lessons are stimulating, thought

provoking and inspiring, allowing students to not only focus on their own beliefs but to
increase their awareness and knowledge of the world around them. It gives them the
opportunity to develogcritical thinking skills of interpretation, analysis and evaluation

through debate and discussion in a safe learning environment. Throughout their time here
this will promote good citizen skills and enable them to be forward thinkers for the future.

164



Staff Guidance for Pear Tree School Educational visit to Major Cities such as
London and Edinburgh using Public transport.

Staff must remember that any dress code expectationshoidrenapply to staff alse.g,
comfortable shoes no trainers.

Gather atthe meetingpoint before barriers at the station.

Move through barriers together.

One person controls tickets.

As one group sit on the platform for a briefing.

The leadenominates the back marker.

Explain we are one group, and no one is behind back markers.

Once on the train. Control seating arrangements. Adults sit in aisle seats to give
reassurance of containment and facilitate mobility when needed.

Word searches and dominos are an advantage.

Wet wipes are essential, and one member of staff must be available.

Eat food after Peterborough. (London only)

Bin lunch packages so nothing to carry.

Control the mood.

Control toilet breaks.

At the tube, if packed tightly together ensure hands are visible.

Visit to the National Gallery can be done in half an hour from entry. This also
provides an opportunity for a controlled group toileteak. {ondon)

Allow an hour to walk down The Mall to Buckingham Palace and back to Horse
Guards. (London)

The London Eye takes an hour from arrival to leaving. (London)

Whilst walking through the city staff should be placing themselves equidistant
throughout the group to be able to break the group up when needed whilst crossing
the road.

Always use the green cross code and set an example by leading by example.
Staff must be always alert to the whereabouts of all children anddmstant
mentors remembering to spread out during visits to places of interest as you would
whilst walking through the streets. This is to guide conversations and monitor
safeguarding issues.

At mealtime, a starter or pudding, not both.

Encourage other options other than drinking cakeother carbonated drinks
Checkthat youngerpeople can eat the adult portion if not the children's menu.
Try to get concessions at a museum, not a restaurant.

Allow half an hour to get to Kings Cross from Piccadilly. (London)

Plan to get to the train Station half an hour before the train departs.

Once on the train no one uses the toilet until the train departs.
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To promote a culture of care and consideration to others at all times

To help our young people understand the importance of being able to respect
people of all faiths, cultures arabilities.

To ensure they develop respect of athers.

¢t2 O2y&ARSNI 20KSNN& SELISNASYyOSa FyR ¥
To develop their empathetic skills.

To be fair to others through the example of good role models

To demonstrate an understanding of fundamental British values aadixtays

practice these values

w»
w»
>x

As a valuébased organisation, teaching good values to children and promoting good values

to everyone we have contact with is embedded in our everyday way of life. We recognise

0KS AYLERNIIFIYOS 2F LINRY2(GAy3a yR (8de@&Ay3d WCd
taught within the context of their place within values as an important subject. We have

taught these implicitly since our formation. Since 2015 they have been formally interwoven

into our overall curriculum and taught specifically using acceptaguage. In October 2015

we were recognised as an International Values Based school.

Our corporate values are:

Courage- to face difficult challenges.

Integrity - to have strong moral principles and know what is right and wrong.

Responsibilityc being accountable, dependable and trustworthy.

Respectk; having due regard for the feelings, wishes or rights of others.

Kindness; helpful towards others without return.

As these values (as well as others) are given such importance, it means our children are

LINS LI NBR (2 AYyGSNIOdG ¢6A0GK GKS NBadG 2F (GKS g2
behave with others even with limited contact and experience. This becomestineltion

to everything we do and everything that is important. The evidence of our success is seen in
the virtues displayed throughout the school and the organisation as a whole.

David Bartlett
2015

C2NJ Y2NB AYTF2NNXI GA2Yy 2y 2dz2NJ @I f dzS&a 22dzNySeé L
F LILINR F OK G2 KStLAY3I OKATftRNBY | yR -gedzy3 LIS2 LI
Importance of Values.
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Religious Education

Currently, there appears to be a popular trend by which you can only discuss religion if you

discuss lteligionsk YR G KF G LIS2LX S R2y Qi élyid G2 |01y26
under-estimate their own childhood and the significance of Religious Education throughout

their early education.

Whilst | have not been to a church service on a Sunday for as long as | can possibly
NEBYSYOSNE LQY y2G FFNIAR G2 FOly26tSR3IS G(KI G
student of a Church of England Primary School and | am, in fact, very proud amtproud

to say that | am a Christian and | am proud to hold Christian values. | am also proud to be

able to say that whilst | unashamedly have limited academic qualifications, | consider myself

to be an educated person. | have educated myself ornvdilee of other faiths and cultures

and stopped to consider the values that these present and ereigsence, within the

context of living in the ZLCentury in North East England.

However, | do value the importance of Religious Education and the significance it's had, for
centuries, in terms of teaching young people values by which to guide their lives. | am
concerned that modern society has minimised this in an effort to please/ene.

¢CKNRdzZAK2dzi GKAA& R20dzySyid L KIFI@S alLlR|1Sy 2F (K
respect, care and consideration for others is of so much importance, this is very evident

within Christian valueg something which we should be proud to be ableufghold ¢ no

matter what label or name is put on what we are teaching.

Therefore, | think it is important that the young people, who come to our service, get the
opportunity to be educated in the key events of the Christian calendar and to experience

these, firsthand. Most of us would agree there is something very warmrantiring

about attending a Carol Concert before Christmas. Knowing the significance of key events is

just as important for our own general knowledge as it is within any religious context and

these include Christmas, Easter and equally importantly, Remamab Sunday. These

events all go towards encouraging thoughts around sacrifices that others have made on our
OSKFEFZ a ¢Sttt a LINPY2GAYy3I O2yaARSNIYGAZ2Y ¥
situations. This is exactly what we aim to do, when we ameraging young people to use

their empathic skills.

Likewise, as a Christian, professional and educator, | feel it is very important that young
people are made aware of key events which are significant to other faiths and religions, and
to learn about their values and contexts. Of course, whenever a yperspn comes to us,

who is not of Christian beliefs, their presence can only add to and enhance the dynamics
which demonstrate these points and give us increased incentive to learn and explore issues
even further.

In the Summer of 2013, | was contacted by a young man (19 years) who was looking for an
opportunity to work with horses. He explained that as he was a Black Muslim, he wasn't
getting the chance as doors were closing in front of him. His CV was impreaging heen

on a 'game keepingourse and worked for a welhown shoot in Norfolk. He however
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didn't have much experience working with horses, which was the direction he wanted to go
in.

We invited him for a trial period and were immensely impressed by his work ethos, manners
and interpersonal skills. He was also very intelligent, which led me to believe he should have
higher aspirations. As a result, we invited him to join our stabld etafin apprenticeship.

As he was a long way from home with no transport, we took him into our home, sleeping in
a flat adjoining our business offices and joining my family for an evening meal every night.

This young man was an asset to the school and the time he was with us he demonstrated to
be an excellent role model. Whilst he had not had a successful education my initial
assessment of his abilities lead me to encourage him to reconsider his positiom, t@

further education and think about other options which should include teaching or training at
a racing college as he should aim for the larger establishments found in the racing industry.
Alternatively, it transpired he was an accomplished musiarath had been a member of his
local Cadet force. As a result, | encouraged him to think about joining the Household
Cavalry.

He was able to use this opportunity and his experience in our school as a springboard to
other options. When he left us, we were informed he had successful interviews for the
British Army but was able to find a job showing Arabian horses for a succassifuddsman

in the South of England.

Key events can be found on our year planner, purposely, to remind gstalf and young
peoplec to be a discussion point, and often joint research point, for staff and young people
alike.

As a small school, a group assembly is not possible, therefore, our religious attendance is
confined to key events and whenever opportunities arise during educational cultural visits,
to have these points illuminated and expanded upon. We have explorest ogigions

through learning about art from different faiths and cultures.

Aims of Religious Education

To educate young people on key events that represent different religious faiths

To appreciate the values that these represent

To appreciate other faiths and have respect for other cultures

To attend church and experience services at key times, these being Christmas, Easter
and Remembrance Sunday

Appreciate the importance of being part of something bigger than yourself

To educate young people in forms of support available to them at different times of
their lives

Whenever possible to find inner peace
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Flow Chart of Educational Assessment Procedure
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Assessment Procedures

Young people who are referred to Pear Tree have very complex emotional and behavioural
difficulties and when a referral takes place, we are interested in how a young person has
developed life experiences that have resulted in these complex difficulties, Bdw they

have developed educationally, what barriers to education have been experienced.

The Assessment Procedure starts by simple interaction with the young person to determine
their suitability for a placement at Pear Tree. In that initial conversation we are already
starting to put together the beginnings of an educational assessment. § akim account

the level of understanding of their situatiarthe level of understanding of their

whereabouts in time and placewhat kind of work they have done previously and their
attitude to educationg all help to go towards forming an initial viesm how we may be able

to help him or her further.

A questionnaire is sent to their current school or education provider, to try to ascertain
what their view is of the young person and give them the opportunity to comment on the
things the young person can do, as well as the things they may have founercimgc

This Assessment Procedure is followed up immediately on admission, where initial enquiries
are made by the teaching staff, in terms of exploring what young people carhdo
SYLKIFIaAra o60SAy3a OSNE YdzOK 2y WiKS LRAAGAODBSQOD

Assessment criteria is also considered during every lesson, in terms of the ability and
responsiveness a young person has to what is being asked of them. Their compliance with
School uniforms and their attention span during the course of a lesson arenalsitored,

as well as their ability to remain on task, as well as the quality of their work, during that
time.

CKAAa ff o0daAftRA Ayd2 | YdzOK Y2NBE O2YLINBKSyaAa
[ 2YLISGSyOe 'aasSaaySyaéeés a ¢Sttt Fa NBLR2NIAy3
asks 160+ key questions which are relevant from the start of the placeroeahstharge.
The statistics generated show progress made and identified areas for extra support.

Within the classroom we have other tools available soncludingBKSB assessment tools

for literacy and numeracylhese programmasse technology to make a rapid impact in

GSN¥a 2F || &2dzy3 LISNE2YQa FtoAftAGE G2 NBFIR |y
Over the last fewears,we have invested heavily in having our system web based. The PHC
assessment format is now available for other schools to use and is being tried in schools

across the North East. Further details are available on request.
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Examples of Assessment Tools

A’ Referral Procedure
[ Refera Procedure bart7
carTree methods used
The Full Picture: A. The Referral Procedure
Initial Assessment of Education

‘Current e Targets [ appicable]

“Any Sther relevant comments or informatien

Aims of Classroom Based Activities

To remain on task throughout the duration of the lesson

To improve concentration and develop learnsiglls.

To make good use of learning experience inside and outside the classroom
To learn to function in a formal classro@®tting.

To complete tasks in a controlled environment

To make certificated achievements wherever possible

To help young people fulfil their academic potential
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Farm Activities
We are all aware of the famous saying within the acting profession:
WhSOSNI 62N BYAXKF OXKAOGRNBY 2 NJ

| have had the greatest pleasure of being able to work with botfalleny adult life. Whilst

it is regularly frustrating and often quite precarious anyone who has worked with young
people, particularlyn lambing time, knows how satisfying the whole process can be. At Pear
Tree School we take this process very seriously. The benefits are both clear and tangible,
how the number of young people that have been through the process have developed skills
and hae gone on to other facilities and used Pear Tree School as a stegipimgto the

rest of their life, is very rewarding.
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Equine Assisted Therapy

Television programmeand films have

OF LWAdzNBER GKS GKSYS 2
and even specialists called Equine Therapisi___
It is important to acknowledge that this work ‘ ~
neither unique nor groundbreaking and much
of it has been going on for years.

t SFNJ ¢NBES I OGADBAGASAE hnQa
included teaching young people how to ride

and promoting the development of

relationships through horses. As any horse
wouldtellyouW! 2 NBIE®ENI t ASQd ¢KSe& | NBE OSNE NBOSLIIAG

are very quick with a reply if your conduct is not appropriate.

CNRBY (KA&X ¢S KI @S odaAftld dz2llR2y gKIFG YIye ¢2dz
F LILINR F OKQX dzaAy3d K2NRSa [f2ySo Ly 2dzNJ Sadl o
more all-encompassingnd successful therapeutic approach. However, its significance

should be recognised.

For young people it is often easier to develop positive relationships with animals such as
horses and with this, appropriate body gestures and communication skills that can then be
transferred to their relationships with human beings.

In my view, this is a fascinating field that shouldn't be underestimated. All children and

young people receive equine assisted therapy during their time with us as part of the school
curriculum.
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Horse Riding

When children go to a
riding school, they may
ride different ponies
each week and will be
shown the mechanics of
the processes that are
involved. At Pear Tree
we do not allow
children to ride straight
away but are actively
encouraged to look
after the aninals first.
After introducing
themselves to a variety
of horses/ponies and
developing positive

i : Sagert - relationships first as a
prlorlty, begln the process of Iearnlng to ride. Thus | hope developing within a much more
valuable context, and not just succumbing to the belief that horses are like big furry quad
bikes, to do as they are told at the push of a button. This also attwedsnmediate buzz or
adrenalin rush available and replaces it with a much more rewarding experience.

At Pear Tree we are proud to be able to say that we offer young people the opportunity to
be involved in a genuine equine facility that boasts connections with most fields of horse
sports and associated industries. As a result of this we can provide alfeexdraining

ground for any young person wishing to go on to develop their expertise in this area,
perhaps being helped onto other training courses and places like The National Horseracing
Racing College at Doncaster.
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Farm Livestock

Basic animal husbandry is one of the first lessons you.
people learn on the farm. Whether it is a horse, dog, ..
cow or sheep the basic principles are the same and .

become an allimportant process for anyone who has §#
regular contact with the animal®oultrynot only
provides entertainment in the same form as the dove
and ducks, but the hens once looked after correctly,
provide a source of food in the form of eggs. We alsc
have a large flock of sheep, which produce lambs ea
year. The young people are inved in the whole

process from helping at lambing time, worming,
clipping, through to sorting out and preparing for the
following year. The lambs provide a source of food fa
all our homes and anybody who wishes to purchase
them at cost price, through our farm shop.

N2 KAfad ftAFS Ay | tSFN ¢NB
& positive an experience as we can make it, it
BR2Sa KI @S A0aQ tAYAOULFIGAZY
one of them. We have had children who have
had pets such as ferrets and rabbits in hutches
in the back yards; thisas often been with
8 some difficulty. The farm provides a neutral
\" venue where young people can share in
having a variety of pets, which hold particular
importance for many. The opportunity for
children to simply take a dog for a walk or to
§ watch puppies grev up and play with them on
‘: a regular basis is an activity in itself that
N should be valued, and we have seen this
SN enjoyed by many.

As | said earlier, working with animals and
children to some people may be their version of a nightmare or at the least daunting, but |
have taken great satisfaction out of working with both. Working with animals and children
on their own is enjoyable and rewarding, working with them together isvearding

experience like no other. | am particularly proud of the fact that after many years of difficult
and laborious social work | have been able to engineer an opportunity to combine two great
interests and view the benefits for myself. | only hopettyau will be able to see at

firsthand what a rewarding experience it can be. If for some reason, animals are not your
cup of tea, (but I certainly hope children are) then never feel any pressure to be involved in
the activities but | do hope that you wiktspect the significance of the work undertaken.
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